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POTENTIAL VOCATIONAL BUSINESS AND OFFICE 
EDUCATION TEACHERS IN OKLAHOMA
CHAPTER I 
THE PROBLEM
One of th e  most im portant m iles tones  in  the  development of 
bus iness  education  was reached w ith  th e  passage o f  the  V ocational Edu­
c a t io n  Act o f  1963. For the  f i r s t  time in  the  h i s to ry  of f e d e ra l  sup­
p o r t  o f  v o ca t io n a l  educa tion ,  f in a n c ia l  a id  fo r  o f f i c e  educa tion  was 
p rovided . The e a r l i e s t  f e d e ra l  a c t s  provided f in a n c ia l  a id  fo r  voca­
t i o n a l  education  in the  a rea s  of a g r i c u l tu r e ,  home economics, and t ra d e s  
and in d u s try .  In  l a t e r  l e g i s l a t i o n ,  th e  d i s t r i b u t i v e  phase of business  
educa tion  was inc luded , but o f f i c e  occupations  were not mentioned. 
F edera l funds may be expended fo r  v o ca t io n a l  education  programs accord­
ing to  the  s t a t e  p lans  in  the  in d iv id u a l  s t a t e s .  These funds a re  used 
to  educate  in d iv id u a ls  f o r  employment in  many occupations , inc lud ing  
business  and o f f i c e  occupations th a t  were not covered under laws e x i s t ­
ing p r io r  to  the  passage o f  the  V ocational Education Act of 1963.
The f e d e ra l  funds should enable business  education  to  keep pace 
w ith the demand fo r  business  and o f f i c e  employees by extending and up­
grading  edu ca tio n a l  programs of v o ca t io n a l  p re p a ra t io n .  I t  is  v i t a l
1
2t h a t  s tu d en ts  who complute v o ca t io n a l  business  and o f f ic e  education 
programs emerge with adequate p re p a ra t io n  to  meet the  demands of the  
o f f i c e .  Completion o f  a v o ca t io n a l  program should mean th a t  the  s tuden t 
i s  o ccu p a tio n a lly  competent. E y s te r  emphasizes the  importance of p la n ­
ning in  the  v o c a t io n a l  programs to  a s su re  o ccupa tiona l competency. He 
s t a t e s :
The primary o b je c t iv e  o f  any program o f v o ca t io n a l  study 
i s  a b i l i t y  to  perform s a t i s f a c t o r i l y  in  th e  occupation . Com­
p le t io n  of a planned sequence of v o c a t io n a l  s u b je c ts  or gradu­
a t io n  from a v o c a t io n a l  curr icu lum  is  e q u iv a le n t  to  c e r t i f i c a ­
t io n  to  bus iness  f irm s th a t  the  s tu d e n t  i s  occupa tiona lly  
competent. In  o rder  to  a s su re  o ccupa tiona l competency, p re ­
determined o ccupa tiona l  s tan d ard s  must be e s ta b l i s h e d  as 
te rm in a l  goals  in  pre-employment t r a i n in g  programs. The p r i ­
mary c r i t e r i o n  fo r  g rad u a t io n  or c e r t i f i c a t i o n  of completion 
o f  any v o c a t io n a l  program i s  what the  s tu d e n t  knows and what 
he i s  ab le  to  do on g rad u a t io n  day. The number of months or 
sem esters  spen t on the  program of s tudy i s  r e l a t i v e l y  unim­
p o r ta n t .^
E duca tiona l o p p o r tu n i t ie s  must be provided fo r  those  areas  of business 
employment fo r  which th e re  i s  d i s c e r n ib le  need and fo r  those  s tu d en ts  
who a re  ab le  to « p r o f i t  from the  i n s t r u c t io n .  In  provid ing  th e se  oppor­
t u n i t i e s  v o c a t io n a l  p re p a ra t io n  must be given to  s tu d en ts  in  high school; 
persons who e i t h e r  have completed or l e f t  high school or a re  a v a i la b le  
f o r  f u l l - t im e  study  in p re p a ra t io n  fo r  e n te r in g  the labor market: p e r­
sons who have a lready  e n te re d  the  labor  market and need e i t h e r  t r a in in g  
or r e t r a i n i n g ;  persons who have academic, socio-economic, and o ther  
handicaps th a t  prevent them from succeeding in the  re g u la r  v o ca t iona l 
educa tion  programs; and te a c h e rs  who e i t h e r  a re  p rep a r in g  to  teach voca­
t i o n a l  s u b je c t s  or need to  be r e t r a in e d  and upgraded to  teach  v o ca t iona l 
s u b je c t s .
% lv in  S. E y s te r ,  "M alprac tice  in  V ocational and Technical B usi­
ness E duca tion ."  The Jo u rn a l  of Business E duca tion . XXXVIII (February,
1963). 180.
3The types of jo b s ,  as w ell as the  kinds and the  amounts of 
education  needed, a re  changing almost d a i ly .  There i s  an in c reas in g  
demand fo r  more éduca tion ; some p o s i t io n s  r e q u i re  e i t h e r  degrees from 
fo u r-y ea r  co l leg es  and u n iv e r s i t i e s  and te c h n ic a l  schools  or comple­
t io n  of programs o ffe red  by j u n i o r  c o l le g e s  and p r iv a te  bus iness  schools . 
Those e n te r in g  the  labor fo rce  in  th e  fu tu r e  must be b e t t e r  educated 
than those  e n te r in g  a t  any prev ious p e r io d .  I f  bus iness  educa tion  i s  
to  meet th e  cha llenge  o f  change and emerge dynamic and e f f e c t u a l ,  then 
q u a l i f i e d  bus iness  te ach ers  must accep t the  cha l lenge ,  s tudy  the  prob­
lems, and take ap p ro p r ia te  a c t io n .
Many new f a c e ts  of educa tion  combined w ith  normal tu rnover  have 
increased  the  demand fo r  q u a l i f i e d  te ach e rs  of v o ca t io n a l  bus iness  and 
o f f ic e  ed uca tion .  There i s  a need fo r  more te ach ers  in  p r iv a t e  bus iness  
co l le g e s  and in  a d u l t  educa tion  programs. O p portun it ie s  f o r  bus iness  
te ach e rs  in p r iv a te  bus iness  c o l le g e s  a re  expanding due to  re c e n t  l e g i s ­
la t io n  th a t  favors the o p e ra t io n  o f  such sch o o ls .  Adult educa tion  is  
provid ing  more people w ith o p p o r tu n i t ie s  to  develop t h e i r  jo b  perform­
ance techn iques ,  as w ell as t h e i r  economic unders tand ing . Local com­
m unities  are  becoming more aware of t h e i r  r e s p o n s ib i l i t y  fo r  provid ing  
resou rces  fo r  a broad program of con tinu ing  educa tion . Z ancanceila  
emphasizes th e  o p p o r tu n i t ie s  fo r  bus iness  and o f f i c e  education  teachers  
th a t  e x i s t  as a r e s u l t  of the  growth of a d u l t  programs.
Adult education is  . . . one of the  most ra p id ly  expand­
ing a reas  of education today. P re sen t  s tu d ie s  in d ic a te  th a t  
a la rg e  percentage of our new o f f i c e  workers w i l l  come from 
a d u l ts  over 35 y ea rs  of age. This in c re a se s  the  n e c e ss i ty  
fo r  a d u l t  programs. . . . The o p p o r tu n i t ie s  fo r  the p resen t  
day business  and d i s t r i b u t i v e  education  te ach e r  to  p a r t i c i p a t e
in  an a d u l t  education  program a re  numerous. The te ach e r  only 
needs to  be w i l l in g  to  p a r t i c i p a t e .  In  many communities, the  
program is  e s ta b l i s h e d  and in  o the r  communities an i n t e r e s t  on 
the  p a r t  of the  te ach e r  i s  a l l  th a t  i s  necessary  fo r  the  p ro ­
gram to  s t a r t , ^
Business te ach e rs  should be ju d ic io u s  about the  o p p o r tu n i t ie s  fo r  te a c h ­
ing in p r iv a te  business  co l leg es  and in  ad u l t  education  programs.
Successfu l opera t ion  of v o ca t io n a l  programs i s  dependent upon 
th e  coopera tion  o f  school a d m in is t r a to r s ,  businessmen, and the  g en era l  
p u b l ic .  The implementation of th e  Vocational Education Act of 1963 is  
accomplished through s t a t e  plans approved by the  U. S. O ff ice  of 
Education . A fte r  such approval has been secured , a s t a t e  may imple­
ment i t s  program. Business and o f f ic e  education  te a c h e rs  must have ad­
m in i s t r a t iv e  support fo r  t h e i r  v o ca t io n a l  programs. According to  a 
re sea rch  study conducted in A p r i l ,  1963, by th e  N ational Education Asso­
c i a t io n  Research D iv is ion ,  which surveyed th e  opinions o f  751 s u p e r in ­
te n d en ts ,  th e re  is  l i t t l e  doubt of t h e i r  su p p o r t .  The p o l l  in d ic a te d :
There is  l i t t l e  ques tion  about the  importance th a t  
su p er in ten d en ts  a t t a c h  to  v o ca t io n a l  educa tion .  Over 7 
su p e r in ten d en ts  in 10 from systems having programs and 
over 6 superin ten d en ts  in  10 from systems not having 
programs were of the  opinion th a t  i t  i s  "very im portant" 
to  o f f e r  a d u l t  t r a d e  and v o ca t io n a l  educa tion  inc lud ing  
voca t io n a l  r e t r a in in g  and business  cou rses ,  such as typing 
and s to r e  management.
V ocational o f f ic e  education  programs may be d iv ided  in to  four 
broad a re a s :  (1) s e c r e t a r i a l ,  (2) gene ra l  c l e r i c a l ,  (3) bookkeeping
Ijames Z ancancella ,  "Adult C lasses  in  Business E d uca tion ,"  
Business Education Forum. XVI (January , 1961), 2.
%EA Research B u l le t in . XLII (Washington, D, C . : National
Education A ssoc ia tion ,  February, 1964), 9.
asu o f f i c e  machines, and (4 )  data processing. Q ualified  teachers arc 
needed in  each of th e se  fou r a rea s  i f  the  p lans fo r  new business  educa­
t io n  programs a re  to  be implemented. Q u a li f ied  bus iness  te ach ers  are  
needed i s  secondary schools , adult evening pregrsas, area vocational 
schoo ls ,  p r iv a te  business  schoo ls ,  ju n io r  c o l le g e s ,  fo u r-y ea r  c o l le g e s ,  
and u n i v e r s i t i e s .  There is  need of much da ta  r e l a t i v e  to  the  educa­
t i o n a l  background, teach ing  experience , and o f f i c e  work experience of 
bus iness  te ach e rs  in th e  var ious  s t a t e s  as s te p s  a re  taken to  imple­
ment f u l l y  the  programs o f  bus iness  and o f f i c e  education  made p o ss ib le  
by the  V ocational Education Act of 1963.
Statement of th e  Problem 
The problem of t h i s  s tudy was to  a p p ra ise  th e  p o te n t i a l  of 
te a c h e rs  f o r  o f fe r in g  i n s t r u c t io n  a t  the  s e n io r  high school le v e l  with 
th e  major emphasis on p repar ing  s tu d e n ts  fo r  s p e c i f i c  kinds o f  business  
and o f f i c e  occupa tions .  I t  was th e  in te n t  of t h i s  re sea rch  study to  
provide a s p e c i f i c  d e t a i l e d  a n a ly s i s  and e v a lu a t io n  of th e  e x te n t  and 
na tu re  o f  ed u ca tio n a l  background, teach ing  experience , and work exper­
ience o f  c u r r e n t ly  employed high school bus iness  te a c h e rs .
Source of Data
The primary da ta  fo r  t h i s  s tudy were ob ta ined  by means of 
q u e s t io n n a ire s  completed by business  te ach e rs  employed in  Oklahoma in 
1964-1965, The q u e s t io n n a ire s  were completed by 579 business  te ach e rs  
in th e  p u b lic  schools .
D elim itations of the  Study 
Although the need for study of the p o te n t ie l  of business teachers  
at the post high school le v e ls  as w ell as at the secondary le v e l  was
6recognized , t h i s  study was r e s t r i c t e d  to  stüdy of only the p o te n t ia l  
of business  education  te ach e rs  a t  the  secondary le v e l .
On the  assumption th a t  business  education in Oklahoma is  ty p i ­
c a l  of bus iness  education in other s ta te s ,  perhaps, at lea st  to  some 
e x te n t ,  the  f in d in g s  of th i s  study could be very s im i la r  to  the  f in d ­
ings in o th e r  s tu d ie s  of t h i s  type .
Method of Procedure
The f i r s t  s tep  in t h i s  in v e s t ig a t io n  was to  make an ex tens ive  
study of the  l i t e r a t u r e  d ea l in g  with the  norm ative-survey method of 
re se a rc h  and i t s  a p p l ic a t io n  to  the f i e l d  of business  educa tion .
A review was made of the  h i s t o r i c a l  developments in voca t io n a l  
ed uca tion ,  p a r t i c u l a r ly  those concerning p rep a ra t io n  of te ache rs  and 
jo b  o p p o r tu n i t ie s  for s tu d en ts  and te a c h e rs .
A q u e s t io n n a ire  was developed on the b as is  of inform ation 
ob ta ined  from the  business educa tion  s e c t io n s  of the Oklahoma S ta te  
P lan  fo r  V ocational Education and from l i t e r a t u r e  concerning the d e s i r ­
a b le  q u a l i f i c a t i o n s  fo r  a te ach e r  of voca t iona l  business and o f f ic e  
ed uca tion .
The q u e s t io n n a ire  was subm itted fo r  c r i t i c a l  an a ly s is  to  knowl­
edgeable ed u ca to rs ,  graduate  s tu d en ts  in a re search  seminar in business 
educa tion , and ten te ach ers  of business  in Oklahoma City and T ulsa .  The 
recoamended changes were made and the  q u es tio n n a ire  was prepared fo r
mailing to Oklahoma teachers.
A s a i l in g  l i s t  was obtained from the Oklahoma State Department 
of Education. The l i s t  contained the  names of the business te achers  and 
the  names and addresses  of the  schools  in which the teachers  were employed.
11UBII1C& 1 j. wcAC u i a v A i u u u c u  t u  7 V6  u u a i H c a a  t c a v w c i a  jlh
Oklahoma high schools by f i r s t - c l a s s  mail to assure that the undelivered 
questionnaires would be returned. A le t t e r  of transm ittal from Victor 
Vaa Hook, the State Supervisor of Vocational Business and O ffice  Educa­
t io n ,  accompanied each questionnaire. Return envelopes were enclosed  
w ith the questionnaires and the le t t e r s  of transm itta l. There were only 
seven q u es t io n n a ire s  re tu rn ed  because o f  e i t h e r  i n s u f f i c i e n t  or unknown 
addresses. There were 579 business teachers who returned th e ir  ques­
tionna ires .
Follow-up procedures were employed to  a ssu re  a good percentage 
of r e tu r n .  These included a second m ailing of l e t t e r s  w ith q u es t io n ­
n a ire s  enc losed , personal l e t t e r s  to  a few te a c h e rs ,  p o s ta l  card  remind­
e r s ,  te lephone c a l l s ,  and personal v i s i t s  by t h i s  w r i te r .
A chi-square t e s t  was applied to the 579 returned questionnaires  
to  a ssu re  th a t  the  sample was r e p re s e n ta t iv e  of the  popula tion  of Okla­
homa business  te a c h e rs .  For f u r th e r  inform ation on the a p p l ic a t io n  of 
t h i s  t e s t  to  the  re tu rned  q u e s t io n n a ire s ,  p le a se  r e f e r  to  Appendix B.
The data gathered from the 555 usable questionnaires were key­
punched into  integrated data processing cards. The punched cards were 
separated and assembled by a series of sorting operations to obtain 
meaningful data.
The data concerning the business teachers were analyzed f i r s t  
by means o f  numerical consideration based on objective  c r i t e r ia  to 
ascerta in  the poten tia l of currently-employed business teachers for 
teaching vocational business and o f f ic e  education under the Oklahoma 
S ta t e  Plan. The objective  c r i t e r ia  included reference to e ight asoects
8of teacher  p o te n t i a l ;  ( i)  t o t a l  academic p re p a ra t io n ,  (2) teach ing  
experience, (3) o f f ic e  work experience , (4) age, (5) p ro fe s s io n a l  
business  educa tion , (6) business  co n ce n tra t io n ,  (7) sponsorsh ip  of 
youth o rg an iz a t io n s ,  and (8) membership in  p ro fe s s io n a l  o rg a n iz a t io n s .  
Numerical c o n s id e ra t io n  was then given to  the th re e  c r i t i c a l  a reas  of 
p o te n t i a l  v o ca t io n a l  business  and o f f ic e  education teach ers  under the 
Oklahoma S ta te  P lan : (1) completion o f  undergraduate teach e r  p rep a ra ­
t io n  program, (2) th re e  years  of teach ing  experience in  bus iness  educa­
t io n ,  and (3) one year  of o f f ic e  work experience .
The f i n a l  s te p  in  t h i s  in v e s t ig a t io n  involved the  c l a s s i f i c a ­
t io n ,  a n a ly s i s ,  and ev a lu a tio n  of the  da ta  and the  p re p a ra t io n  of 
recommendations concerning the  d e f ic ie n c ie s  of th e  p o te n t i a l  voca t io n a l  
business  and o f f ic e  educa tion  te a c h e rs .
CHAPTER II
BACKGROUND INFORMATION AND PROCEDURE FOR EVALUATION
Several a reas  of in fo ra a t io n  have unique a p p l ic a t io n s  as back­
ground fo r  th i s  study o f  business  te acher  p o t e n t i a l .  Of s ig n i f i c a n c e  
is  the h is to ry  o f  voca t io n a l  educa tion , p a r t i c u l a r l y  in terms o f  i t s  
beginning in the  a p p re n t ic e sh ip  and the  many changes th a t  have led to  
the  r e l a t i v e l y  widespread use of coopera tive  work experience . Federal 
a s s i s ta n c e  to  voca t io n a l  education  has a f f e c te d  the growth and the  de­
velopment o f  educa tion  fo r  bus iness .  Some d iscu ss io n  o f  th e  c u r re n t  
c u r r i c u la r  p a t te rn  of business  education i s  necessary , w ith emphasis 
upon c e r t a in  r e d e f in i t i o n s  of the  bas ic  elements in business  educa tion . 
Also p resented  in  t h i s  background chap ter  i s  inform ation  r e l a t i v e  to  
the  ro le  of the  v o ca t io n a l  te a c h e r -c o o rd in a to r  in  programs of v o ca t iona l 
business  and o f f ic b  educa tion . Before cons ide r ing  the  data  in  t h i s
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re sea rch  study , the  t o t a l  process is  descr ibed  fo r  ev a lu a tin g  the  po­
t e n t i a l  of business  te ach ers  fo r  developing programs of v o ca t io n a l  b u s i ­
ness and o f f ic e  educa tion . Each of the se  im portant areas  of background 
inform ation is  d iscussed  a t  some length in the  se c t io n s  of t h i s  chap ter  
th a t  follow.
H is to r ic a l  Elements A pplicable  to  th i s  Study
I t  is in t e r e s t in g  to  note the important ro le  of work experience 
in business education  in America. The e a r l i e s t  education  f o r  business
0
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fo r  a young man in t h i s  country was in the  form of the ap p ren t icesh ip  
in the  e a r ly  C o lon ia l per iod . The manner in which the ap p ren t icesh ip
operated  is  expla ined  by Graham who s t a t e s ;
Some young men were appren ticed  to  business men to  learn  
t h i s  o f f ic e  ro u t in e  and th e  management of the bus iness .  This 
system was p o ss ib le  only because the manager of the  business
was ab le  to  oversee a l l  d e t a i l s  and to  take time to  t r a i n  the
young a p p re n t ic e .^
This type o f  bus iness  p rep a ra t io n  did not s a t i s f y  the m u ltip ly in g  de­
mands fo r  s k i l l e d  workers caused by expanding in d u s t r ie s  and the spread­
ing of business  e n t e r p r i s e s .  There were people who needed work and 
th e re  were jobs  a v a i la b le .  However, the jobs  c a l le d  fo r  s k i l l e d  workers 
and the  s k i l l s  were d i f f i c u l t  to  ob ta in .  The merchants were unable to  
f in d  enough time to  s a t i s f y  th i s  increased  demand fo r  o n - th e - jo b  prepa­
r a t i o n  and co n cu rren t ly  to  opera te  the bus iness .
There was need in t h i s  C olonia l period  fo r  some type of formal 
p re p a ra t io n  in voca t io n a l  s k i l l s .  The formal p rep a ra t io n  of the  Latin  
grammar schools  was s t r u c tu re d  to  prepare young men to  study law and 
medicine in  the  u n iv e r s i t i e s .  The curriculum  of the L a t in  grammar 
schools  placed a heavy emphasis on L a tin  and Greek languages. The acad­
emy, which was designed to  o f fe r  a more p r a c t i c a l  educa tion , d id  fo r  a 
time o f f e r  l im ited  v o ca t io n a l  p rep a ra t io n  in the areas  of mathematics, 
penmanship, and bookkeeping. However, the  academy soon began to  p a t te rn
i t s  curricu lum  a f t e r  th a t  of the  L atin  grammar school.
f J e s s i e  Graham, The Evolution of Business Education in the 
United S ta te s  and I t s  Im p lica t io n s  fo r  Basiness-Teacher E duca tion . 
Southern C a l i fo rn ia  Education Monograph, (Los Angeles: U n ivers ity  
of Southern C a l i fo rn ia  P re ss ,  1933), p. 22.
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With th i s  f a i l u r e  of formal education programs to  give voca tiona l 
p rep a ra t io n  and with the  i n a b i l i t y  of the merchants to  provide on -th e - jo b  
p rep a ra t io n ,  the  p r iv a te  business schools evolved in the  middle 1800’s .  
P r iv a te  business schools were organized when in d iv id u a ls ,  who were in 
the  process of help ing  o th e r  in d iv id u a ls  to  learn  s k i l l s  on jo b s ,  d i s ­
covered th a t  they could organize c la s s e s ,  teach  to  la rg e r  groups, and 
c o l l e c t  fees fo r  the p r iv i le g e  of a t ten d in g  the  c la s s e s .  The c u r r ic u ­
lum o f the  p r iv a te  business school embodied classroom in s t ru c t io n  
o ffe red  a t  hours th a t  enabled la rge  groups of s tu d en ts  to  pursue t h e i r  
s tu d ie s  while they a lso  supported  themselves in e i t h e r  p a r t - t im e  or 
f u l l - t im e  employment. Thus work experience played an important ro le  
fo r  business  s tu d en ts  in  the  p r iv a te  business  schoo ls ,  because they 
could apply to  t h e i r  jobs  the  s k i l l s  they had learned in the  schoo ls .
From the  humble beginning o f  ap p ren t ice sh ip  p rep a ra t io n  th a t  
saw " th e  ap p ren t ice  f i l l i n g  inkw ells  and po in t in g  q u i l l s  fo r  bookkeepers,"^ 
through the l im ited  v o ca t io n a l  o f fe r in g s  of the academy, and through the 
heavy co n cen tra t io n  of business  in the curriculum  of the  p r iv a te  b u s i ­
ness schoo ls ,  business education  f i n a l ly  worked i t s  way in to  the  public  
high school and soon became a permanent p a r t  of the  high school c u r r i c ­
ulum.
While business  educa tion  was doing w ell on i t s  own, f e d e ra l  funds 
were made a v a i la b le  e a r ly  in  the  tw en t ie th  century  fo r  work programs in 
trad e  and in d u s t r i a l  areas  under the p rov is ions  of the Smith-Hughes Act
of 1917. This a c t  a l so  provided funds fo r  o the r  voca tiona l a rea s ,
'H. G. E n te r i in e ,  as quoted in "The F a i th  Business Education 
Has B u i l t  in a C entury ,"  Business Education Forum. XI (Bay, 1957), 43.
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including SyricultuZc, hoss Gcosozics, snd trsdGS snd industry, Busi~ 
ness education  is  mentioned in  the  Smith-Hughes Act only in regards  to  
s tu d ie s ,  in v e s t ig a t io n s ,  and r e p o r t s .  Section  6 of the  Act reads as
fo llow s:
I t  s h a l l  be the  duty of the  Federal Board o f  Vocational 
Education to  make, or to  cause have made, s tu d ie s ,  i n v e s t i ­
g a t io n s ,  and r e p o r t s ,  with p a r t i c u l a r  re fe ren c e  to  t h e i r  use 
in a id in g  the  S ta te s  in the  es tab lishm en t of voca t io n a l  
schools  and c la s s e s  and in  g iv ing  in s t r u c t io n  in  a g r i c u l tu r e ,  
t r a d e s  and in d u s t r i e s ,  commerce and commercial p u r s u i t s ,  and 
home economics. Sack s tu d ie s  s h a l l  inc lude . . . commerce 
and commercial p u r s u i ts  and requirem ents upon commercial(Workers.
. . . Such s tu d ie s ,  in v e s t ig a t io n s ,  and r e p o r ts  concerning 
commerce and commercial p u r s u i t s ,  fo r  the  purposes of commer­
c i a l  educa tion , may be made in  coopera tion  with or through 
the  Department of Commerce.^
Business education  played a very important p a r t  in  t h i s  f i r s t  
s i g n i f i c a n t  p iece  of l e g i s l a t i o n  th a t  enhanced the coopera tive  work 
programs. The au thors of the  Smith-Hughes Act of 1917 were in fluenced  
by t h e i r  own p rep a ra t io n  in th e  p r iv a te  business  schoo ls .  This in ­
f luence  was emphasized by Nichols who s t a t e s :
I t  may be suggested . . . th a t  among the  business men who 
aided  the  Federa l in v e s t ig a t io n  th a t  r e s u l te d  in  the d r a f t  
o f  the  Smith-Hughes b i l l  were many whose most h e lp fu l  educa­
t io n  has been gained in t h i s  much desp ised  p r iv a te  business  
schoo l.  I t  doub tless  is  w ell w ith in  the  f a c t s  to  say th a t  
many edu ca tio n a l  leaders  who sponsored the  Smith—Hughes b i l l  
had come to  r i g h t  conclusions  regard ing  the  p o s s i b i l i t i e s  of 
i n d u s t r i a l  t r a in in g  because of t h e i r  experience with com­
m erc ia l  education  which a lready  was f irm ly  entrenched in 
p ub lic  and p r iv a te  schoo ls .  Nor is  i t  a l to g e th e r  f a n c i f u l  
to  assume th a t  among l e g i s l a t o r s  who were c a l le d  upon to  
vote  fo r  the  proposed b i l l  were many who, because of the  
v oca t io n a l  commercial education  they had rece ived ,  found i t  
easy to  favor a b i l l  th a t  would extend the  b e n e f i ts  of such 
t r a in in g  in to  o ther equa l ly  important f i e l d s .  Thus i t  seems
%. S .; S ta tu te s  a t  Large, XXXIX, P a r t  1, 932-33.
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c le a r  th a t  commercial education  paved the  m y  for  the  develop­
ment of voca t io n a l  education  as we know t h i s  f i e l d  today.
A dditional l e g i s l a t i v e  a c ts  extended the a p p ro p r ia t io n s  of the 
Smith-Hughes Act in the  v o ca t iona l areas  of a g r i c u l tu r e ,  home economics, 
and trades  and in d u s try .  Although not a p a r t  of t h i s  v o ca t io n a l  l e g i s ­
l a t io n ,  business  education in d i r e c t l y  rece ived  b e n e f i ts  from the  l e g i s ­
l a t i v e  ac ts  in " th a t  c r e d i t  toward g radua tion  should be given fo r  work
2
done as a p a r t  of the t r a in in g  program during  school h o u rs ."  In 
o the r  ways business  education b e n e f i ted  from the  e a r ly  l e g i s l a t i o n  in 
the  o the r  v o ca t io n a l  a re a s .  Business education  i s  indebted to  voca t io n a l  
education fo r ;
. . . developing a technique of jo b  a n a ly s i s ;  fo r  e s t a b l i s h ­
ing the  p r in c ip le  t h a t  v o ca t io n a l  and non-vocational p u p ils  
should not be mixed in  th e  same c l a s s e s ;  fo r  seeing  to  i t  
t h a t  placement and follow-up a re  assumed as a pub lic  respon­
s i b i l i t y ;  fo r  demanding as cand ida tes  fo r  teach ing  p o s i t io n s  
men and women who have had occupa tiona l experience, and g e t ­
t in g  s t a t e  and lo ca l  c e r t i f i c a t i o n  ru le s  so modified as to  
permit such cand ida tes  to  teach ; fo r  e s ta b l i s h in g  the  p r in ­
c ip le  of c i t y  and s t a t e  su p e rv is io n  o f  v o ca t io n a l  educa tion ; 
fo r  opening s p e c ia l  voca t io n a l  schools  where v o ca t iona l 
commercial t r a in in g  can be given; and fo r  sco res  of o the r  
s e rv ic e s  of equal or g r e a te r  im portance.^
E viden tly  many valuab le  c o n tr ib u t io n s  have been made by the  v o ca t io n a l
areas  of a g r i c u l tu r e ,  homemaking, and trad e s  and in d u s t r i a l  educa tion .
Business education was included among the  areas des igna ted  to  
rece iv e  f i n a n c ia l  a s s is ta n c e  in  the George-Deen Act of 1936, which made 
funds a v a i la b le  fo r  d i s t r i b u t i v e  educa tion . However, th e re  was l i t t l e
^Frederick  G. N ichols, Commercial Education in the  High School 
(New York: D. Appleton-Century Company, 1933), pp. 84-85.
2 lb id . 87-88.
Sibid.
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f i n a n c ia l  a s s is ta n c e  fo r  coopera tive  business  and o f f ic e  education u n t i l  
the  passage of the Vocational Education Act of 1963. The a l lo tm en t of 
funds under t h i s  ac t  is  on a matching b a s is .  The funds a re  to  be used 
f o r :  (1) s a l a r i e s  of te a c h e rs ,  su p e rv iso rs ,  and d i r e c to r s  of v oca t iona l
programs, (2) p rep a ra t io n  of teachers  in v o ca t io n a l  programs, and (3) 
a rea  and r e s i d e n t i a l  voca t io n a l  schoo ls .  The in d iv id u a ls  to  be served 
in the  v o ca t io n a l  programs include s tu d en ts  in high school,  those out 
o f  high school programs a v a i la b le  fo r  f u l l - t im e  study , those who a re  
unemployed or underemployed, and those in d iv id u a ls  who have academic 
or socio-economic handicaps th a t  prevent them from succeeding in the 
r e g u la r  voca t io n a l  education  program.^
The p rov is ions  fo r  voca tiona l education under the  Oklahoma S ta te  
P lan  fo r  V ocational Education were the  r e s u l t  o f  c a re fu l  p lanning . The 
s e c t io n s  o f  the  Oklahoma S ta t e  Plan devoted to  business  and o f f ic e  educa­
t io n  c e r t a in l y  prove th a t  the Oklahoma educa to rs  were not w i l l in g  to  see 
the  funds a l lo c a te d  to  only one voca tiona l f i e l d .  Forkner warned about 
t h i s  p o s s i b i l i t y ;  he s ta t e d :
Since the  voca t io n a l  Education Act of 1963 is  e n t i r e ly  
perm iss ive , i t  i s  p o ss ib le  fo r  a s t a t e  d i r e c to r  of vocational 
educa tion  to  a l lo c a t e  a l l  of the fe d e ra l  funds to  one f i e l d  
o f  v o ca t io n a l  education  i f  he so d e s i r e s .  . . . Let us not 
pass up the  opportun ity  to  ex e r t  e f f e c t iv e  in f luence  in 
m a tte rs  of voca t io n a l  business edu ca tio n .^
The Oklahoma S ta te  Plan s e t s  f o r th  the q u a l i f i c a t io n s  and d u t ie s  
o f  the  s t a t e  superv iso r  of business and o f f ic e  education , the  a s s i s t a n t
S. House of R ep resen ta tiv es ,  Committee on Education and 
Labor, F edera l L e g is la t io n  Concerning Education and T ra in in g . Enactments 
o f  1963 and Issues  of 1964, 88th Cong., 1st S e s s . ,  June, 1964.
%ambden L. Forkner, "Vocational Business Education under the 
V ocational Education Act of 1963," The Balance S h ee t . XLV (February,
1964), 258.
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s t a t e  su p e rv iso rs ,  the  lo c a l  or area su p e rv iso rs ,  the lo c a l  te a c h e r -  
c o o rd in a to rs ,  and the c o l le g e  teacher  educa to rs .  The q u a l i f ic a t io n s  
sp ec ify  the  le v e l  of education  and the  amount of business  and o f f ic e  
work experience req u ired  fo r  te ach ers  and su p e rv iso rs  of voca tiona l 
business  and o f f i c e  educa tion . The Oklahoma S ta te  P lan a l s o  p resen ts  
a d e s c r ip t io n  of te ach er  t r a i n in g  programs and p rov is ions  regard ing  
the e l i g i b i l i t y  o f  e n ro l le e s  in  te ach e r  t r a in in g  programs. The ob jec­
t iv e s  of in s t r u c t io n ,  the  occupations to  be served , and th e  o rgan iza­
t io n  and con ten t of in s t r u c t io n  a re  a lso  expla ined  in the  voca tiona l 
business  and o f f i c e  education  se c t io n  of the  S ta te  p lan .
Inasmuch as th i s  re sea rch  study i s  la rg e ly  devoted to  business  
teacher  p o t e n t i a l ,  the  only se c t io n  o f  the  Oklahoma S ta te  P lan d iscussed  
in d e t a i l  l a t e r  in  t h i s  chap te r  i s  the  s e c t io n  d ea l in g  w ith  the  q u a l i f i ­
ca t io n s  of the  lo c a l - te a c h e r  c o o rd in a to rs .
The Business Education Curriculum
To f a c i l i t a t e  more and b e t t e r  business  educa tion , the  business 
educators  o f  t h i s  country must examine the fundamental n a tu re  of American 
business  and economic e n t e r p r i s e  today and the  education  th a t  i s  requ ired  
fo r  f u l l  enjoyment of l i f e .  A re-exam ination  of the  purposes of business 
education  in d ic a te s  th a t  business  education should now be viewed as 
lea rn ing  experiences  th a t  invo lve: (1) founda tiona l  business  and eco­
nomic understandings th a t  a l l  persons should possess  re g a rd le s s  of ca re e r  
in t e r e s t s  and c u l tu r a l  and s o c ia l  s t a t u s ,  (2) p reoccupa tiona l bus iness -  
type s k i l l s  th a t  many persons use in numerous kinds of occupations, 
and (3) occupa tiona l a b i l i t i e s  end competencies th a t  enable some persons
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to  gain s a t i s f a c to r y  employment in business  and o f f ic e  p o s i t io n s .*
In a d d i t io n  to  these  th re e  elements of business education , th e re  
mast be developed c e r t a in  o the r  elements e s s e n t i a l  to  fu l f i l lm e n t  
of the  o b je c t iv e s  of v o ca t io n a l  educa tion . In e f f e c t ,  the  th ree  
elements a re  segments of business  education and to  these  should be 
added the aspec ts  of guidance and youth o rg a n iz a t io n s .
Foundational Business Education
Foundational business  education i s  designed to  provide s tu d en ts  
the  opportun ity  to  develop understanding of th e  American p r iv a te  e n t e r ­
p r i s e  system and those  phases of personal business  a c t i v i t i e s  th a t  a re  
of concern in the spending of what one ea rn s .  S ub jec ts  th a t  a re  o f ­
fe red  in the  founda tiona l a rea  inc lude genera l bus iness ,  b a s ic  bus iness ,  
business  p r in c ip le s ,  personal f inance , and bus iness  p ra c t ic e s  a t  the  
freshman and sophomore le v e ls ;  and economics, economic geography, and 
money and banking a t  the  ju n io r  and sen io r  le v e l s .  Foundational courses 
a re  bas ic  to  a l l  a rea s ,  but the  enrollment in f e d e ra l ly  reim bursable  
programs should be l im ited  to  those  s tu d en ts  who show an i n t e r e s t  in  
and in tend to  e n ro l l  in one of the voca tiona l programs.
A major o b je c t iv e  o f  the foundational a rea  i s  to  review, extend, 
and r e f in e  the founda tiona l s k i l l s  of read ing , w r i t in g ,  s p e l l in g ,  a r i t h ­
m etic , and grammar as they apply to  the s o lu t io n s  of personal and group
^Gerald A. P o r te r ,  "Business Education R edefined ,"  Speech de­
l iv e red  to  the  Texas Business Education A ssoc ia tion ,  Corpus C h r i s t i ,  
Texas, October 22, 1965.
% e l t a  Pi E psilon , Unpublished s ta tem ent developed in a con­
ference On vocational business  and o f f ic e  education  sponsored by Sigma 
Chapter of D elta  P i E ps ilon ,  on May 1, 1965, a t  the  U n ivers ity  of 
Oklahoma, Norman, Oklahoma.
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business  problems. O pportun it ies  should be provided fo r  s tu d en ts  to  
weigh the  f a c t s ,  engage in a n a l y t i c a l  th in k in g ,  and choose between 
a l t e r n a t iv e s  in so lv ing  personal kinds of business  problems and in 
co n s id e r in g  the  n a t io n ’s economic problems.
As the  term " founda tiona l"  in d ic a te s ,  a base i s  la id  fo r  s t u ­
den ts  who continue in  the occupa tiona l business  and o f f ic e  education  
programs to  advance a t  s a t i s f a c t o r y  r a t e s .  Business education  must 
accep t the  r e s p o n s ib i l i ty  fo r  p reparing  s tu d en ts  in  the  non-vocational 
a rea s  o f  l i f e ,  such as c iv ic  i n t e l l ig e n c e  and coopera tion , economic 
unders tand ing , consumer knowledge, and wise use of l e i s u r e .  Nichols 
s t a t e s :
Any form of t r a in in g  t h a t  does no t concern i t s e l f  w ith 
p re p a ra t io n  fo r  complete l iv in g  i s  not l ik e ly  to  endure.
Persona l happiness, r e l i g io n s  l i f e ,  s o c ia l  i n t e r e s t s ,  and 
persona l f r ie n d s h ip s  a l l  a re  in e x t r ic a b ly ,  in te g ra te d  with 
o n e 's  v o ca t io n a l  l i f e ,  and w hile  in  th e  process of g iv ing  
business  t r a in in g  emphasis may be p laced more h eav i ly  on 
the  voca t io n a l  a spec t of l iv in g ,  o th e r  a sp ec ts  o f  a w e l l -  
rounded l i f e  never should be e n t i r e l y  ig n o re d .*
A fte r  th e  foundational phase o f  bus iness  educa tion , s tu d e n ts  a re  ready
to  move to  the  p reoccupationa l phase of business  educa tion .
F reoccupa iiona l Business Education
P reoccapa tiona l business  education  is  designed to  provide s t u ­
den ts  with o p p o r tu n i t ie s  to  develop business  s k i l l s  to  the  p o in t  of
being competent to  undertake more s p e c i f i c  p rep a ra t io n  fo r  i n i t i a l  e s -  
2ployment. Subjects  in the  p reoccupa tiona l a rea  inc lude elements of 
ty p e w rit in g  a t  the  sophomore le v e l ,  elements of shorthand a t  th e  ju n io r
llUi<*hn1o A n  A i t  A O —A 9
% )elta P i E psilon , op. c i t .
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le v e l ,  principles  of bookkeepliiij ê t  the  ju n io r  leve l ,  business mathe­
m atics a t  the  ju n io r  or sen io r  le v e l ,  business English  a t  the  sen io r  
le v e l ,  ?iad business law a t  e i t h e r  the ju n io r  or the sen io r  le v e l .  Con­
te n t  of the  p reoccupationa l courses should c o n s is t  of knowledges and 
unders tandings d i r e c t ly  r e la te d  to  coopera tive  o f f ic e  education  and 
designed to  meet ca re e r  o b je c t iv e s .  The emphasis of p reoccupationa l 
business  education  i s  upon the  development of the phys ica l and mental 
elements involved in the  mastery of machine and manual s k i l l s .
The p reoccapational courses should be l im ited  to  high school 
s tu d en ts  who a re  en ro lled  in such courses fo r  the  purposes of achieving 
occupa tiona l competence. The course o f fe r in g s  a re  open to  s tu d en ts  in 
o th e r  v o ca t io n a l  programs inc lud ing  those  in the  areas  of a g r i c u l tu r e ,  
homemaking, and t rad e s  and in d u s t r i a l  educa tion . Some of th e  preoccupa­
t i o n a l  courses b e n e f i t  s tuden ts  in a l l  v o ca t iona l a re a s .
Occupational Business Education
Occupational business education i s  designed to  provide s tuden ts  
with o p p o r tu n i t ie s  to  s p e c ia l iz e  t h e i r  p rep a ra t io n  through study concen­
t r a t e d  on con ten t p e c u l ia r  to  i n i t i a l  employment in s p e c i f i c  kinds of 
business  and o f f ic e  occupa tions .^  Business s u b je c ts  th a t  provide th i s  
type of education  a re  o f f ic e  p r a c t ic e ,  advanced bookkeeping, r e t a i l i n g ,  
business  E ng lish ,  business  mathematics, business law, da ta  p rocess ing , 
and coopera tive  o f f ic e  education . The coopera tive  business and o f f ic e  
education  program, under the Oklahoma S ta te  P lan , is  the only phase of 
v o ca t io n a l  business  education th a t  is  c u r re n t ly  e n t i t l e d  to  f in a n c ia l
Ifbid.
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a s s i s ta n c e .  F in an c ia l  support under the S ta te  Flan w i l l  be given to  
p reoccupationa l business  education in a s ig n i f i c a n t  number of high 
schools in 1966-67.
Occupational business  education  enables s tuden ts  a t  the  tw e lf th  
grade le v e l  to  develop f u r th e r  t h e i r  fundamental business  s k i l l s .  In 
the coopera tive  o f f ic e  education  course, two hours of classroom in s t r u c ­
t io n  should be followed by o n - th e - jo b  p rep a ra t io n  c o n s is t in g  o f  not le ss  
than f i f t e e n  hours each week of p a r t- t im e  employment in lo c a l  o f f ic e s  
in business  or in d u s try .  Laboratory experience may be s u b s i tu te d  fo r  
o n - th e - jo b  education  e i t h e r  when a s u f f i c i e n t  number of work s t a t io n s  
cannot be secured or when s tu d en ts  a re  slow in reaching le v e ls  of p ro­
f ic ie n c y  needed fo r  p lac ing  them in the  p a r t - t im e  work s t a t i o n s .  Three 
u n i t s  of high school c r e d i t  should be given fo r  the su b je c t  of Coopera­
t i v e  O ff ice  Education.
S tudents  completing only the requ ired  su b je c ts  in a p a r t i c u l a r  
program accumulate f iv e  u n i t s  of high school c r e d i t .  S tudents  may e l e c t  
a d d i t io n a l  su b je c ts  and accumulate more u n i ts  of c r e d i t  in terms of
t h e i r  f e l t  needs.
Cooperative work experience net only allows s tu d en ts  to  apply 
the  s k i l l s  th a t  they have learned and th e i r  knowledge of th e  principles 
of bus iness ,  but a l so  a f fo rd s  them the o p p o r tu n i t ie s  to  gain occupa­
t io n a l  in t e l l ig e n c e  th a t  reduces the usual e ig h t  to  fou rteen  weeks r e ­
quired to  a d ju s t  to  the requirem ents of an a c tu a l  jo b .  Nichols in d ic a te s  
t h a t :
. . . study of t e x t s  and observation  alone w i l l  not s u f f i c e .
Actual p ra c t ic e  under o f f ic e  cond itions  is  e s s e n t i a l .  . . .
The t r a in e e  must be brought in to  a c tu a l  con tac t  with the
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business o f f ic e  ânu an opportun ity  t e  develop p ro ­
duc tive  s k i l l  such as is  requ ired  of o f f ic e  employees.
Such experience lessens  the  tendency to  go from job  to  jo b  before
f i n a l l y  making a permanent ad justm ent. The purposes of the  coopera tive
business education program were l i s t e d  in the 1959 American Business
Education Yearbook as ;
1. To give s tu d en ts  an understanding  o f  the  world of 
work and t h e i r  p lace  in  i t
2. To help s tu d e n ts  b ridge  the  gap between school 
work and o f f i c e  employment
3. To use the  community as a lab o ra to ry  in provid ing  
broader t r a i n in g  o p p o r tu n i t ie s  than the  school 
o f f e r s
4. To c o r r e l a t e  school in s t r u c t io n  with jo b  r e q u i r e ­
ments, thus making school work more meaningful
5. To allow  s tu d e n ts  who wish to  work an opportun ity  
to  do so w ithout u p s e t t in g  a balance between 
school and work%
The school, the  s tu d e n t ,  and the  businessman a re  a l l  b enefac to rs  
of the  coopera tive  work program. The school i s  a b le  to  use th e  f a c i l ­
i t i e s  and equipment of the  coopera ting  firm s and a t  the  same time develop 
good w i l l  and understanding of employers. The school a lso  i s  a b le  to  
meet the  needs of more s tu d e n ts  through occupa tiona l t r a i n in g .  The b u s i­
ness te achers  of the  school can become b e t t e r  informed about th e  cu r re n t  
business  p ra c t ic e s  th a t  b ring  the  school and the  community c lo s e r  to g e th e r .  
The s tuden t is  given an opportun ity  to  earn  money and a t  the  same time 
re c e iv e  p r a c t i c a l  p rep a ra t io n  fo r  f u l l - t im e  employment. The s tuden t 
le a rn s  how to  ge t  along with people and develop a favo rab le  a t t i t u d e .
^Nichols, OP. cit.. 35S.
^Margaret Andrews and M arguerite  Crumley, "Cooperative Business 
Education Programs," The C le r i c a l  Program in Business E duca tion . Ameri­
can Business Education Yearbook, XVI (Som erv ille ,  New Je rsey :  Somerset
P re s s ,  1959), 350.
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There a re  c e r t a i n  r e s p o n s i b i l i t i e s  t h a t  the s tu d en t  xn hiqn
school ,  as wel l  as hi s  pa ren t s ,  ous t  accep t  and understand when he
e n r o l l s  in the coopera t ive  o f f i c e  education program. According to  a
manual prepared to  a s s i s t  i n d u s t r i a l i s t s ,  businessmen,  and educa to rs  in
organiz ing  and conducting work study t r a i n i n g  courses  fo r  youth;  these
r e s p o n s i b i l i t i e s  should inc lude:
. . . agreement not to leave the job  without  co n s u l t in g  the 
school ,  r eg u la r  a t tendance  a t  work and school ,  p r i o r  no t i c e  
to the  employer i f  the s tu d e n t  i s  unable to  r e p o r t  f o r  work, 
length of  the  probation  per iod ,  wages to  be pa id ,  schedule 
of  work processes involved and r e l a t e d  i n s t r u c t i o n  r e q u i r e d ,  
w i l l in g n ess  to  coopera te with employer and school ,  and a 
consc ien t ious  a t t i t u d e  toward both o n - th e - jo b  d u t i e s  and 
in -school  assignments.  S im i la r ly ,  the  employer and the  
school  a re  p a r t i e s  to  t h i s  unders tanding or  agreement,  and 
accep t  t h e i r  r e s p e c t iv e  r e s p o n s i b i l i t i e s . ^
These r e s p o n s i b i l i t i e s  a re  s im i l a r  to  those expected of  a f u l l - t i m e
o f f i c e  worker.
The businessman rece ives  c e r t a i n  b e n e f i t s  in r e tu r n  fo r  h is  
p a r t i c i p a t i o n  in the coopera t ive  o f f i c e  educa tion  program. He has a 
source of  p o t e n t i a l  f u l l - t i m e  employees who have been t r a i n e d  under 
h is  own superv is ion  and in accordance with h is  own methods and p r a c t i c e s .  
I f  a s tuden t  shows s u i t a b i l i t y  and p o t e n t i a l  as e i t h e r  a s u p e rv i s o r  or 
a manager, the businessman has an oppor tun i ty  fo r  ea r ly  d iscovery  of 
t h i s  p o t e n t i a l ;  and the s tu d en t  needs le ss  t r a i n i n g  because he a l ready  
has an acqua in tance with the  o rg a n i s a t io n .  The businessman a l s o  r e ­
ce ives  the  a s s i s t a n c e  of  the  t e a c h e r - c o o rd in a to r  in t r a i n i n g  p o t e n t i a l  
f u l l - t i m e  workers; t h i s  a s s i s t a n c e  a f fo rd s  a s o r e  ex tens ive  and thorough 
t r a i n i n g  program. One broad b e n e f i t  to  bus iness  i s  the r e t e n t i o n  of
^National Associa t ion  of  Manufactureras,  Worki ng Together (New 
York: National  Associa t ion  of  Manufacturers ,  1950), p.. 22.
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ycsth  ir. the ceoanni ty.  The National  Associat ion of "an n fac tn re r s
considers  the g r e a t e s t  be n e f i t  to the businessman as being:
. . . the knowledge of  the f a c t  t h a t  he has had a p a r t  in 
developing and en la rg ing  upon the s k i l l s  and knowledges 
r e l a t e d  to the s k i l l s  as  wel l  as broadening the s t u d e n t ' s  
understanding and a p p rec ia t io n  of  our American compet i t ive 
system of business and indus try  based upon t h e i r  p a r t i c i p a ­
t ion  in th a t  economic system during t h e i r  formative,  l e a rn ­
ing y ea rs .^
The curriculum required  to  provide adequate p repa ra t ion  fo r  
i n i t i a l  employment in bus iness  and o f f i c e  occupations c o n s i s t s  of 
genera l  education,  foundational  bus iness  educa tion,  preoccupationa l  
bus iness  educa tion,  and occupational  bus iness education.  The occupa­
t i o n a l  bus iness  education program inc ludes  advanced shorthand,  t r a n ­
s c r i p t i o n ,  advanced typewri t ing ,  s e c r e t a r i a l  p r a c t i c e ,  o f f i c e  p r a c t i c e ,  
c l e r i c a l  p r a c t i c e ,  business  machines, advanced bookkeeping, accounting,  
data process ing,  and mimeographing. The s p e c i f i c  courses taken by the 
s tudent  depend on the program th a t  the s tudent  chooses to  fo l low.  Co­
opera t ive  o f f i c e  education courses r e l a t e  to  the stenographic a rea ,  the 
genera l  o f f i c e  a rea ,  the bookkeeping area ,  the bus iness  machines area ,  
and the da ta  process ing  en t ry  a rea .  Two hours of classroom in s t r u c t io n  
are followed by on- the - job  t r a i n i n g  through p a r t - t im e  employment in a 
local  o f f i c e  in bus iness  or in dus t ry .
The studen t  should complete minimum p r e r e q u i s i t e s  such as ele= 
ments of  typewrit ing  and elements of  shorthand fo r  the stenographic 
program; elements of  typewrit ing  and business mathematics fo r  the gen­
e r a l  o f f i c e  program; elements of  typewrit ing  and p r in c i p le s  of book­
keeping fo r  the bookkeeping program; elements of  typewrit ing  and business
l lb id . 11.
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mist thematic s fur the business wâGninës prOycêm; âïîu êlêmêütâ ûf typ e­
w ri t ing  and business mathematics fo r  the da ta  process ing  program. Gen­
e r a l  bus iness  and business economics a re  op t iona l  to  a l l  a r e a s ;  book­
keeping, bus iness  mathematics,  bus iness  Engl ish ,  and bus iness  law are  
op t iona l  to  the s tenographic a rea ;  bookkeeping i s  op t iona l  to  the gen­
e r a l  o f f i c e  a rea ;  business mathematics and bus iness  law a re  o p t io n a l
to  those  in the bookkeeping a rea ;  bookkeeping and bus iness  Engl ish  are
op t iona l  to the bus iness machines a rea ;  and bookkeeping i s  o p t io n a l  to
the da ta  process ing area .
Vocational  Guidance 
Not every s tuden t  who d e s i r e s  to p a r t i c i p a t e  in the  voca t iona l  
business and o f f i c e  educa tion program rece ives  the oppor tun i ty  to  do 
so, nor i s  i t  d e s i r a b l e  th a t  he should i f  he cannot meet th e  s tandards  
th a t  a re  e s t a b l i s h e d  in h i s  school .  Nichols be l ieves  t h a t  s e l e c t i v i t y  
should be app l ied  fo r  an e f f e c t i v e  program. He s t a t e s ,  "To be e f f e c t i v e ,  
business educat ion  fo r  voca t iona l  uses should be given only to  those 
who a re  q u a l i f i e d  to  take i t  and use i t . " ^  The q u a l i f i c a t i o n s  of  the 
studen t  depend upon h is  i n t e r e s t s  and a b i l i t i e s  and h is  long-range p lans .  
The s tuden t  should p resent  evidence of  employabil i ty  both by h is  school  
record and by h i s  personal  appearance.  The high school a t tendance  r e c ­
ord and the opinions of  hi s  te ache rs ,  e s p e c i a l l y  h i s  bus iness  t e a c h e r s ’ 
opinions ,  fu rn i sh  evidence t h a t  w i l l  be prime p re d ic to r s  of  the  s t u d e n t ' s  
success in the coopera t ive  program. The importance of  the at tendance  
record and the s t u d e n t ' s  persona l  c h a r a c t e r i s t i c s  a re  s t r e s s e d  by 
Dedorczvk:
'Nichols,  00 . c i t . .  65.
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eqas i  in importance to  the a t tendance record ,  â  s a rv e j  com­
p le ted  by the Grea te r  Har tford Chamber of  Commerce in 1961 
revea led  th a t  c h i e f  reasons f o r  d i s m is s a l  of  r ece n t  high 
school  gradua tes ,  ranked in order of  frequency,  were: (1)
absenteeism, (2)  poor jo b  a t t i t u d e ,  (3) in e f f i c i e n c y ,  and
(4) t a r d i n e s s . ^
Nichols  poin ted out th a t  the re  i s  a d i f f e r e n c e  between "s tuden t  
a b i l i t y "  and "business  a b i l i t y . "  He s t a t e d :
There seems to  be l i t t l e  r e l a t i o n s h i p  between these  
two types of a b i l i t y .  The former c a l l s  fo r  c e r t a i n  mental 
c h a r a c t e r i s t i c s  and a t t i t u d e s  which the l a t t e r  may not 
wholly depend upon. Personal  q u a l i t i e s ,  s o c i a l  a t t r i b u t e s ,  
t e c h n ic a l  s k i l l ,  and c leverness  may f a r  outweigh mere men­
t a l  power in the achievement of  f i n a n c i a l  success  in b u s i ­
ness ;  but  such th ings  may count fo r  l i t t l e  in meeting the  
s c h o l a s t i c  s tandards  of  high-grade co l le g e  p repara to ry  
depar tm en ts .2
The value of  the  coopera t ive  bus iness  and o f f i c e  education exper ience  
to  the  s tuden t  w i l l  depend upon personal  q u a l i f i c a t i o n s  of  the  i n d i v id ­
ua l .  In t h i s  connect ion  Tonne a s s e r t s :
The na t iv e  i n t e l l i g e n c e  of  the  in d iv id u a l  i s  f a r  more 
important  than the  kind of  t r a i n i n g  exper ience  he r e c e iv e s .
All  th ings  being equal ,  however, the coopera t ive  work ex­
per ience  i s  unquest ionably  valuab le  to  the  new worker.^
The high school  s tuden t  who plans to  e n t e r  the coopera t ive  o f ­
f i c e  education program should,  with the a s s i s t a n c e  of a voca t iona l  
counselor ,  make an ea r ly  dec i s ion  to  choose the proper founda t iona l  
and preoccupationa l  courses  in h is  sophomore and ju n i o r  years  to  enable 
him to  demonstrate the necessary s k i l l s  and e s s e n t i a l  work h ab i t s  t h a t  
w i l l  f a c i l i t a t e  h i s  placement in an o f f i c e  occupation h is  s e n io r  yea r .
l y i o l a  S. Dedorczyk, "Standards fo r  Beginning Workers in I n s u r ­
ance ,"  Business Education Foraa . XVII (May, 1963), 15.
^Nichols .  OP. c i t . .  113.
^Herbert  A. Tonne, P r in c i p l e s  of  Bnginees Education (New York: 
McGraw-Hill Book Co., I n c . ,  1961), p. 185.
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ü e n e ra i iy ,  tne  coopera t ive  o i i i c e  e a u c a n o n  course i s  i m r t e u  uu sen io r  
en rollment,  t h e re fo re ,  he w i l l  have an adequate amount of  time in which 
to ob ta in  the necessary s k i l l s  to  enhance hi s  success in the  program. 
The guidance r e s p o n s i b i l i t y  i s  c a r r i e d  by th ree  in d iv idua ls  according 
to  Van C le f f :
The r e s p o n s i b i l i t y  of  guiding young people in to  proper 
s u b je c t s  i s  t h r e e - f o l d .  I t  r e s t s  with the  homeroom teacher ,  
counse lors ,  and the co o rd in a to r s .  . . .  I f  a s p e c i a l  i n t e r e s t  
or  a p t i t u d e  i s  shown fo r  one of  the  w ork - t ra in ing  programs, 
he i s  r e f e r r e d  to  the proper coo rd ina to r .  During the  i n i t i a l  
in t e rv iew  the coo rd ina to r  exp la in s  the  work t r a i n i n g  program 
and answers ques t ions  the s tuden t  may have. He a l s o  g ives the 
s tuden t  information fo r  h i s  pa ren t s .  The s tuden t  then com­
p l e t e s  an a p p l i c a t i o n .  I f  a f t e r  the in te rv iew ,  the coord ina to r  
f e e l s  the s tudent  i s  e l i g i b l e  fo r  en t rance  in a work t r a i n i n g  
program, he checks with  pas t  employers and the  homeroom teacher  
to  see i f  they th ink  he would b e n e f i t  from t h i s  exper ience .
Tes t  scores  on s tandard ized  t e s t s  a re  a l s o  checked.!
A f te r  the  s tuden t  i s  admitted to  the  coopera t ive  bus iness  and o f f i c e
education program, the  r e s p o n s i b i l i t y  fo r  guidance w i l l  r e s t  p r im ar i ly
with the  coo rd ina to r .
Youth Organiza t ions 
Youth o rgan iza t ions  a re  designed to  give balance and v a r i e ty  
to  the  s t u d e n t ' s  school  program and to  c o n t r i b u te  to  the o v e r a l l  growth 
and development of  the s tu d e n t .  Youth o rgan iza t ions  provide oppor tun i ­
t i e s  fo r  developing e t h i c a l  and c u l t u r a l  s t anda rds .  They not only 
extend voca t iona l  i n t e r e s t s  but a l s o  provide r e c r e a t io n  t h a t  se rves  as 
an o u t l e t  fo r  emotional  t e n s io n s .  Q u a l i t i e s  t h a t  a re  developed through 
p a r t i c i p a t i o n  in youth o rgan iza t ions  enhance the s t u d e n t ’s chance fo r  
success .  These q u a l i t i e s  include i n i t i a t i v e ,  s e l f - r e l i a n c e ,  i n t e g r i t y ,
anH n nnn^ r a t i nn .
^Robert F. Van C le f f ,  "work Training at  John marshall High
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There; appears tû uê â uifëCt relationship between participation
in c o - c u r r i c u l a r  a c t i v i t i e s  and l a t e r  success in business, i n d u s t r i a l ,  
and p o l i t i c a l  p u r s u i t s .  A s tuden t  who p a r t i c i p a t e s  in youth o rgan iza ­
tions usually adapts more e a s i ly  to the ways of business than the s tu ­
dent  who does not p a r t i c i p a t e .  Many employers maintain t h a t  the  most 
d e s i r a b l e  s tuden t  to h i r e  i s  the one who has p a r t i c i p a t e d  in co-curr icu* 
l a r  a c t i v i t i e s .  A c t i v i t i e s  t h a t  both supplement and complement i n s t r u c ­
t i o n a l  programs and provide o p p or tun i t i e s  fo r  developing le adersh ip  can 
be cen tered  in )outh  o rgan iza t ions .  A youth o rgan iza t ion  t h a t  f u l f i l l s  
t h i s  r e s p o n s i b i l i t y  for  the voca t iona l  bus iness  and o f f i c e  education 
program on the high school  leve l  i s  the Future Business Leaders of 
America.
A t e acher -coo rd ina to r  i s  expected to  promote the  lo c a l  high 
school bus iness club a c t i v i t i e s .  Business clubs play an important  r o l e  
in teaching bus iness  manners to  the s tuden t  through the c lub a c t i v i t i e s  
and community p ro jec t s  in which the  s tuden t  i s  taught  to  be loya l ,  
cour teous,  and dependable.  Hengst desc r ibe s  the  ro l e  of FBLA in Okla­
homa. She s ta te s ;
Belonging to  FBLA is  an honor th a t  c a r r i e s  r e s p o n s i ­
b i l i t i e s  as  well  as p r i v i l e g e s .  . . . These young people 
develop se l f - co n f id en ce ,  prepare  fo r  s trong  business 
le adersh ip ,  choose occupations,  and become use fu l  c i t i z e n s  
while ca r ry ing  out . . . the purposes of  FBLA. This has 
a l l  r e s u l t e d  in more i n t e r e s t  in bus iness s u b je c t s ,  b e t t e r  
c l a s s  a t t i t u d e s ,  more coopera t ion ,  and b e t t e r  t e a c h e r -  
s tuden t  r e l a t i o n s h i p .  I t  is  i n t e r e s t i n g  to  watch s tu d en t s ,  
who have shown no s igns  of  leadersh ip  q u a l i t i e s ,  become 
some of the r e a l  leaders  through FBLA.^
In the same a r t ic le  Hengst a lso  shows how FBLA as a public re la t io n s
agent s t r i v e s  fo r  b e t t e r  community r e l a t i o n s h i o s :
Thêfâ Hengst, "Future Business Leaders of  America," The
0 1 n W  V f  If /  J \ %» l O
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Many chapters attend meetings of and work with c iv ic  clubs 
in the community. Businessmen a re  impressed with the  i n ­
t e r e s t  and good manners shown by these  s tuden ts  in v i s i t ­
ing t h e i r  place of bus iness  or playing  host  to  the bus ines s ­
man when he v i s i t s  the  chapter  as a speaker or gues t .  The
students, school, and eoamunity can achieve much favorable 
p u b l i c i t y  through an FBLA chapter  with i t s  many worth-while 
a c t i v i t i e s .  Governors of  seve ra l  s t a t e s  a t  one time or 
another have proclaimed a Business Education Week in recog­
n i t i o n  of FBLA and the ex c e l le n t  work being experienced 
by chapter  members.
The r o l e  of  bus iness  clubs is  s i g n i f i c a n t  in voca t iona l  bus iness  and
o f f i c e  education programs. The t e a c h e r -co o rd in a to r  of  such programs
must be capable of e f f e c t i v e l y  sponsoring the bus iness  clubs as
pa r t  o f  hi s  r egu la r  d u t i e s  in the  program.
Business t e ach e r s ,  who d e s i r e  to  become a p a r t  of  the  voca­
t i o n a l  bus iness  and o f f i c e  education program, should prepare them­
se lves  to  become sponsors of youth o rg a n iz a t io n s .  Teachers who have 
to  le arn  to  sponsor a c t i v i t i e s  while sponsoring them make unnecessary 
mistakes in the process .  Many co l leges  and u n i v e r s i t i e s  a f fo rd  fu tu r e  
bus iness  teachers  an oppor tuni ty  to  rece ive  p re p a ra t io n  fo r  sponsor ­
sh ip  of  bus iness  clubs through a c t iv e  p a r t i c i p a t i o n  in Phi Beta Lambda. 
Both Phi  Beta Lambda and Future Business Leaders of  America a re  spon­
sored by the  National  Business Education Assoc ia t ion ,  a department of  
the  Nationa l  Education A ssoc ia t ion .  Phi  Beta Lambda i s  the co l leg e  
branch of  Future Business Leaders of  America. The b e n e f i t s  to  the 
fu tu r e  business te achers  from a c t iv e  p a r t i c i p a t i o n  in Phi Beta Lambda 
a re  expla ined by Null:
Opportunity is  given Phi Beta Lambda members to "practice  
what they study" through program a c t i v i t i e s  such as f i e l d
^Ibid.
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trips to uüsiîïcss enterprises, meetings with guest speakers 
from the f i e ld s  of business and education, and other types of  
conventions and conferences .
Those s tuden ts  preparing  to  teach f ind  the  exper ience  
gained through p a r t i c i p a t i o n  in chap te r ,  s t a t e ,  and na t io n a l  
a c t i v i t i e s  to be b e n e f i c i a l  when they become sponsors of 
Future Business Leaders of  America.'
Null  a l s o  i l l u s t r a t e s  how the co l lege  p repa ra t ion  obta ined from a c t i v e
p a r t i c i p a t i o n  in Phi  Beta Lambda has given va luab le  a s s i s t a n c e  to a
former member of a co l lege  chapter  of  Phi Beta Lambda;
At the  1963 Arizona s t a t e  convention of  Future  Business 
Leaders of America, th re e  top honors were won by s tuden ts  
of  a former Phi Beta Lambda member, an Oklahoma College fo r  
Women g raduate .  Her s tuden ts  won f i r s t  in typewri t ing ,  
f i r s t  in par l i amenta ry  procedure,  and the t i t l e  of  "Miss 
Future Business Leader of  Arizona."  Although t h i s  was only 
her  second year  of  teaching ,  she had acqui red  va luable  exper­
ience fo r  d i r e c t i n g  FBLA a c t i v i t i e s  through her p a r t i c i p a t i o n  
in a l l  phases of  Phi  Beta Lambda work.
C o l l e g i a t e  p a r t i c i p a t i o n  in Phi  Beta Lambda could enhance t e a c h e r -
c o o r d in a to r s '  e f f e c t i v e n e s s  as sponsors of  bus iness  c lubs .  Active
p a r t i c i p a t i o n  in Phi Beta Lambda on the co l leg e  campus w i l l  thus
c o n t r i b u t e  to  the success of  the fu tu r e  o f  the  bus iness  t e ach e r s .
The Teacher-Coordinator
Teachers of  the voca t iona l  aspec ts  of  bus iness  and o f f i c e  edu­
c a t io n  should be well  q u a l i f i e d  in terms of  educa t iona l  background, pro­
f e s s i o n a l  educa tion,  teaching  experience,  and o f f i c e  work exper ience .
All  the se  elements a re  considered in the requirements fo r  t e a c h e r -c o o r -  
d in a to r s  of  coopera t ive  o f f i c e  work exper ience  programs. According to  
the Oklahoma S ta t e  P lan ,  the q u a l i f i c a t i o n s  of  a t e a c h e r -co o rd in a to r  a re ;
% l s i e  Null ,  "Phi Beta Lambda," The Oklahoma Teacher . XLV 
(December, 1963), 18.
2 lb id .
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S ha l l  be a g radsa te  of  an sndergradua te  program ia busi­
ness teacher preparation in an approved in s t i tu t io n .
S h a l l  have acqu ired  t h r e e  or more years  of exper ience  in 
bus iness  education as  a te ache r ,  counse lo r ,  s upe rv iso r ,  and/or  
a d m in i s t r a t o r .
S h a l l  have one or  more years  of  exper ience  in a business  
or o f f i c e  occupat ion .
Sha l l  have completed courses in methodology of  o f f i c e  
educa tion ,  theory of  coopera t ive  o f f i c e  educa tion ,  in t roduc t ion  
to  voca t iona l  educa tion,  o f f i c e  educa tion  con ten t  and methods, 
and o f f i c e  ad m in i s t r a t io n ,  management, and s upe rv is ion .  With 
s p e c i a l  permission of  the S t a t e  Superv isor  of  Business and 
O ff ice  Education,  t h i s  requirement may be done c oncu r ren t ly .^
The te ache r s  in the  founda t iona l  and the p reoccupa t iona l  a reas  devote 
the  m a jo r i ty  of  t h e i r  t ime to  classroom i n s t r u c t i o n ,  whereas the teacher-  
coo rd ina to r  of  coopera t ive  o f f i c e  educa tion  i s  involved in many more 
a c t i v i t i e s .  Therefore,  much a t t e n t i o n  i s  given in t h i s  s tudy to  the 
q u a l i f i c a t i o n s  and the d u t i e s  of  the te ac h e r - c o o rd in a to r  in the voca­
t i o n a l  bus iness  and o f f i c e  education programs.
The r e s p o n s i b i l i t y  fo r  the success of  the voca t iona l  bus iness 
and o f f i c e  educa tion program r e s t s  with the  t e ach e r - c o o rd in a to r .  He 
spends much of  h i s  time in each s t u d e n t ' s  p lace  of  employment in a s s i s t ­
ing e i t h e r  the employer or the immediate s upe rv iso r  of the s tu den t  in 
plann ing h i s  on- job i n s t r u c t i o n .  The work schedule in d ic a te s  the tasks  
t h a t  the s tu den t  should be ab le  to  accomplish and the order in which 
they should be ar ranged.  The te a c h e r - c o o rd in a to r  a l so  a s s i s t s  the em­
ployer  in s e l e c t i n g  the procedures to use in demonstrat ing an operat ion  
and giv ing  i n s t r u c t i o n  to  the s tuden t  on the jo b .
The te a c h e r -c o o rd in a to r  should promote voca t iona l  education so 
t h a t  the bus iness o rgan iza t ions  understand the program and work with the 
t e a c h e r - c o o rd in a to r  in t r a i n i n g  the  s tu den t  fo r  product ive employment.
^Oklahoma S ta t e  Plan  f o r  Vocational  Educat ion ,  Sec tion 1.52-16
(February ,  1964).
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The student and his  parents should b? gad# aware of the H e r i t s  of  the 
voca t iona l  bus iness  and o f f i c e  educat ion program. A harmonious r e l a t i o n ­
ship  between the work t r a i n i n g  programs and the academic departments of 
the school should be developed so th a t  each w i l l  complement the  o the r .
The s t u d e n t ' s  work exper ience  complements the classroom i n s t r u c ­
t i o n .  The t e ache r -coo rd ina to r  organizes  r e l a t e d  i n s t r u c t i o n  to  include 
matte rs  p e r t a in in g  to  secur ing  and holding a jo b ,  employer-emplojee 
r e l a t i o n s ,  s a f e ty ,  o f f i c e  procedures,  and personal  development. To do 
t h i s  the t e ach e r -co o rd in a to r  must be thoroughly f a m i l i a r  with  bas ic  i n ­
s t r u c t i o n  necessary in the o f f i c e  occupations a re a  and to study new 
t rends  in bus iness  to enable him to  i n s t r u c t  the s tuden t  in cu r ren t  b u s i ­
ness p r a c t i c e s .  The d a i ly  con tac t  with the  s tuden t  in the  classroom and 
on the job  a f fo rd s  the t e ache r -coo rd ina to r  o p p o r tu n i t i e s  to share in 
developing voca t iona l  s k i l l s .  Problems can be a n t i c ip a t e d  and, in some 
cases ,  even prevented.  In a two-hour classroom i n s t r u c t i o n  per iod ,  the 
t e ach e r -co o rd in a to r  not only should be ab le  to  develop the  s k i l l s  of  
the  s tuden t  which a re  c lo se ly  r e l a t e d  to  the jo b  but a l so  has the oppor­
t u n i ty  to  teach  r e l a t e d  in format ion.  The r e l a t e d  information teaching 
includes broad d is cuss ions  common to  a i l  s tuden t  workers and provides 
learn ing  s i t u a t i o n s  t h a t  f o s t e r  d e s i r a b l e  personal  h a b i t s  and a t t i t u d e s .  
The classroom in s t r u c t i o n  should go beyond the immediate needs of  the 
s tudent  and should include  information t h a t  w i l l  be of  b e n e f i t  to  the 
s tudent  a f t e r  he g raduates .
According to  the  1959 American Business Education Yearbook 
"The coord ina to r  has two major r o l e s —one in school,  b a s i c a l l y  as a 
teacher ,  and the o the r  o u t -o f - schoo l  b a s i c a l l y  as a jo b  su p e rv i s o r . " ^
1
^Andrews and Croaley, op. c i t . .  350-51. .
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The same yearbook a lso  l i s t s  the c h i e f  func t ions  of  the c oo rd ina to r  as ;
1. To survey community needs as the bas is  f o r  e s t a b l i s h i n g  
coopera t ive  bus iness  education programs
2. To counsel  with p rospec t ive  s tuden ts  and paren ts  as the 
ba s i s  for
a.  s e l e c t i n g  s tu den ts  fo r  the  program
b. help ing  s tuden ts  plan school  programs
c.  help ing  s tu den ts  choose a Job
d. p lac ing  s tuden ts  on a job
3. To e s t a b l i s h  an advisory  committee
4.  To develop cont inuing p u b l i c i t y  fo r  the program through
a.  t a lk s  before s tuden t  groups,  p a r e n t s ,  f a c u l ty
b. p u b l i c i t y  in school paper and loca l  newspaper
5. To develop working r u l e s  and r e g u la t io n s  fo r  the  program 
and to  prepare the forms necessary fo r  the o rde r ly  and 
e f f e c t i v e  opera t ion  of the  program
6. To teach or arrange fo r  teaching  of  s e le c te d  j o b - r e l a t e d  
information to  s tu d en t s ,  u t i l i z i n g  jo b  needs and jo b  
experience fo r  c l a s s  i n s t r u c t i o n
7. To teach or a r range  fo r  teaching  of  genera l  r e l a t e d  
information th a t  a l l  s tudent  workers need, u t i l i z i n g  
job  observa tions  and employer sugges t ions  in  de te rmining 
content
8. To in t e r p r e t  the coopera t ive  bus iness  educat ion  program 
to  a dm in is t r a t ion  and f a c u l ty
9. To secure s u i t a b l e  work t r a i n i n g  s t a t i o n s  and develop 
s a t i s f a c t o r y  t r a i n i n g  schedules
10. To place s tuden t s  on the jo b
11. To superv ise  s tuden t s  on the  job  through employer 
conferences ,  job  v i s i t s ,  and s tuden t  in terviews
12. To take ca re  of  on - the- job  problems of s tu den ts
13. To develop plans fo r  eva lua t ion  of  a s t u d e n t ' s  job  
performance
14. To secure sugges t ions  fo r  in -school  r e l a t e d  study
15. To i n t e r p r e t  the coopera t ive  work program to  the
community
16. To plan fo r  follow-up a f t e r  graduat ion^
Perusa l  of the above l i s t  mak*s i t  apparent  t h a t  the bus iness
te ache r -coo rd ina to r  has many r e s p o n s i b i l i t i e s  to the s tuden t  and to  the 
community.
A b r i e f  summary of  work-experience educat ion  was p resen ted  by
Leeming who l i s t e d  the s teps  th a t  an ad m in i s t r a to r  should fo l low when 
he becomes i n t e r e s t e d  in the  program:
l l b id .
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1. A coord ina tor  i s  h i red .
2. A survey of  job  o p p o r tu n i t i e s  in the c o ^ u n i t y  is  
made by the coord ina to r .
3. An advisory board may be s e le c te d  to  a id  in development.
4. The plan i s  a d v e r t i s ed  to  the  s tu d en t s  and i n t e r e s t e d
persons a re  asked to  see t h e i r  counselors  or the 
coord ina to r .
5. As jobs  a r i s e  the coord ina tor  sends two or th re e  
" q u a l i f i e d "  pup i l s  to  be in te rviewed .
6. The accepted pupil  i s  placed on a shor tened school-day 
schedule and al lowed to work fo r  pay.
7. School c r e d i t  i s  al lowed fo r  such work and i s  en tered  
by the  coord ina to r  on the pup i l s  cumulat ive r eco rd .^
P r io r  to  the passage of  the Vocational  Education Act of  1963 
the  q u a l i f i c a t i o n s  of  a bus iness  t e ach e r - c o o rd in a to r  were s t a t e d  in vague 
terms by a p a r t i c u l a r  school  system. However, s ince  the passage of  the  
Vocational  Education Act of  1963, the  q u a l i f i c a t i o n s  of the  t e a c h e r -  
coord ina to r  must be s p e l l e d  out in each s t a t e  p lan .  Vocational  educa­
t i o n  has been provided a t  t imes fo r  s tuden t s  with l imited  academic a b i l ­
i t y ,  who, in tu rn ,  were taught  by teachers  without  proper q u a l i f i c a t i o n s .  
An a r t i c l e  in the November, 1964 B u l l e t i n  of  the Nationa l  A ssoc ia t ion  
of  Secondary-School P r i n c i p a l s  s t a t e s :
To put i t  b lu n t ly  and unkindly,  we tend to  send our 
poores t  and most troublesome s tu den ts  to  voca t iona l  c l a s s e s  
which we then s t a f f  with teachers  with the  l e a s t  education 
and minimal teaching  exper ience .  Furthermore,  these  teachers  
o f ten  a re  the  ones who f a i l e d  to  make good a t  t h e i r  t r ade ,  
or  a re  the vic t ims of  techno log ica l  change.
The Vocational  Education Act of  1963 may prevent  a recurrence of  the
poor condi t ions  t h a t  have sometimes p reva i led  in the p a s t .  The needs
of  a bygone  i n d u s t r i a l  era w i l l  no longer rece ive  the bulk of  the
^Arthur Leeming, "Work-Experience Education and Curriculum
Plann ing ,"  C a l i fo rn ia  Journa l  of Secondary Educa tion . XXXIV (November, 
1959), 408.
^George Arnstein ,  "Vocational  Educa t ion ,"  The B u l l e t i n . (Wash­
ing ton,  D. C . : National  Associa t ion  of  Secondary-School P r i n c i p a l s ,
1964), pp. 56-57.
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f o r  modern business in an advanced technolog ica l  soc ie ty .
Venn,l  emphasizes the importance of  the r o l e  of  voca t ional  te ach­
ers and the need for leadership on the part of higher education to pro­
duce q u a l i f i e d  voca t iona l  te ache rs .  He be l ieves  t h a t  the recrui tment  
of  competent t eachers  i s  d i f f i c u l t  a t  a l l  l eve ls  and e s p e c i a l l y  so in 
voca t iona l  and te c h n ic a l  educa tion .  The teachers  of  vocat ional  s u b jec t s  
must have a high leve l  of job  knowledge and experience th a t  r equ i re
coopera t ion  between higher educat ion  and the community to  bring about
2
important  breakthroughs in voca t iona l  and te chn ica l  teaching.
The shor tage of  q u a l i f i e d  vocat ional  teachers  has hindered the 
improvement and expansion of  these  programs. A teache r -coo rd ina to r  
must r ece ive  t r a i n i n g  t h a t  w i l l  enhance hi s  teaching;  he must a l s o  be 
competent in a re l e v a n t  occupa tiona l  s k i l l .  Venn places  the  r e s p o n s i ­
b i l i t y  fo r  a l l e v i a t i n g  the  te acher  shor tage a t  the doorsteps  of  the 
t e a c h e r - t r a i n i n g  i n s t i t u t e s .  In t h i s  connection he s t a t e s ;
For too long the educa t iona l  community has misunderstood 
the  na tu re  of  voca t iona l  and t e ch n ica l  education;  the re  is  
much more to  i t  than the a c q u i s i t i o n  of c e r t a i n  s k i l l s  through 
th e  d u p l i c a t i o n  of  work a c t i v i t i e s .  Ult imate ly ,  vocat ional  
and t e c h n ic a l  education w i l l  be as good as these who teach i t ,  
and the p repa ra t ion  and continued updating of teachers  fo r  i t  
ous t  become the r e s p o n s i b i l i t y  of  the co l leges  and u n i v e r s i t i e s  
with exper ience in te acher  educat ion  and schools and departments 
in the  re l e v a n t  d i s c i p l i n e s .
P repa ra t ion  programs fo r  vocat ional  teachers  in the business 
a rea  have been e s t a b l i s h e d  in Oklahoma a t  both the U nivers i ty  of
^Grant Venn, Man. Education,  and Work (Washington, D. C , :
American Council  on Education,  1964).
^Ib id ,  34-35.
^Ibiu, 152.
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Oklahoma and Oklahoma State U niversity . Their course o ffer ings  have 
been rev ised  to  meet the  needs of  the new te a c h e r -co o rd in a to r s  who 
lack the requ i red  academic background fo r  opera t ing  a coopera t ive  
work experience program.
The need fo r  adequate p repa ra t ion  fo r  t eachers  in  voca t iona l  
programs was a l s o  recognized in a yearbook of  the  Nat iona l  Socie ty  fo r  
the  Study of  Education.  Swanson and Kramer w r i t e ;
C o l l e g i a t e  p repa ra t ion  of  voca t iona l  t e a c h e r s —e a r l i e r  
thought by many to  be somewhat in c o n s i s t e n t  with the  bas ic  
vocat iona1-education  phi losophy—i s  becoming more and more 
accepted as lo g i c a l  and necessary.  . . . This i s  not to 
suggest  t h a t  the voca t iona l -educa t ion  t e a c h e r ' s  need fo r  
su c c e s s fu l  work exper ience  in the  occupation fo r  which he 
w i l l  give t r a i n i n g  i s  considered any less  important .  I t  
i s  imperat ive t h a t  he who would prepare s t u d e n t s  fo r  suc­
c e s s f u l  voca t iona l  ca ree rs  must f i r s t  df  a l l  know, from 
exper ience ,  the s k i l l s  and a c t i v i t i e s  requ i red  fo r  success 
in the occupation and must have been s u cces s fu l  in i t .
However, i t  has  become apparent  over the  yea rs  t h a t  each 
in d i v i d u a l ' s  educa t iona l  development must inc lude  adequate 
genera l  and l i b e r a l  educa tion .  The p rep a ra t io n  of  the voca­
t i o n a l - e d u c a t io n  teacher  should,  th e re fo re ,  inc lude an appro­
p r i a t e  l i b e r a l - a r t s  educa tion .*
To be a c e r t i f i e d  bus iness teacher  in Oklahoma, the ap p l i c a n t  
must complete the  requirements fo r  the b a c h e lo r ' s  degree with a major 
in bus iness  educat ion  with a minimum of f i f t y  semester hours in genera l  
educa tion,  a minimum of twenty-one semester hours in p ro fe s s io n a l  educa­
t io n ,  and a minimum of e i t h e r  twenty-s ix  hours in the s p e c i a l  content  
f i e l d  of bookkeeping and c l e r i c a l  program or t h i r t y  hoars in the s p e c ia l  
content  f i e l d  of  bus iness  educa tion,  inc luding  shor thand.  General
^J. Chester  Swanson and Ernes t  G. Kramer, "Vocational  Education 
beyond the High School,"  Vocational  Educa tion . The S ix ty - fo u r th  Yearbook 
of  the  National  Socie ty fo r  the Study of  Education,  Melvin L. Barlow, 
ed. (Chicago: Univers i ty  of  Chicago P ress ,  1965), p.. 171.
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edsca t icn  should provide the  t e a c h e r - c o o rd in s to r  %ith s  broad knowledge 
of  the various  major a reas  of  learn ing  inc lud ing  the  n a t u ra l  sc iences ,  
the  s o c i a l  sc iences ,  and the humanit ies .  P ro fe s s i o n a l  educa tion for  a 
te ach e r -co o rd in a to r  should embrace the fu n c t io n a l  a reas  of  educa t iona l  
methods, inc luding  methodology of  business  and o f f i c e  educa tion ,  i n t r o ­
duction  to voca t iona l  education,  and a s tuden t  teach ing  exper ience  in 
the f i e l d  of  bus iness .  The s p e c i a l  content  f i e l d  of bus iness  should 
make the te ach e r -co o rd in a to r  competent in a t  l e a s t  one of  the fo l lowing 
a rea s :  s e c r e t a r i a l ,  genera l  c l e r i c a l ,  bookkeeping and o f f i c e  machines, 
and da ta  process ing .
Teacher-coord ina to rs  should th ink  in terms of  f i v e  y ea rs  of  
p repa ra t ion ,  whether a m a s t e r ' s  degree program or simply a d d i t i o n a l  
course work in n ight  school  or in summer terms in c o l leg e .  The p repara ­
t io n  of  the te ache r -coo rd ina to r s  i s  designed to  meet the needs of the 
ind iv idua l  t e acher  by des igning the program conten t  to  s t reng then  the 
underdeveloped areas  of t h a t  t e a c h e r ' s  background.
The requirement in the Oklahoma S ta t e  Plan of  th ree  yea rs  of  
s uccess fu l  teaching exper ience assu res  the coopera t ive  bus iness  and 
o f f i c e  education program of an experienced te a c h e r - c o o rd in a to r .  An 
experienced teacher  i s  l e ss  l i k e ly  to  seek employment in ano ther  school  
a f t e r  a few years  of teach ing .  An experienced teacher  gene ra l ly  has 
proved his  a b i l i t y  to  teach  and cannot hide from h is  pas t  performance.
The experienced teacher  i s  aware of what i s  necessary  to  mot ivate s tuden ts  
and is  important in any sub jec t  matte r  a rea .  The bus iness  teache r  with 
success fu l  teaching  exper ience  may be more w i l l i n g  to  accep t  the  super­
visory  r e s p o n s i b i l i t i e s  t h a t  are required  of  a l l  te ach e r -co o rd in a to r s  
of  voca t iona l  business and o f f i c e  educa tion .
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The te ach e r -co o rd in a to r  in Oklahoma must have an adequate p repa­
r a t i o n  as a business  t e acher ,  show proof of th re e  years  of  su ccess fu l  
te aching  exper ience ,  and have a t  l e a s t  one year  of  accep tab le  and v e r i ­
f i a b l e  work experience in an o f f i c e .  The work exper ience broadens the 
t e a c h e r ' s  pe rspec t ive  and gives him g re a t e r  i n s i g h t  in to  the needs of 
o f f i c e  workers.  O ppor tun i t ies  f o r  employment in an o f f i c e  s i t u a t i o n  
may be provided by teacher  educat ion programs in co l leges  and un ive r ­
s i t i e s ,  An example of  the r o l e  th a t  one teache r  educat ion  i n s t i t u t e  
can play in the area of  work exper ience i s  given by Moorman concerning 
the  program a t  the U n ivers i ty  of  F lo r id a :
During the summer of  1957 and 1958 the  U n ive rs i ty  of  
F lo r id a  of fe red  a Seminar and Work Experience course fo r  
which graduate c r e d i t  was given .  Each teacher  was placed 
in a p o s i t i o n  in an o f f i c e  which would normally be held by 
a beginning worker, t h a t  i s ,  by an employee j u s t  out of  high 
school .  These jobs  were obta ined through the  coopera t ion  of  
the  National  O ffice  Management A ssocia t ion  c h ap te r s .  In  
two cases ,  the re  a re  50 or more employees in the o f f i c e .
In  some cases ,  p o s i t i o n s  were held in o f f i c e s  employing as
many as 400 people.  . . . The te achers  who p a r t i c i p a t e d  in
t h i s  seminar and work exper ience  program were asked to 
eva lua te  t h e i r  exper ience in terms of  improvement of  i n s t r u c ­
t i o n  in the classroom.^
This i s  but one example of  the r o l e  t h a t  the co l leges  and un i ­
v e r s i t i e s  may play in the  area  of  teacher  p re p a ra t io n .  One of the  most
e f f e c t i v e  means of eva lua t ing  the m a te r i a l  taugh t  in a classroom i s  to
work in an o f f i c e .  O ff ice  exper ience  w i l l  a s s i s t  any bus iness  t eacher  
in teaching b e t t e r ,  but i t  i s  not requ i red  of  them. However, the voca­
t i o n a l  bus iness  and o f f i c e  education teacher  must have o f f i c e  exper ience  
to  be employed in the voca t iona l  program.
Ijohn H. Moorman, "Teachers Work, Earn,  and Learn ,"  Business 
Education World. XLI (January ,  1960), 200-201.
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In suDunary, the teacher -coo rd ina to r  in Oklahoma is  the key 
f i g u r e  in the vocat ional  program of business and o f f i c e  educa tion .
The course in coopera t ive o f f i c e  education i s  o f fe red  to sen io rs  as 
the  primary means of  acquain t ing them with a c tu a l  work cond i t ions .
Thus the  amount of  unnecessary and expensive i n i t i a l  t r a i n i n g  on the 
jo b  i s  g r e a t l y  reduced.  The r e s p o n s i b i l i t i e s  of the  t eache r -coo rd ina to r  
of  coopera t ive  o f f i c e  educa tion are  to  teach  the s tuden ts  in the formal 
classroom, to  superv ise the s tuden ts  os the jo b ,  to  guide and counsel  
the s tu den ts  both a t  school  and a t  work, and to  serve as a publi c  r e ­
l a t i o n s  agent fo r  the school  in the community. According to  c e r t i f i c a ­
t i o n  requirements in the Oklahoma S ta t e  Plan the  t e ache r -coo rd ina to r  
must have completed undergraduate p repa ra t ion  in bus iness  educa tion,  
must have th r e e  years  of success fu l  teaching  experience ,  and must have 
one year  of o f f i c e  work experience.
Procedure fo r  Evalua ting  Business Teacher P o t e n t i a l
A ques t ionna i re  was developed as the instrument to  be used in 
t h i s  s tudy fo r  ga ther ing  information from business  t e a c h e r s .  Many hours 
were spent  in developing a ques t ionna i re  t h a t  would provide va l id  and 
r e l i a b l e  d a ta .  The ques t ionna i re  was submitted for  c r i t i c a l  ana ly s i s  
tv knowledgeable educators, graduate s tu den ts  in a research  seminar in 
business education, and to ten secondary school teachers o f  business in 
Oklahoma City and Tulsa.  A sample form of the  ques t ionna i re  i s  included 
as Appendix A. The ques t ionna i re  was arranged in to  f i v e  p a r t s .
Part one was concerned with the personal data about the respond­
ing business teacher including the teacher’s name and age, as w ell as 
the name of the teacher’s school.
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Part two was concerned with the business teacher's  education.
In t h i s  p a r t  responses were reques ted  concerning the type of  degree (s )  
and the name of the degree gran ting  i n s t i t u t i o n ( s ) : the major f i e l d s  
of concen t ra t ion ,  the approximate number of  semester hours beyond the 
h ighes t  degree ,  the approximate grade poin t  ave rage(s ) ,  and the  names 
of a d d i t i o n a l  sho r t  courses  completed and workshops a t tended  by the 
te acher .  A more comprehensive s ec t io n  of  p a r t  two inqui red  about the 
number of  high school  u n i t s  and co l lege  semester hours t h a t  th e  teacher  
had in the fol lowing a rea s :  communication s k i l l s ,  record ing  s k i l l s ,
genera l  bus iness ,  p r a c t i c e  or  labora to ry  courses ,  voca t iona l  education,  
p ro fe s s io n a l  bus iness  educa tion,  and o the r  p ro f e s s io n a l  educa tion .
P a r t  th ree  was concerned with the  teaching  experience of  the 
bus iness  t eache r .  Informat ion was reques ted  about the number of  years  
the  teacher  had taught ,  the number of  years  t h a t  he had taught  in h i s  
presen t  p o s i t i o n ,  the  possession of  a s tandard  c e r t i f i c a t e  fo r  teaching 
bus iness ,  the  time devoted to  teaching bus iness  s u b jec t s ,  and the sub­
j e c t s  th a t  he was c u r r e n t ly  teach ing .  Also in p a r t  th ree  information 
was reques ted  concerning the number of years  th a t  he had taught  a t  v a r i ­
ous grade le ve ls  in the a reas  of communication s k i l l s ,  record ing  s k i l l s ,  
genera l  bus iness ,  p r a c t i c e  or labora to ry  courses ,  and voca t iona l  educa­
t i o n .  The grade le ve ls  included ju n i o r  high school ,  high school ,  eve­
ning a d u l t ,  j u n i o r  co l lege ,  p r iv a t e  bus iness  co l lege ,  fou r -yea r  co l lege ,  
and u n iv e r s i t y .  Space was provided fo r  the  teacher  to  i n d i c a te  o ther  
schools th a t  he had a t tended ,  such as m i l i t a r y  schools .
P a r t  four reques ted information from the bus iness t e acher  about 
his  business  and o f f i c e  work exper ience .  Space was provided fo r  in d i c a -  
ing the job  t i t l e ,  the type of  job  ( f u l l  t ime,  pa r t  time, or summer),
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and the in c lu s iv e  da tes  of  employment. There were s ix  l ine s  provided 
fo r  the bus iness  teacher  to  l i s t  information about s ix  jo b s .  He could 
a l s o  use blank space fo r  a d d i t i o n a l  job  l i s t i n g s .
P a r t  f iv e  d e a l t  with membership in p ro fe s s io n a l  o rg a n iz a t io n s .  
The e igh t  o rgan iza t ions  l i s t e d  in t h i s  p a r t  included the  N ational  Educa­
t i o n  Associa t ion ,  the American Vocat ional  Assoc ia t ion ,  the National  
Business Education A ssocia t ion ,  the  Oklahoma Education A ssoc ia t ion ,  the 
Oklahoma Business Education A ssoc ia t ion ,  Del ta  Pi  Eps i lon ,  Pi  Omega P i ,  
and Phi Beta Lambda. P a r t  f iv e  was a l s o  concerned with the o rgan iz a ­
t i o n s  t h a t  the  bus iness  t eacher  sponsored,  inc lud ing  Phi Beta Lambda 
a t  the co l lege  le v e l ,  Futu re  Business Leaders of  America, D i s t r i b u t i v e  
Education Clubs of  America, and a loca l  bus iness  education c lub in  
high school .
Administ rat ion  of  the Ques t ionna i re
A mail  con tac t  with a l l  t e ache rs  of  bus iness  su b je c t s  was pos­
s i b l e  through the use of  the  l i s t  provided by the  S ta t e  Department of  
Educat ion .  The l i s t  was compiled from informat ion contained in the 
S uper in tenden ts '  Reports .  The S t a t e  Department cons idered bus iness  
t eachers  to  be those  teache rs  who taught  a t  l e a s t  one sPbjec t  in the  
bus iness  area. D i s t r i b u t i v e  education teachers  were only included i f  
they taught  a business  sub jec t  o th e r  than d i s t r i b u t i v e  educa tion .  There 
was evidence th a t  some of the teachers  l i s t e d  as teaching  bus iness  sub­
j e c t s  had never taught  and were not teaching  a bus iness  s u b jec t  a t  the 
time of  the mail ing of the q u e s t i o n n a i r e s .  The l i s t  provided by the 
S ta t e  Department gave the  t e a c h e r s '  names, the  names of the  school  d i s ­
t r i c t s  in which the teachers  were teach ing ,  and the  names of  the  pos t
40
o f f i c e s  where the schools  received t h e i r  mail  s in ce  some of the smal le r  
schools were not located  in communities where pos t  o f f i c e s  were loca ted .  
The school  d i s t r i c t s  were l i s t e d  in a l p h a b e t i c a l  order  by the  names of 
the coun t ie s  in which the  d i s t r i c t s  were lo ca ted .
A f te r  a l l  of  the  known Jun io r  high school  te ache rs  were e l im in a ­
ted ,  q u e s t i o n n a i re s  were mailed to  962 high school  t e ache rs  of  bus iness  
s u b je c t s .  A f te r  the  i n i t i a l  responses began to  d e c l in e  in number, a 
v a r i e t y  of  methods were used as  fol low-up measures.  In the Oklahoma 
City a rea ,  con tac ts  were made by te lephone to  some te ache rs  and personal  
v i s i t s  were made to  o the r  bus iness  t eache rs  who did  not respond.  P o s t a l  
cards and personal  l e t t e r s  were mailed to  o the r  non-responding bus iness  
t e achers  throughout the  s t a t e .  Add i t iona l  q u e s t i o n n a i r e s  were enclosed 
with the  follow-up l e t t e r s .  All  of the bus iness  te ache rs  who did not 
respond to  the  i n i t i a l  qu es t io n n a i re s  were con tac ted  in one of  the  four 
ways, and in some cases two or more fo l low-up methods were used.
Of the  962 bus iness  t eachers  who were mailed q u e s t i o n n a i r e s ,  
th e re  were 579 who responded giv ing a 60.19 pe rcen t  of  r e t u r n .  There 
were 555 q u es t ionna i r e s  which were usable fo r  a 57.69 percen t  of  usab le  
r e tu r n .  Many qu es t io n n a i re s  were not usable because bus iness  teachers  
f a i l e d  to complete a l l  of the requ i red  in form ation .  The ch i -square  t e s t  
was app l ied  to  the  re tu rned  qu es t io n n a i re s  accord ing  to  the s i z e  of  the 
schools in which the  te achers  were teaching  to  determine the  r e p r e s e n t a ­
t iveness  of  t h i s  number. The t e s t  ind ica ted  t h a t  the r e tu rn s  were not 
s i g n i f i c a n t l y  d i f f e r e n t  from the popula t ion ;  t h e r e f o r e ,  the re tu rned  
qu es t io n n a i re s  were considered to be r e p r e s e n t a t i v e  of  the popula t ion .
CHAPTER III
NUMERICAL CONSIDERATION OF BUSINESS TEACHER POTENTIAL
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vocat ional  bus iness and o f f i c e  education under the Oklahoma S ta t e  Plan 
fo r  Vocational  Education i s  t r e a t e d  in t h i s  chapter  by means of a numer­
i c a l  technique appl ied  to  the  da ta  co l l e c t e d  in q ues t ionna i re s  completed 
by 555 business teachers  dur ing  the 1964-1965 school year .  The q u a l i f i ­
ca t ions  of  vocat ional  bus iness and o f f i c e  educat ion  teachers  in Okla­
homa are  s e t  fo r th  in the Oklahoma S ta t e  Plan th a t  was d iscussed  in 
d e t a i l  in Chapter  I I .  The loca l  t e ache r -coo rd ina to r  of voca t iona l  b u s i ­
ness and o f f i c e  education must have graduated from an acc red i te d  under­
graduate co l lege  or u n iv e r s i ty  program, have met the  requirements fo r  
c e r t i f i c a t i o n  in business  under e x i s t i n g  r e g u la t io n s ;  have taught  th ree  
or more years  in the f i e l d  of  bus iness ;  and have worked a t  l e a s t  one 
year in a business or o f f i c e  occupation.  He must e i t h e r  be in or have 
completed twelve semester  hours of  study inc luding courses and workshop 
in s t r u c t io n  r e l a t i n g  to voca t iona l  business and o f f i c e  educa tion.
Procedure fo r  Analysis  of  Data
A procedure was devised so th a t  the q u a l i f i c a t i o n s  of the Okla­
homa business teachers  who were teaching  in high schools during 1964-1965
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coaid be evalua ted with a numerical technique. Based upon the r e q u i r e ­
ments fo r  vocat ional  bus iness  and o f f i c e  education teachers  as s e t  
f o r th  in the Oklahoma S ta t e  P lan,  t h i s  numerical  technique was app l ied  
to  the da ta  obtained from the q u e s t io n n a i re s .  Eight  aspec ts  of  teacher  
p o t e n t i a l  were considered in t h i s  procedure:  (1)  t o t a l  academic prepa­
r a t i o n ,  (2) teaching exper ience ,  (3)  o f f i c e  work experience ,  (4) age,
(5)  business  concen t ra t ion ,  (6)  p ro fe s s io n a l  business education,
(7)  experience in sponsoring youth o rg an iz a t io n s ,  and (8)  membership 
in p ro fe s s io n a l  bus iness education o rg an iz a t io n s .  The poin t  s c a le  
devised fo r  and applied to the  eva lua t ion  of  each of  these  e ig h t  aspec ts  
of  teacher  p o t e n t i a l  included a high r a t i n g  of seven and was r e g re s s iv e l y  
graduated to  ze ro .  Since the  c r i t e r i a  fo r  some of the a spec ts  had less  
than e igh t  elements to eva lua te ,  the f u l l  range of  e igh t  po in t s  was not 
always poss ib le  fo r  each of  the  a spec t s .  Thus the lower l i m i t s  f o r  some 
of the aspects  were la rge r  than ze ro .
Great ca re  was used in ass ign ing  the  r a t i n g s  on the poin t  s ca le  
f o r  each of  the  e igh t  aspec ts  of  t e acher  p o t e n t i a l .  In the process  of 
developing the r a t i n g  s c a l e ,  the l i t e r a t u r e  was reviewed f o r  p e r t i n e n t  
information and knowledgeable educa tors  were consulted  to  determine 
the  bes t  weights  to ass ign  to  each aspec t .  There i s  evidence to  i n d i ­
ca te  t h a t  t h i s  procedure i s  accep tab le  fo r  the des igna t ion  of  des i red  
weights to  eva lua te  the e s s e n t i a l  elements developed in such a study .
Ebel and Damer s t a t e :
When the major ca tego r ie s  of knowledge and a b i l i t y  . . . 
have been determined,  the next problem is  to  decide how much 
emphasis to  place on each.  Usually these  dec i s ions  r e q u i r e  
s u b jec t iv e  judgments.  The dec i s ions  a re  based on the values 
and experience  of the . . . c ons t ruc to r  and his  c o n s u l t a n t s .
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. . . Since the judgments involved in e s t a b l i s h i n g  the 
des i red  weights are*seldom p re c i s e ,  exac t  c a l c u l a t i o n  
of  the  a c t u a l  weights i s  seldom w a r r a n t e d . %
A fte r  the  c r i t e r i a  were e s t a b l i s h e d  fo r  eva lua t ing  the te acher  p o t e n t i a l  
r evea led  in each of the q u e s t i o n n a i r e s ,  i t  was necessary to assemble 
and c l a s s i f y  the da ta .  The da ta  were summarized by determining the 
proper leve l  of  s t r en g th  on the  point  s c a le  to  be assigned  to  the c a t e ­
g or ie s  fo r  each of  the e ig h t  aspec ts  of  bus iness  t eacher  p o t e n t i a l .  The 
d a ta  were then key punched in to  in t e g ra te d  da ta  process ing ca rds .  The 
f i r s t  eleven of  the  eighty  columns of each card were used fo r  coding.
The f i r s t  t h re e  columns of  each card were coded with the number ass igned 
to  the  p a r t i c u l a r  bus iness  t e acher .  These numbers ranged from 001 
through 555 and represen ted  the re tu rned  qu es t io n n a i re s  used in t h i s  
s tudy .  The f i r s t  s o r t  was used to  channel in to  the  e igh t  r a t i n g s  on 
the  po in t  s c a le  the  leve l  of  degrees held by the  bus iness  t e a c h e r s .
The t o t a l s  were given fo r  each of  the po in t  s c a le  un i t s  a t  the  end of  
each s o r t i n g  opera t ion .  This process was repea ted  fo r  each of  the seven 
remaining a s p ec t s .
The f i r s t  major s e c t i o n  of  t h i s  chap ter  i s  devoted to  cons ide r ­
a t i o n  of  the  f ind ings  of  the  numerical  a n a ly s i s  of  the da ta  obtained 
from 555 bus iness  t e ach e r s .  Also included i s  a d iscuss ion  of  the reason­
ing th a t  was used in s e l e c t i n g  the c a t e g o r ie s  in weighted order as they 
appear on the p o in t - s c a l e  arrangement f o r  each of  the aspec ts  of t h i s  
s tudy.  A t a b l e  i l l u s t r a t e s  the r e s u l t s  of the  a p p l i c a t io n  of  the c a t e ­
gor ies  to  each of  the e ig h t  a spec t s .
-Robert L. Ebel and Dora E. Darner, "Test and Measurements," 
Encyclopedia of Educat iona l  Research, ed.  Ches te r  W. H ar r i s ,  1960, P« 1509.
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The second major s e c t i o n  of  t h i s  chap te r  i s  devoted to a p r e ­
s e n t a t i o n  of  f ind ings  r e l a t i n g  to  the  232 v oca t iona l  bus iness  and o f f i c e  
education teache rs  who s e t  the  a i n i s u s  requirements in these  th r e e  most 
c r i t i c a l  aspec ts  of  t e acher  p o t e n t i a l :  (1)  academic p re p a ra t io n .  (2)
teaching  experi ence ,  and (3)  o f f i c e  work exper ience .  These a spec t s  were 
judged as most c r i t i c a l  because en t ry  in to  voca t iona l  bus iness  and o f ­
f i c e  educa tion programs r e q u i r e s  s p e c i f i c  bus iness  t eacher  p rep a ra t io n ,  
s minimus of  th ree  years  of  teach ing  exper ience ,  and a s i n i s u s  of  one 
yea r  of  o f f i c e  work exper ience .  The d a ta  concerning those bus iness  
t e achers  who met the  th r e e  c r i t i c a l  requi rements  were summarized by 
means of  a s e r i e s  of  c a r d - s o r t i n g  op e ra t io n s .
Resu l t s  of  the  Numerical Analysis  
The da ta  obta ined  by means of  q u es t i o n n a i re s  a re  p resen ted  here
f o r  each of  e ig h t  a spec t s  of  te ach e r  p o t e n t i a l .  The p r e s e n ta t io n s  f o l ­
low s im i l a r  p a t t e rn s  in t h a t  each i s  in troduced with a d i scuss ion  of
the  type of  reasoning used to e s t a b l i s h  the p e r t i n e n t  category and the
po in t  s c a l e .  This  i s  followed by a l i s t  of the c a t e g o r ie s  f o r  each of  
the  r a t i n g s  on the  p a r t i c u l a r  po in t  s c a l e .  The c o l l e c t i v e  f in d in g s  r e l a ­
t i v e  to  the  p o t e n t i a l  of  t e ach e r s  f o r  v oca t iona l  bus iness  and o f f i c e  edu­
cation in Oklahoma fo r  the 1964-1965 school  year  a re  repor ted  in Table 1.
T o ta l  Academic P rep a ra t io n  
Solid  academic p r e p a ra t io n  of  bus iness  te ache rs  i s  e s s e n t i a l  to 
the  development of  su ccess fu l  programs of coopera t ive  o f f i c e  education.  
One of  the b es t  in d i c a to r s  of  such p repa ra t ion  i s  the ex ten t  to  which 
teache rs  evidence d e s i r e  and i n i t i a t i v e  fo r  academic p repa ra t ion  in
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pursuing undergraduate and graduate degrees.  There fore ,  in t h i s  study 
the higher  r a t i n g s  on the poin t  s c a le  were given to  business te achers  
who held advanced degrees in business teacher  p re p a ra t io n .  The fo l low­
ing c a t e g o r ie s  were used fo r  da ta  suauaarized in Table 1;
Point Scale Categories of  Total Academic Preparation
7 The teacher  i s  a graduate of  a bus iness  t e acher  prepa­
r a t i o n  program and holds a m a s t e r ' s  degree with a d d i ­
t i o n a l  course work above the m a s t e r ' s  l e v e l .
6 The teacher  i s  a gradua te  of a bus iness  teache r  prepa­
r a t i o n  program and holds a m a s t e r ' s  degree without  
any a d d i t io n a l  course work.
5 The teacher i s  a graduate of  a bus iness  t eacher  prepa­
r a t i o n  program and holds a b a c h e lo r ' s  degree with
a d d i t i o n a l  course work above the b a c h e lo r ’s l e v e l .
4 The teacher i s  a graduate of  a bus iness  t eacher  prepa­
r a t i o n  program and holds a b a c h e lo r ' s  degree without  
any a d d i t i o n a l  course work.
3 The te acher  i s  not a graduate of  a bus iness  t eacher
p repara t ion  program but holds the  minimum of a 
m a s t e r ' s  degree.
2 The teacher  i s  not a graduate of  a bus iness  t eacher
p repara t ion  program but holds a b a c h e lo r ' s  degree 
and has done a d d i t i o n a l  course work.
1 The teacher  i s  not a graduate of  a bus iness  t e acher
p repara t ion  program but holds a b a c h e lo r ' s  degree.
0 Not a p p l icab l e .  There i s  no zero  r a t i n g  on the poin t
sca le  fo r  t h i s  aspec t  of  t e acher  p o t e n t i a l .
As shown in Table 1, a t o t a l  of 92.80 percent  of  the bus iness  
te achers  met the minimum degree requirements in 1964-1965 fo r  teaching  
in voca t iona l  bus iness and o f f i c e  educat ion  programs under the Oklahoma 
S ta t e  Plan.  This percentage was obta ined by combining c a t e g o r ie s  4, 5, 
6, and 7 and ind ica ted  th a t  515 bus iness  teachers  were graduates  of 
bus iness  teacher  p repara t ion  programs.
TABLE 1
POTENTIAL OF BUSINESS TEACHERS IN OKLAHOMA IN 1964-65, FOR TEACHING 
UNDER THE PROVISIONS OF THE VOCATIONAL EDUCATION ACT OF 1963
A spects  o f  Teacher Poten t ia l®
^otent la  1 
Ratings  
High, 7; 
Low, 0)
Academic
Preparat ion
Teach ing 
Experience
o f f i c e
Experience Age
Profess ional 1 j 
Education
Business
C oncentrat ion
Organizat ion
Sponsorship
P r o f e s s i o n s  1 
Membership
No. % No. % No. %
■
No. % No. % No. % No. % No. %
7 141 2 5 .4 0 345 62.  16 129 23 .24 181 3 2 .61 105 18.92 180 32 .43 1 .18 0 0
6 96 17.30 32 5 .7 7 13 2.34 142 2 5 .5 9 212 3 8 . 2 0 35 6 .31 13 2 .34 22 3 .96
5 194 3 4 .9 6 57 10.27 168 30 .27 70 12.61 36 6 . 4 9 290 5 2 .25 47 8 . 4 8 73 13. 15
4 84 15.14 59 10.63 9 1.62 124 22 .34 20 3 . 6 0 1 . 18 0 0 130 23 .42
3 16 2 .8 8 62 11.17 10 1.80 38 6 . 8 5 26 4 . 6 8 42 7 .57 17 3 .0 6 100 18.02
2 11 1.98 0 0 5 .90 0 0 51 9.  19 1 . 18 6 1.08 151 27.21
1 13 2 .3 4 -  — 10 1.80 —— — 36 6 . 4 9 6 1.08 471 8 4 .8 6 65 11.71
0 0 0 — *■ . . . 211 38 .03 — — — 69 12.43 —  — — — — 14 2.53
['ota 1 555 100.00 555 100.00 555 100.00 555 100.00 555 100.00
-
555 100.00 555 100.00 555 100.00
®The d e t a i l e d  e lem ents  in th e s e  c a t e g o r i e s  o f  p o t e n t i a l  are  presented  in the d i s c u s s i o n  
p e r t a in i n g  to  each o f  the a s p e c t s  o f  t each er  p o t e n t i a l  in t h i s  chap ter .
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There were more teachers  in category  5 than in any e the r  c a t e ­
gory.  C la s s i f i e d  in t h i s  category were the  34.96 percent  of  the 555 
bus iness  t eachers  who were graduates  of t e acher  p repa ra t ion  programs 
leading to  bus iness  teache r  c e r t i f i c a t i o n .  In  a d d i t io n  to holding 
b ach e lo r s '  degrees,  each had completed a d d i t i o n a l  course work a t  the 
graduate l e v e l .  The 40 bus iness  t eachers  r ep resen ted  in c a t e g o r ie s  1,
2, and 3 in the academic p repa ra t ion  se c t i o n  of Table 1 were not grad­
uates  of  bus iness  t e acher  p repa ra t ion  programs. These 40 teachers  
comprised 7.20 percent  of  the t eachers  p a r t i c i p a t i n g  in t h i s  s tudy.
Teaching Experience
The Oklahoma S ta t e  Plan r eq u i re s  a minimum of th re e  years  of 
te ach ing  exper ience in business education fo r  a coord ina to r  in voca­
t i o n a l  bus iness  and o f f i c e  education.  This  requirement i s  based on 
the assumption t h a t  te ach ing  a b i l i t y  improves each year  of  " su c ces s fu l "  
teach ing .
I t  must be assumed th a t  most bus iness  t eachers  who have taught  
fo r  a number of  years  have proved t h e i r  a b i l i t y  to teach and have dem­
o n s t r a t ed  t h e i r  power to  motivate s tuden ts  in the le a rn ing  process .
Such teachers  should be q u a l i f i e d  to teach  voca t iona l  business and o f ­
f i c e  education more e f f e c t i v e l y  than the bus iness  te achers  who a re  new 
to the p ro fes s ion .  The higher r a t i n g s  on the  po in t  s c a le  were, t h e r e ­
fo re ,  reserved fo r  bus iness  teachers  with the  g r e a t e r  number of  years  
of  experience in teach ing .  The fo l lowing c a t e g o r ie s  were used fo r  
da ta  summarized in Table 1:
Po in t  Scale Teaching Experience Categories
7 The teache r  has taught  the communication s k i l l s ,  r e ­
cording s k i l l s ,  genera l  b u s i n e s s , ^ o f f i c e  p r a c t i c e ,  and 
o the r  types of  bus iness  s u b je c t s  fo r  f iv e  or more y ea r s .
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6 The te ach e r  has taught  bus iness  s u b jec t s  fo r  a
period of four  y e a r s .
5 The teache r  has taught  bus iness  s u b je c t s  fo r  a
period of th re e  y e a r s .
4 The te ach e r  has taught  bus iness  su b jec t s  fo r  a
period of  two y ea r s .
3 The teache r  has taught  bus iness  s u b jec t s  fo r  a
period of one yea r .
2 ) Not a p p l i c a b l e .  All  of  the  t eache rs  in t h i s  study
1 were teaching  bus iness  s u b je c t s  in 1964-1965. There­
fo re ,  they were covered fay the c a t e g o r ie s  3 through 7.
of the  responding bus iness  t e ach e r s ,  78.20 percent  were q u a l i f i e d  
in  terms of  the  t h r e e -y e a r  minimum of teaching  exper ience  as s e t  f o r th  
in the  Oklahoma S ta t e  P lan .  These 434 teache rs  a re  r ep resen ted  in c a t e ­
g o r ie s  5, 6,  and 7 in the teach ing  exper ience se c t i o n  of  Table 1. As 
shown in category  7, 62.16 percen t  of  the bus iness  te achers  had a mini­
mum of f i v e  years  of  teach ing  exper ience  in the bus iness  f i e l d .  There 
were 16.04 percent  of  the  bus iness  t eachers  who had th r e e  or  four years  
of  exper ience  in teach ing  bus iness  s u b j e c t s .  There were only 121 t e ach ­
e r s ,  or  21.80 percen t ,  in c a t e g o r i e s  3 and 4 who had taught  fewer than 
th r e e  y e a r s .  I t  is  apparent  t h a t ,  fo r  the most p a r t ,  business teachers  
in Oklahoma a re  experienced teachers.
Off ice  Work Experience 
The o f f i c e  work exper ience  requirement fo r  business teache rs ,  
under the  Oklahoma S ta t e  Plan is  based on the premise th a t  a teacher  
who gains  understanding of the  opera t ion  of an o f f i c e  through personal  
exper ience  w i l l  have a broad pe r s p e c t iv e  for  d i r e c t i n g  the  le a rn ing  of 
h i s  s tu d e n t s .  In  e f f e c t ,  o f f i c e  work exper ience  provides the teacher  
with a knowledge of the  cu r r e n t  procedures and func t ions  of the bus iness
49
o f f i c e .  In sany business  f irms the o f f i c e  procedures a re  continuous ly 
changing in response to t e chno log ica l  f o rce s .  Thus, i t  i s  v i t a l  t h a t  
the business  teacher ,  by one means or another,  continuous ly  update and 
extend h is  knowledge of o f f i c e  procedures .  This  bet te rment  can be 
accomplished by business t eachers  e i t h e r  through f u l l - t i m e  work exper­
ience in o f f i c e  s i t u a t i o n s  or through summer o f f i c e  experi ence .  This  
o f f i c e  work experience requirement may be s a t i s f i e d  through a f t e r s c h o o l  
and Saturday employment dur ing  the school yea r .
I t  i s  furthermore d e s i r a b l e  fo r  the  voca t iona l  bus iness  and
o f f i c e  education teacher  to  have o f f i c e  work exper ience th a t  i s  recen t  
enough fo r  him to  be f a m i l i a r  with cu r ren t  procedures .  In t h i s  s tudy,  
o f f i c e  work experience t h a t  was gained dur ing the  f iv e -y e a r  period from 
June, 1960, through May, 1965, was judged as being r e ce n t .  The c a t e ­
gor ies  fo r  the  o f f i c e  work exper ience  aspec t  were s t r u c t u r e d  to  give a 
higher  r a t i n g  to  those  bus iness  t eachers  with more recen t  experience .
The fol lowing ca tego r ie s  were used fo r  the  da ta  summarized in Table 1: 
Poin t  Scale O ff ice  Work Experience Categories
7 The te acher  has worked in an o f f i c e  fo r  more than
one year  and h is  l a t e s t  exper ience  was with in  the 
l a s t  f iv e  y ea rs .
6 The te acher  has one year  of  o f f i c e  work exper ience ,
and the latest- exper ience  was with in  the l a s t  f iv e  years .
5 The te acher  has a t  l e a s t  one year  of  o f f i c e  work
experience ,  but h i s  l a t e s t  exper ience was not with in  
the l a s t  f iv e  yea rs .
4 The teacher  has nine months of  r ecen t  o f f i c e  work
experience and could meet the one-year requirement 
with one summer of o f f i c e  work exper ience .
3 The teacher  has nine months of  o f f i c e  work experience
th a t  was not within the l a s t  f i v e  y ea r s .  This teacher  
might f ind  i t  d i f f i c u l t  to  meet the one-year r e q u i r e ­
ment by working fo r  one summer.
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2 The teacher  has six months of  rer.ent o f f i c e  work
exper ience .  The one-year requirement could be 
met with two summers of  o f f i c e  work exper ience .
1 The teacher  has s ix  months of  o f f i c e  work e x p e r i ­
ence t h a t  was not w ith in  the l a s t  f iv e  yea rs .
This t e acher  would f ind i t  most d i f f i c u l t  to  a d j u s t  
to the r i g o r s  of  o f f i c e  work exper ience  fo r  two 
summers.
0 The teacher  has had e i t h e r  fewer than s ix  months
of o f f i c e  work exper ience or  no o f f i c e  work 
exper ience .
There were 55.65 percent  of the bus iness  t eachers ,  the  310 
teachers  in c a teg o r ie s  5, 6, and 7 of the o f f i c e  work exper ience  aspec t  
in Table 1, who had the minimum of one year  of  o f f i c e  work exper ience 
and thereby met the requirement under the Oklahoma S ta t e  P lan .  However, 
in t h i s  55.85 percen t ,  only 142 bus iness t e ach e r s ,  those in c a t e g o r ie s  
6 and 7, f u l l y  met the requirement of  one yea r  of  r ecen t  o f f i c e  work 
exper ience .  The teache rs  in category 5 met the requirement in a la rge  
measure but t h e i r  one year  of  o f f i c e  work exper ience  was not w i th in  the 
l a s t  f i v e  y ea r s .  I t  might be a s imple ma t te r  fo r  many of these  168 
bus iness  te achers  to  update t h e i r  work exper ience  e i t h e r  in p a r t - t im e  
employment during a school  year  or in f u l l - t i m e  employment dur ing  one 
or  more summers. There were an a d d i t i o n a l  3.42 percent  of  the bus iness  
te ache rs ,  the  19 in c a t e g o r ie s  3 and 4. who could meet the requirement 
of  one year  of  o f f i c e  work experience by working fo r  th ree  months du r ­
ing a summer. Another 2.70  percent  of the bus iness  t eachers ,  the 15 
in ca tego r ie s  1 and 2, could meet the one year  requirement by working 
in an o f f i c e  fo r  two summers.
There were 211 te ache rs ,  or 38.03 percen t ,  in category 0 who 
e i t h e r  had never worked in an o f f i c e  or had le ss  than s ix  months of
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o f f i c e  work experience.  This means th a t  only the 142 bus iness  teachers  
in ca t e g o r ie s  6 and 7 had work experience to  meet f u l l y  the  o f f i c e  work 
experience  requirement.  The remaining 413 bus iness  t eache rs  should 
e i t h e r  update t h e i r  work exper ience ,  extend t h e i r  exper ience  to  meet the 
one year  requirement,  or complete one f u l l - t i m e  year of o f f i c e  work ex­
pe r ience .
At t h i s  po in t ,  i t  i s  app rop r ia te  to emphasize t h a t  bus iness  
t e ache rs  who seek o f f i c e  work experience should be competent in t h e i r  
s k i l l s  be fore  seeking employment in an o f f i c e .  An incompetent bus iness  
te ache r  does much to  des t roy  the good image of  bus iness  educa tion in 
the  eyes of  the businessmen who judge the e f f e c t i v e n e s s  of  bus iness  
educa tion  programs by the  performance of the bus iness  t e acher  in an 
o f f i c e  s i t u a t i o n .  This was emphasized in a speech de l ive red  by Anderson 
to  the  bus iness  t e achers  in  Oklahoma.^
Age
The t e ache r -coo rd ina to rs  in voca t iona l  bus iness  and o f f i c e  educa­
t i o n  programs must be phys ica l ly  capable to  teach e n e r g e t i c a l l y  and 
t r a v e l  r e g u la r ly  to  the work s t a t i o n s  of  t h e i r  s t u d e n t s .  Thus, the  age 
of  an ind iv idua l  should r e l a t e  d i r e c t l y  to  the eva lua t ion  of  the po ten­
t i a l  of bus iness  te ache rs .  The bus iness  t eacher  should be s u f f i c i e n t l y  
mature to  demonstrate what is to be learned and accomplished in the co­
o p e ra t iv e  work program. The age f a c t o r  may be r e l a t e d  to  classroom 
teach ing ,  to  d a i ly  t r a v e l  to  s tu d e n t s '  work s t a t i o n s ,  to personal  con­
t a c t s  with businessmen, and to  sponsorship of  youth o rg an iz a t io n s .  A 
teacher  could be e i t h e r  so young as to be handicapped by lack of
iRuth i .  Anderson, "Heaven in Your Hands," Speech d e l iv e red  
to  the Oklahoma Business Education Assoc ia t ion ,  Oklahoma C ity ,  October, 1965.
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matu r i ty  or so old as to  be handicapped in meeting the physica l  energy
requirements of h is  jo b .
Age i s  thus an e l u s i v e  element in t h i s  study because a teacher
could be of an age a t  which he probably would have e i t h e r  l imi ted  or
no p o t e n t i a l  as a voca t iona l  bus iness and o f f i c e  education te acher .
Conversely,  a t e acher  could be l imited  because of  e i t h e r  youthfu lness
or a lack of mature judgment,  ye t  could possess long-range p o t e n t i a l .
The h ighes t  r a t i n g  in the age aspect  of  teacher  p o t e n t i a l  was
given to  the t eachers  who were between the ages of 25 and 34. The
following age c a teg o r ie s  were used fo r  da ta  summarized in Table 1:
Po in t  Scale Ca tegories  of  Age
7 The teacher  i s  between the  ages of 25 and 34.
6 The teache r  i s  between the ages of  35 and 44.
5 The teacher  i s  under 25.
4 The teacher  i s  between the  ages of 45 and 54.
3 The teacher  i s  between the  ages of 55 and 65.
2 The teacher  i s  more than 65 years  old.
1 )   Not a p p l i c a b l e .  There a re  no one or ze ro r a t i n g s
0 ) on the po in t  s c a le  for  t h i s  aspec t  of  teacher  p o t e n t i a l .
There were 323 bus iness  t e ache rs ,  or 56.20 percent ,  in ca tegor ie s
6 and T between the ages of  25 and 44. A ctua l ly ,  52.61 percent  of  the 
teachers  were between 35 and 44. I t  is  ev iden t ,  t h e re fo re ,  th a t  the 
m a jo r i ty  of the bus iness t eachers  could be ca tegor ized  as mature,  and 
in a favorab le  age range fo r  accep ting new kinds of  r e s p o n s i b i l i t i e s  
in the  coord ina t ion  of voca t iona l  business and o f f i c e  education programs.
There were 12.61 percent  of  the business teachers  who were under 
25 and might be handicapped because of t h e i r  age in dea l ing  with the
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businessmen in coopera t ive  work experience a c t i v i t i e s .  On the o ther  
hand, 29.19 percent  of the bus iness  t eachers  were over 45 years  of  age 
and might lack the energy and v i t a l i t y  requ i red  e i t h e r  in youth o rgan i ­
za t ion  a c t i v i t i e s  or in work s t a t i o n  c o n ta c t s .  These and o the r  da ta  
about age are  presen ted in Table 1.
P ro fe s s io n a l  Business Education
For the  purposes of  t h i s  s tudy ,  the  term " p ro fe s s io n a l  bus iness  
education"  r e f e r s  to  the elements of the p repa ra t ion  of a bus iness  teacher  
th a t  a re  provided in c o l l e g i a t e  education courses .  P ro fe s s io n a l  business 
education i s  ccmcersed with methods of  teaching  bus iness s u b je c t s ,  the 
business curr iculum,  measurement of bus iness  s k i l l s  and a b i l i t i e s ,  and 
other  elements of teaching and lea rn ing .  The prospec tive  bus iness  teacher  
genera l ly  begins study of  p ro fe s s io n a l  bus iness  education a t  the  under­
graduate leve l  during the j u n i o r  and sen io r  years  of a fou r -yea r  study 
program. He may extend t h i s  phase of hi s  p repara t ion  fo r  teach ing  a t  
the gradua te l e v e l .  Some te ach e r s ,  a f t e r  completing undergraduate p ro­
grams in a reas  o ther  than bus iness ,  r e tu rn  to  co l lege  to gain needed 
p ro fe s s io n a l  p repa ra t ion  fo r  teaching bus iness  s ub jec t s .
The higher r a t i n g s  in the p ro fe s s io n a l  business educat ion aspec t  
of  t e acher  p o t e n t i a l  were given to  those bus iness  teachers  who rece ived 
prepa ra t ion  in methodology and p r in c i p l e s  of business  educa tion a t  both 
the graduate and undergraduate le ve ls  and a l so  did studen t  teaching in 
bus iness .  The r a t i n g s  dec l ined  in value as the amount of  undergraduate 
and graduate  preparation in p rofession s!  education declined . The 
following ca tego r ie s  fo r  p ro fe s s io n a l  business education a re  summarized 
in Table 1:
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Point  Scale  Prof f i ss ional  Business  Education Categories
7 The te acher  did s tuden t  t each ing  in bus iness  and
had a course in p r i n c i p l e s  of  bus iness  education 
and/or  a course in the methods of  teaching bus iness
s u b jec t s  a t  both the graduate  and the undergraduate
le v e l s .
6 The t e ache r  did  s tu den t  t each ing  in bus iness  and
had a course in the p r i n c i p l e s  of  bus iness  education
and/or  a course in the methods of teaching  bus iness
su b je c t s  a t  only the undergraduate  l e v e l .
5 The teacher  did s tuden t  te ach ing  in bus iness  and
had a p r i n c i p l e s  of bus iness  educa tion course and/or  
a methods of  teaching bus iness  su b je c t s  course  a t  
only the graduate le ve l .
4 The t e acher  did not do s tuden t  teaching  in bus iness
bu t  had a course in the p r i n c i p l e s  of  bus iness  edu­
ca t ion  and/or  s  methods of  te ach ing  bus iness  s u b je c t s  
course a t  both the graduate and undergraduate l e v e l s .
3 The te ache r  did  s tuden t  t each ing  in bus iness  but
did not have a methods or  a p r i n c i p l e s  course in 
bus iness  educa tion.
2 The te ache r  did not do s tuden t  teach ing  in bus iness
but  had a p r i n c i p l e s  of  bus iness  education course 
and/or  a methods of teaching  bus iness  su b je c t s  
course a t  the undergraduate l e v e l .
1 The teacher  did not do s tuden t  teach ing  in bus iness
but  had a p r in c i p l e s  of bus iness  educa tion  course 
and/or  a methods of teach ing  bus iness  su b je c t s  
course a t  only the gradua te  l e v e l .
0 The teache r  did not do s tuden t  teaching  in bus iness
nor did he have a methods or p r i n c i p l e s  course  in 
bus iness  education .
There were 87.57 percent  of the bus iness  te a c h e r s ,  the 486 in 
ca tego r ie s  1, 2, 3, 4, 5, 6, and 7 of the p ro fe s s io n a l  bus iness  educa­
t ion  s ec t ion  of Table 1, who had p ro fe s s io n a l  p r ep a ra t io n  to  teach 
bus iness  a t  the  undergraduate and/or the graduate l e v e l .  This  p repa ra ­
t ion  included methods of te ach ing  bus iness s u b je c t s ,  p r i n c i p l e s  of  
business educa tion,  and/or  s tudent  teaching in bus ines s .  There were
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57.12 percen t ,  the  te achers  in c a teg o r ie s  6 and 7, who had rece ived  
p repa ra t ion  a t  the  undergraduate l eve l ,  with 18.92 percent  rece iv ing  
more thorough p repara t ion  a t  both the  graduate and the undergraduate 
l e v e l s .  There were only 69 teache rs ,  or 12.43 percen t ,  who had not 
had a course in e i t h e r  the  p r in c i p l e s  or the methods of bus iness  educa­
t io n  and did not do t h e i r  s tudent  teaching  in the f i e l d  of  bus iness .
I t  is  s i g n i f i c a n t  to note t h a t  only 18.92 percent  of  the 
bus iness  teachers  had had an in tense  p repa ra t ion  in bus iness  education 
involving both gradua te  and undergraduate study and t h a t  only a few of 
these  105 bus iness  t eachers  had s tud ied  bus iness  education with i t s  new 
voca t iona l  emphasis. Thus, the twelve-hour requirement of  advanced 
study in the Oklahoma S ta t e  Plan w i l l  " fo rce"  many teachers  to  seek 
a d d i t i o n a l  gradua te p repa ra t ion .
Business Concentrat ion
A young person who becomes in t e r e s t e d  in bus iness  teaching  while 
in high school  w i l l  have o p p o r tu n i t i e s  to  enhance t h a t  i n t e r e s t  and to 
develop s k i l l s  and competencies which may be extended in c o l l e g i a t e  
undergraduate and graduate study.  The teache r  who completes an ex tens ive  
program of graduate bus iness  te acher  p rep a ra t io n  i s  b e t t e r  q u a l i f i e d  
than the teacher who meets only the minimum requirements fo r  c e r t i f i c a ­
t i o n .  This is  p a r t i c u l a r l y  t r u e  fo r  a t e acher  in vocat ional  bus iness  
education  because i t  i s  based upon broad founda t iona l  and genera l  b u s i ­
ness aspec t s  as  wel l  as on ex tens ive  bus iness  s k i l l s  and a b i l i t i e s .
The teacher  who began to  show an i n t e r e s t  in bus iness  a t  the high school 
leve l  and then continued to pursue th a t  i n t e r e s t  in undergraduate and
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graduate study %as given the h ighes t  r a t i n g  on the  poin t  s c a l e .  The 
r a t i n g s  on the sca le  dec l ine  as the amount of  time involved in the 
study of  business decreased .  The ca tego r ie s  fo r  the bus iness  con­
c e n t r a t i o n  aspec t  are l i s t e d  below.
Poin t  Scale Business Concent rat ion Ca tegories
7 The teacher  developed an i n t e r e s t  in the communica­
t i o n  s k i l l s ,  record ing s k i l l s ,  o f f i c e  p r a c t i c e ,  or 
genera l  business areas  a t  the high school  leve l  
and extended th i s  i n t e r e s t  in h is  undergraduate 
and his  graduate program.
6 The teacher has an i n t e r e s t  p a t t e r n  in business
which began a t  the undergraduate leve l  and was 
continued a t  the graduate l eve l .
5 The teacher has taken course work in the bus iness
area a t  the high school  and undergraduate l e v e l s .
4 The te acher  had course work in bus iness  a t  the
high school and the graduate l e ve l s  but did 
not have any business  p repara t ion  a t  the under­
graduate leve l .
3 The teacher  had p repara t ion  in business a t  the
undergraduate l e v e l  but did not rece ive  any 
p repara t ion  in business a t  the high school or 
a t  the  graduate l e v e l s .
2 The teacher  had p repara t ion  in bus iness  a t  the
graduate leve l  but did not rece iv e  any prepara ­
t ion  in bus iness  a t  the high school  or the under­
graduate l e v e l s .
1 The teacher  had no formal p repa ra t ion  in business
a t  any leve l  o ther  than high school .
0 Not ap p l i c a b le .  There i s  no ze ro  r a t i n g  on the
point  s c a le  for  t h i s  aspect  of  te ache r  p o t e n t i a l .
An an a ly s i s  of the business teacher  p o t e n t i a l  in the bus iness 
concen t ra t ion  aspect  as revealed in Table 1 shows th a t  98.56 percent  
of  the  business  teachers ,  the 547 in ca tego r ie s  3, 5, 6, and 7, had 
p repa ra t ion  in business a t  the undergraduate l e v e l .  There were 85.94
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percent  of  the bus iness te ache rs ,  the 477 in c a teg o r ie s  1, 4, 5, and 7, 
who s tud ied  business a t  the high school  l e v e l .  There were 39.10 pe r ­
cent of  the business teache rs ,  the 217 teachers  in c a t e g o r ie s  2, 4, 6, 
and 7, who had p repara t ion  in bus iness  a t  the graduate l e v e l .  This 
bus iness  concen t ra t ion  included course work in one or more of  the f o l ­
lowing a re a s :  communication s k i l l s ,  record ing s k i l l s ,  o f f i c e  p r a c t i c e ,
and genera l  bus iness .
I t  appears th a t  a major i ty  of  the bus iness  t eachers  rece ived  
adequate p repa ra t ion  in bus iness  a t  the undergraduate l e v e l .  However, 
the re  i s  evidence of  a need fo r  more graduate p repa ra t ion  in bus iness .  
The Oklahoma S ta t e  Plan requirement of  12 semester hours in advanced 
p repa ra t ion  a t  the graduate leve l  app l ie s  to the bus iness  concen t ra t ion  
aspec t ,  as  wel l  as p repa ra t ion  in the p ro fe s s io n a l  aspec t  of  bus iness  
educa tion .  Thus, te achers  must have graduate p repa ra t ion  in bus iness  
to  be employed as voca t iona l  bus iness  and o f f i c e  education teachers  
under the p rovis ions  of  the Vocational  Education Act of  1963.
There a re  th r e e  poss ib le  explanat ions  for the f a c t  t h a t  14.06 
percent  of  the teachers  (&i not study bus iness in high school :  (1) the
high school  which they at tended  did not o f f e r  business courses ,  (2) 
t h e i r  high school p repara t ion  was f i l l e d  with required  co l lege  prepa­
r a to ry  s u b jec t s  which l e f t  no room for  e l e c t i v e s ,  and (3)  they did 
not have i n t e r e s t  in bus iness  while a t tend ing  high school .
There were s ix  bus iness  teachers  who ind ica ted  th a t  they had 
only high school  p repara t ion  in bus iness .  Each was teaching  only one 
business course,  e i t h e r  bus iness mathematics or business Engl ish ,  and 
had a co l lege  p repara t ion  in the f i e l d  of e i t h e r  mathematics or Engl ish .
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Sponsorship c f  Yoath Organiza t ions
The value of  c o - c u r r i c u l a r  a c t i v i t i e s  in promoting the develop­
ment of the b es t  q u a l i t i e s  in young people i s  gaining recogn i t ion  in 
most educa t iona l  c i r c l e s .  Many of the in d iv id u a l  d i s c i p l i n e s  in high 
schools have youth o rgan iza t ions  th a t  a re  open to s tudents  en ro l l e d  in 
th a t  d i s c i p l i n e .  Some of these  o rgan iza t ions  l im i t  s tuden t  p a r t i c i p a ­
t i o n  to  those  who have high academic a b i l i t y ,  while o ther  o rg an iz a t io n s  
t r y  to meet the needs of  s tuden ts  who a re  e n ro l l ed  in one or more of  
the  courses  in the  p a r t i c u l a r  d i s c i p l i n e .  Business clubs a re  gene ra l ly  
open to  a l l  s tuden t s  who a re  e n ro l l ed  in one or more business s u b j e c t s .  
The youth o rgan iza t ion  th a t  i s  gaining the  most recogn i t ion  among b u s i ­
ness s tuden ts  i s  the  Futu re  Business Leaders of  America. I t ,  a long 
with Phi Beta Lambda a t  the  co l lege  le v e l ,  i s  sponsored by the National  
Business Education A ssoc ia t ion .  Another youth o rgan iza t ion  in bus iness  
education,  l imited  to  those s tu den ts  who a re  en ro l l ed  in d i s t r i b u t i v e  
s u b je c t s ,  i s  the  D i s t r i b u t i v e  Education Clubs of America. Some high 
schools have loca l  bus iness  education clubs t h a t  a re  not a f f i l i a t e d  with 
any na t io n a l  o rgan iz a t ion .
The bus iness  and o f f i c e  educat ion  s ec t io n  of the Oklahoma S ta t e  
Plan emphasizes the importance of  youth o rgan iza t ions  by r e q u i r i n g  th a t  
a youth o rgan iza t ion  be a pa r t  o f  the voca t iona l  program in each high 
school .  This youth o rgan iza t ion  in Oklahoma has been des igna ted as the 
Future Business Leaders of  America. Inasmuch as youth o rgan iza t ions  are 
required  in voca t iona l  programs, bus iness  and o f f i c e  education teachers  
should gain exper ience  in sponsoring youth o rgan iza t ions  while they are  
meeting t h e i r  o ther  requi rements .  The h ighes t  r a t i n g s  in t h i s  aspec t
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were given to the bus iness  t e ache rs  who had sponsored a combination of 
business youth o rgan iza t ions  and the  lower r a t i n g s  were given to those 
bus iness  te achers  who had sponsored only one o rg an iz a t io n .  The fo l low ­
ing c a teg o r ie s  fo r  sponsorship  of  youth o rgan iz a t ions  were used fo r  
da ta  summarized in Table 1:
Po in t  Scale Ca tegor ies  fo r  Sponsorship of  Youth Organiza t ions
7 The teacher  has had exper ience  in sponsor ing  a chap te r
of  Phi Beta Lambda a t  the co l l e g e  leve l  and a chap te r  
of Future  Business Leaders of  America a t  the high 
school  l e v e l .
6 The teacher  has sponsored a chap te r  of  Future  Business
Leaders of  America and a lo c a l  bus iness  educa tion club 
or a chap te r  of  D i s t r i b u t i v e  Education Clubs of  America.
5 The teacher  has only sponsored a chap te r  of  Futu re
Business Leaders of  America.
4 The teache r  has only sponsored a chap te r  of  Phi Beta
Lambda.
3 The teache r  has only sponsored a loca l  bus iness  educa­
t i o n  club.
2 The te ach e r  has only sponsored a chap te r  of  D i s t r i b u ­
t i v e  Education Clubs of  America.
1 The te ach e r  has had no exper ience  in sponsoring youth
o rgan iz a t ions  in bus iness  educa t ion .
0 Not a p p l i c a b l e ;  There i s  no zero  r a t i n g  for  t h i s
aspec t  of  te ach e r  p o t e n t i a l .
Of a l l  the aspec ts  of  bus iness  te ach e r  p o t e n t i a l  cons idered in 
t h i s  s tudy ,  the weakest appears to  be sponsorsh ip  of  youth o rg a n iz a t io n s .  
The bus iness  youth o rgan iza t ions  l i s t e d  in the  q u es t io n n a i re  were the 
Future Business Leaders of America, Phi Beta Lambda, the D i s t r i b u t i v e  
Education Clubs of  America, and loca l  bus iness  education c lubs .  There 
were 84.86 percent  of the bus iness  t e a c h e r s ,  the 471 in category 1 of  the 
sponsorship  s ec t io n  of  Table 1, who had never sponsored a bus iness  club.
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Only 11.00 percent  of  the business  t eachers ,  those in c a teg o r ie s  
5, 6, and 7, had had experience in sponsoring a chapter  of  the Future 
Business Leaders of America, the youth o rgan iza t ion  des ignated  as par t  
of  the voca t ional  bus iness  and o f f i c e  education program in Oklahoma.
I f  these  61 teachers  move in to  the  vocat ional  education program, they 
should have a d e f i n i t e  advantage over the teachers  without  s im i l a r  
sponsorship experience.
Membership in P ro fe s s io n a l  Organizat ions
I t  i s  f requen t ly  assumed th a t  the e f f e c t iv e n e ss  of  a t e acher  
can be measured, a t  l e a s t  in p a r t ,  by the ex ten t  of  h is  a c t i v i t i e s  with 
p ro fe s s io n a l  o rgan iza t ions .  A teacher  may be rewarded in many t a n g ib le  
and in tan g ib le  ways for  h is  p a r t i c i p a t i o n  in p ro fe s s io n a l  o rg an iz a t io n s ,  
and, in tu rn ,  the p ro fe s s io n a l  o rgan iza t ions  depend upon the teache r  for  
t h e i r  s t r en g th  and d i r e c t i o n .
Two organiza t ions  a re  worthy of  support  from the te achers  in a l l  
d i s c i p l i n e s  in the high schools of  Oklahoma, the Oklahoma Education Asso­
c i a t i o n  and the National  Education Associa t ion .  On the  o ther  hand, a l l  
bus iness  teachers  should belong to  the Oklahoma Business Education Asso­
c i a t i o n  and the National  Business Education Associa t ion .  Phi Beta Lambda 
i s  designed to develop the p ro fe s s io n a l  a t t i t u d e s  of undergraduate* in 
bus iness  education,  and i t  serves as an o rgan iza t ion  through which pro­
spec t ive  business teachers  can gain p repara t ion  to enable them to  do 
a b e t t e r  job  of  sponsoring ap p ro p r ia te  youth o rgan iza t ions  when they 
a re  employed as business teachers  in high schools .  There a re  two hon­
orary ,  s c h o la s t i c  business educa tion o rgan iza t ions  th a t  enable s tu den ts
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with good academic record? to fu r th e r  the ir  leadership a b i l i t y  through 
a c t i v e  p a r t i c i p a t i o n .  These are  Pi  Omega Pi  a t  the undergraduate leve l  
and Del ta  Pi  Epsi lon a t  the graduate l e v e l .  An o rgan iza t ion  which is  
unfami li a r  to many bus iness  te ache rs  in Oklahoma is  the American Voca­
t i o n a l  A ssocia t ion .  I t  has been most important to  te achers  in the 
areas  of  t r ade  and in dus t ry ,  a g r i c u l t u r e ,  home economics, and d i s t r i b u ­
t i v e  educa tion.  This o rgan iza t ion  has much to  o f f e r  to  those bus iness  
te achers  who are  employed in the vocat ional  bus iness  and o f f i c e  educa­
t io n  programs. Business t eachers  in the d i s t r i b u t i v e  educa tion programs 
have been a c t i v e  in t h i s  o rgan iza t ion  fo r  many yea rs .
Membership in the e igh t  p ro f e s s io n a l  o rgan iza t ions  named in the 
preceding paragraph was used as a means of measuring the  p r o fe s s io n a l  
demeanor of the business  t e ach e r s .  The h ighes t  r a t i n g s  were given to 
the  bus iness  teachers  who were members of  the  g r e a t e r  number of  these  
e ig h t  p ro fe s s io n a l  o rg an iz a t io n s .  The fol lowing  ca t e g o r ie s  fo r  member­
sh ip  in p ro fe s s io n a l  o rgan iza t ions  were used fo r  da ta  summarized in 
Table 1;
Po in t  Scale Ca tegories fo r  Membership in P ro fe s s io n a l  Organ iza t ions
7 The teacher  was a member of seven p ro fe s s io n a l  o rg a n i ­
z a t io n s .
6 The teacher  was a member of  s ix  p ro fe s s io n a l  o rgan i ­
z a t io n s .
5 The teacher  was a member of f i v e  p ro fe s s io n a l  o rg an i ­
z a t io n s .
4 The teacher  was a member of  four  p ro fe s s io n a l  o rg an i ­
za t io n s .
3 The teacher  was a member of  th re e  p ro fe s s io n a l  o rg a n i ­
z a t io n s .
2 The teacher  was a member of  two p ro fe s s io n a l  o rg an iz a t io n s .
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1 The teacher  was a member of  one p ro fe s s io n a l  o rgan i ­
z a t io n .
0 The teacher  was not a member of  any p ro fe s s io n a l
o rgan iza t ion .
There were 58.55 percent  of the bus iness  te achers ,  the 325 in 
ca teg o r ie s  3, 4, 5, and 6, who were members of  th ree  or more of  the 
p ro fe s s io n a l  o rgan iz a t ions ;  18.02 percent  were members of  th r e e  o rgan i ­
z a t i o n s ,  23.42 percent  were members of four o rgan iz a t ions ,  13.15 percent  
were members of  f i r e  p ro fe s s io n a l  o rgan iz a t ions ,  and 3=96 percen t  were 
members of s ix  of  the  e igh t  p ro fe s s io n a l  o rgan iz a t ions .  No bus iness  
t e acher  was a member of  as many as seven of  the  e igh t  p ro f e s s io n a l  o rgan i ­
z a t i o n s .
There were 27.21 percent  of the bus iness  teache rs ,  the 151 in 
category 2, who ind ica ted  they were members of  two of the  p ro fe s s io n a l  
o rg a n iz a t io n s .  There were 11.71 percent ,  the  65 business t e ache rs  in 
category 1, who ind ica ted  they were members of  only one p ro fe s s io n a l  
o rgan iz a t ion .  Fourteen bus iness  t e ach e r s ,  in the zero ca tegory  in  Table 
I ,  ind ica ted  th a t  they were not members of  any of  the e igh t  p ro f e s s io n a l  
o rgan iz a t ions .
The foregoing sec t ions  of  t h i s  chap te r  have been concerned with 
numerical  da ta  about the 555 bus iness  t e a c h e r s .  The next s e c t i o n  of  
t h i s  chap ter  i s  concerned with the bus iness  teacher  p o t e n t i a l  in terras 
of  c r i t i c a l  minimal q u a l i f i c a t i o n s :  (1) c e r t i f i c a t i o n  to  teach bus iness ,
(2) th ree  years  of  teaching  exper ience,  and (3)  one year of  o f f i c e  work 
experience.
C r i t i c a l  Aspects of  the Teacher P o te n t i a l
A voca t iona l  business and o f f i c e  education teacher  under the 
Oklahoma S ta t e  Plan fo r  Vocational  Education must a t  th i s  time f u l l y
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meet th ree  q u a l i f i c a t i o n s .  He must be a c e r t i f i e d  bus iness  te ache r ,  
must complete a bus iness  te ach e r  p repa ra t ion  program in an i n s t i t u ­
t i o n  of h igher  l e a rn ing :  must have a t  l e a s t  th re e  years  of  exper ience  
in bus iness  education as e i t h e r  a te ache r ,  a counselor ,  a supe rv iso r ,  
or  an a d m in i s t r a to r ;  and must have a t  l e a s t  one year  of  o f f i c e  work 
exper ience .
In the  e a r ly  s tag es  o f  the ad m in i s t r a t io n  o f  the voca t iona l  
program in Oklahoma these  th re e  aspec ts  a re  those  with which immediate 
compliance i s  demanded. The o the r  f i v e  a spec t s  with which t h i s  s tudy 
i s  concerned are  a l s o  important  but they do not  r e q u i r e  immediate 
a t t e n t i o n .  The th r e e  e s s e n t i a l  q u a l i f i c a t i o n s  a re  of immediate major 
concern to  the S ta t e  Superv isor  of  Vocat ional  Business and O ff ice  Educa­
t i o n  and to  the  o the rs  who a r e  re spons ib le  fo r  developing the  program.
In  a d d i t io n  to  the  th re e  c r i t i c a l  q u a l i f i c a t i o n s ,  a fou r th  
q u a l i f i c a t i o n  i s  demanded of  voca t iona l  bus iness  and o f f i c e  educa tion 
t e a c h e r s .  This  i s  the requirement of  12 hours of  course work in method­
ology of  o f f i c e  educa tion ,  i n t ro d u c t io n  to v oca t iona l  educa tion ,  o f f i c e  
educa tion  content  and methods, and o f f i c e  a d m in i s t r a t io n ,  management, 
and s upe rv is ion .  However, when the  da ta  fo r  t h i s  s tudy were c o l l e c t e d ,  
no business te acher  met t h i s  q u a l i f i c a t i o n ;  t h e r e f o r e ,  t h i s  aspec t  
could not be considered .  A few teachers  were complet ing the  12-hour 
requiremen t ,  but none had f u l f i l l e d  i t .
F igure  1 r ev ea ls  t h a t  in 1964-65 th e re  were 92.79 percen t  of 
th e  555 bus iness  t eache rs  in t h i s  s tudy who met the  f i r s t  q u a l i f i c a ­
t i o n  fo r  teaching voca t iona l  bus iness  and o f f i c e  educa tion .  These 515 
te ach e r s  were graduates  of  bus iness  t eacher  p rep a ra t io n  programs and
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held business teaching c e r t i f i c a t e s .  There were only 7.21 percent  
of the teachers  who were not c e r t i f i e d  to  teach bus iness .
There were 73.51 percent  of  the bus iness  teachers  who met two
of the th ree  q u a l i f i c a t i o n s .  These 408 t e ache rs  were c e r t i f i e d  to  teach
business  and had a t  l e a s t  th ree  years of teaching  exper ience .  There 
were some of them, however, who did not have one year of  o f f i c e  work 
experi ence .
There were 41=80 percent  of  the 555 teachers  in Oklahoma who
f u l l y  met a l l  th ree  of the c r i t i c a l  q u a l i f i c a t i o n s .  These 232 bus iness
teachers  not only were c e r t i f i e d  and had th ree  years  of  teaching  e x p e r i ­
ence but a l so  had a t  l e a s t  one year of  o f f i c e  work experi ence .  Thus, 
these  232 bus iness teachers  had immediate p o t e n t i a l  fo r  teaching  voca­
t i o n a l  bus iness  and o f f i c e  educat ion  under the  p rov is ions  of  the  Voca­
t i o n a l  Education Act of  1963.
In the f i r s t  sec t ion  of  t h i s  chap te r ,  numerical  analyses  were 
used in eva lua t ing  the p o t e n t i a l  of the  555 bus iness  t eachers  in terms 
of  e igh t  e s s e n t i a l  a spec t s .  Apart from t h i s  f i r s t  a n a ly s i s  of  informa­
t ion  about a l l  of the teache rs ,  i t  i s  ap p ro p r ia te  to  recons ide r  a l l  
a spec ts  of  teacher  p o t e n t i a l  as demonstrated by the 232 s e le c te d  as 
having the  g r e a t e s t  p o t e n t i a l .  These aspec ts  a r e :  (1) t o t a l  academic
prepara t ion ,  (2) teaching experience,  (3) o f f i c e  work exper ience ,  (4) 
age, (5) p ro fes s iona l  bus iness educa tion,  (6)  bus iness  concen t ra t ion ,
(7) sponsorship of  youth o rgan iza t ions ,  and (8) membership in p ro fe s ­
s io n a l  o rgan iza t ions .  By consider ing  q u a n t i t a t i v e l y  the da ta  r e l a t i v e  
to the q u a l i f i c a t i o n s  of the 232 teache rs ,  a more meaningful i n t e r ­
p r e t a t i o n  can be developed with regard to  the ex ten t  of t h e i r  t rue  
p o t e n t i a l .
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Extent o f Q ualifications
Figure 1—Diagram shovring the extent to  which 555 Oklahoma business 
teachers met the c r it ic a l  aspects o f  poten tia l in  terms o f degrees in  
business c e r t if ic a te  programs, three years o f teaching experience, and 
one year o f o ff ic e  work experience.
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Tota l  Academic P repara t ion  
As noted befo re,  each of the 232 bus iness  teachers  held an 
ap p ro p r ia t e  bus iness  degree and a bus iness teaching c e r t i f i c a t e .  There 
i s  a d d i t i o n a l  information to  in d i c a te  t h a t  most of  them were q u a l i f i e d  
above t h i s  minimum l e v e l .  Of the 232, th e re  were 23, or 9.91 percen t ,  
who were q u a l i f i e d  a t  only the minimum leve l  in t h a t  they held only 
b a c h e lo r s ’ degrees.  On the o the r  hand, th e re  were 209, or  90.09 p e r ­
cen t ,  who were q u a l i f i e d  above the minimum le ve l  in terms of  c o l l e g i a t e  
s tudy .  These include  the 81, or 34.92 percen t ,  who had course work 
above the  b ach e lo r s '  degrees;  the 45, or 19.39 percen t ,  who had com­
p le ted  m a s t e r s '  degrees ;  and the 83, or  35.78 who had completed course 
work above the  m a s t e r ' s  l e v e l .  The an a ly s i s  thus revea ls  t h a t  the  232 
had p rep a ra t io n  well  above the minimum.
I t  should be noted,  however, t h a t  these  232 bus iness  t e ache rs  
had not a t  the time of  t h i s  s tudy completed the 12 semester ho u r s '  r e ­
quirement in s p e c i f i c  voca t iona l  educa tion .  Therefore ,  i f  any or  a l l  
of the se  te achers  proceed to  meet a l l  of the requirements ,  they w i l l  be 
well  q u a l i f i e d  in terms of  academic background.
Teaching Experience 
Experience in te ach ing  should enable te ache rs  to develop enthu­
siasm fo r  t h e i r  work, to  demonstrate knowledge of  sub jec t  m a t te r ,  and 
to  p r a c t i c e  new techn iques  of  i n s t r u c t i o n .  I t  was because of t h i s  
type of reasoning th a t  the minimum of th ree  years  of teach ing experience 
i s  requ i red  fo r  those t e ache rs  who d e s i r e  to  work in voca t iona l  b u s i ­
ness and o f f i c e  educa tion .  In add i t ion  to  meeting the th ree  year  mini­
mum requirement ,  the 232 teachers  had, fo r  the  most p a r t ,  experience
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well  beyond th a t  minimum. There were 193 of  the 232 p o t e n t i a l l y  q u a l i ­
f i e d  bus iness  teache rs ,  or 83.19 percen t ,  who had f ive  or more years  
of  exper ience  in teaching  bus iness  s u b je c t s .  There were 39 o thers  who 
had fewer than f iv e  years  of  teaching  exper ience .  These are the 14 
teachers  with four years  of  te ach ing  exper ience  and the 25 te achers  with 
th re e  years  of  te ach ing  exper ience .  Thus, the bus iness  te achers  who met 
the  minimum q u a l i f i c a t i o n s  in the th r e e  c r i t i c a l  aspec ts  a re  a c t u a l l y  
q u i t e  well  q u a l i f i e d  in terms of  years  of teaching  exper ience .
Off ice  Work Experience
Business t eache rs  need o f f i c e  work exper ience  i f  they are  to 
gain  adequate knowledge of the  c u r r e n t  opera t ing  procedures in business 
o f f i c e s .  This  unders tanding of the opera t ion  of  an o f f i c e  gained 
through personal  experience  i s  needed for  a t e acher  to d i r e c t  the l e a rn ­
ing of  h i s  s tu d e n t s .
In  terras of  o f f i c e  work experience ,  the  232 bus iness  teachers  
d id  not d isp lay  s t r e n g t h .  There were 88, or  37.93 percen t ,  of  the  232 
bus iness  t eache rs  who had one or more years  of  o f f i c e  work experience 
which was w ith in  the l a s t  f i v e  years  a t  the time of t h i s  s tudy .  These 
were the 82 te achers  with over one year  of o f f i c e  work experience which 
was w i th in  the l a s t  f i v e  years  and the  6 teachers  with only one year  of 
recen t  o f f i c e  work exper ience .  The o ther  144 teachers ,  or  62.07 pe rcent ,  
had one year  of  o f f i c e  work exper ience ,  but t h e i r  work exper ience  was 
not r e c e n t .  Thus, most of  the 232 bus iness  te achers  meeting the one- 
yea r  minimum requirement of  o f f i c e  work exper ience  need to  update th a t  
exper ience .
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Aqe
A teacher  in voca t iona l  bus iness  and o f f i c e  education may need 
to move from one school to another in order to  take f u l l  advantage of 
h i s  q u a l i f i c a t i o n s  or he may be asked to  change the na ture  of h i s  te ach­
ing assignment within  the school  system where he i s  employed. Older 
t eachers  might be less  w i l l i n g  to  make such a move than younger t eache rs .  
Also, an o lder  teacher  may have been away from formal s tu d ie s  fo r  such 
a lengthy period th a t  he might be r e l u c t a n t  to r e tu rn  to co l lege  to ob­
t a i n  the necessary p repara t ion  requ i red  by the Oklahoma S ta t e  P lan .  An 
o lde r  t e acher  who needs to update h is  o f f i c e  work exper ience might f ind  
i t  d i f f i c u l t  t o  adapt to the r i g o r s  of  an o f f i c e  s i t u a t i o n  a f t e r  many 
years  in the classroom. On the  o ther  hand, a younger,  more immature 
te acher  might f ind  i t  d i f f i c u l t  to  become accepted as a coord ina to r  of 
o f f i c e  work experience.
There were 89.65 percen t  of  th e  232 teache rs  who were between 
the  ages of  25 and 54 yea rs .  These were the  60 teachers  between the 
ages of  25 and 34, the 76 between the ages of  35 and 44, and the 72 
between the ages of  45 and 54. These bus iness  te achers  were w ith in  age 
l im i t s  which would in d ica te  t h a t  they would not be a t  a disadvantage  
because of  advanced age, nor would they be handicapped because of  youth­
fu l n e s s . .  Only two of the 232 bus iness  te achers  were under the age of 
25 and could be handicapped by t h e i r  y o u th fu ln e s s . .  Another 22, or 9.49 
percen t ,  were between the ages of 55 and 65 and probably would be a t  a 
disadvantage  because of t h e i r  advanced age.
P ro fe s s io n a l  Business Education
Vocational business and o f f i c e  education teachers  should have 
adequate backgrounds in p ro fe s s io n a l  business educa tion,  inc luding
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methods and p r in c i p le s  courses in bus iness  educat ion  and s tuden t  teach­
ing experiences in the bus iness  f i e l d .  In genera l ,  the bus iness  teachers  
were well q u a l i f i e d  in t h i s  aspec t  of  p ro f e s s io n a l  business education.  
There were 167 teache rs ,  or 71.98 percen t ,  who had course work in methods 
of teaching bus iness  s ub jec t s  a t  the  undergraduate  l e v e l ;  135 of these  
a l so  did t h e i r  s tudent  teaching  in bus iness  educa tion .  There were 32 
a d d i t i o n a l . te achers  who did not have methods courses a t  the undergraduate 
l eve l ,  but they did t h e i r  s tuden t  teaching  in the bus iness  f i e l d ,  This 
means t h a t  199, or 65.78 percen t ,  had had e i t h e r  methods courses or s t u ­
dent  teaching exper iences ,  or both,  a t  the undergraduate l e v e l .  Add to 
t h i s  the 11 teachers  who had graduate leve l  p repa ra t ion  in methods of 
business education,  and i t  becomes apparent  t h a t  210 of  the 232 teachers  
had some p repa ra t ion  ip p ro fe s s io n a l  bus iness  education a t  e i t h e r  the 
graduate or  the undergraduate l e v e l .
There were 22 teache rs  of bus iness  who did not  have p ro fe s s io n a l  
p repa ra t ion  in bus iness  education and may be requ i red  to  take  more than 
the 12 semester hours of  advanced graduate  p rep a ra t io n  to  give them 
s u f f i c i e n t  depth in methodology.
Business Concent ra t ion
For soiss t e ach e r s ,  an educa tion in bus iness  begins in high 
school  with course work in shorthand,  type w r i t ing ,  bookkeeping, genera l  
bus iness ,  and o the r  bus iness  courses .  This  i n i t i a l  bus iness  p repa ra t ion  
i s  then extended a t  the undergraduate and the  graduate l e v e l s .  For 
o the rs ,  an education in bus iness  may begin a t  the  undergraduate leve l  
and be extended a t  the graduate l e v e l .
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There were 104 of the  232 teache rs ,  or 44.83 percen t ,  who r e ­
ceived t h e i r  p repa ra t ion  in bus iness a t  the high school ,  undergraduate,  
and graduate l e v e l s .  Another 18 teache rs ,  or  7.76 percen t ,  rece ived  
t h e i r  p repa ra t ion  in bus iness  a t  the undergraduate and the  gradua te  
l e v e l s .  There were 88 t e ach e r s ,  or 37.93 pe rcen t ,  who rece ived  t h e i r  
p rep a ra t io n  in bus iness  a t  the  high school  leve l  and cont inued th a t  
p re p a ra t io n  a t  the undergraduate l e v e l .  There were 21 t e a c h e r s ,  or 9.05 
percen t ,  who rece ived  t h e i r  p repa ra t ion  in  bus iness  a t  only the under­
graduate l e v e l .  Thus, approximately 91 percent  of  the p o t e n t i a l l y  
q u a l i f i e d  business te achers  rece ived  t h e i r  education in bus iness  a t  two 
or more l e v e l s .  Only one p o t e n t i a l l y  q u a l i f i e d  bus iness  t e acher  i n d i ­
ca ted  he rece ived  p repa ra t ion  in business  a t  only the graduate l e v e l .
Sponsorship of Youth Organiza t ions
Experience in sponsoring youth o rgan iza t ions  in bus iness  i s  of  
s i g n i f i c a n t  value fo r  those  teachers  employed in voca t iona l  bus iness  
and o f f i c e  education s ince  they w i l l  be expected to sponsor a bus iness  
youth o rg an iz a t io n .  Business teache rs ,  however, appear to  be weak in 
t h i s  regard .
There were 182 te ach e r s ,  or  78.45 percent  of  the  232 te a c h e r s ,  
who had never sponsored any type of  bus iness  youth o rgan iz a t ion .  Only
one teache r  had sponsored a chap ter  of  the  Future  Business Leaders of  
America a t  the high school leve l  and a chap te r  of  Phi Beta Lambda a t  
the  co l l e g e  le v e l .  There were 7 teachers  who had sponsored a chap ter  
of  the  Future  Business Leaders of America and a loca l  bus iness  education 
club or a chapter  of D i s t r i b u t i v e  Education Clubs of America. There 
were 28 te achers  who had only sponsored a chap te r  of  the Futu re  Business
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Leaders of  America, There were I I  teachers  who had sponsored only a 
bus iness  education club and 3 teachers  who had sponsored only a chap ter  
of  the  D i s t r i b u t i v e  Education Clubs of  America.
I t  may be assumed th a t  many of these  te achers  have had some 
exper ience  in sponsoring o the r  clubs or youth o rgan iza t ions  r e l a t e d  
to  school  a f f a i r s .  A pplica t ions  of t h a t  experience may enable them to 
e f f e c t i v e l y  sponsor a bus iness  youth o rgan iza t ion .  I t  must be empha­
s ized ,  however, th a t  sponsorsh ip  of youth o rgan iza t ions  fo r  bus iness  
s tu d e n t s  i s  cu r re n t ly  l imi ted  and t h i s  may have im pl ica t ions  fo r  i n s t i ­
t u t i o n s  preparing  business teache rs .
Membership in P ro fe s s iona l  Organiza t ions 
In eva lua t ing  the p ro fe s s io n a l  demeanor of  bus iness teache rs ,  
the  aspec t  of  membership in p ro fe s s io n a l  o rgan iza t ions  was used.  The 
genera l  p ro fe s s io n a l  o rgan iza t ions  considered in t h i s  aspec t  included 
the  Oklahoma Education Associa t ion  and the National  Education Associa­
t i o n .  The voca t iona l  bus iness  educa tion o rgan iza t ions  included the 
American Vocational  Assoc ia t ion ,  the National  Business Education Associ­
a t i o n ,  the Oklahoma Business Education Associa t ion ,  Delta Pi  Epsi lon,
P i  Omega P i ,  and Phi Beta Lambda. The two l a t t e r  o rgan iza t ions  r e l a t e  
to  p r o f e s s io n a l  a c t i v i t y  which may be enhanced a t  the undergraduate 
l e v e l  in teacher  p repa ra t ion  i n s t i t u t i o n s .  They can a l so  enable the 
p ro spec t ive  bus iness  teacher  to  gain va luable knowledge as background 
f o r  sponsor ing youth o rgan iza t ions .
There were 171, or 73.71 percent, of the 232 teachers who were 
members of a t  l e a s t  th r e e  p ro fe s s io n a l  o rgan iza t ions .  These were the 
19 who were members of s ix o rgan iza t ions :  47 who were members of f iv e ;
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68 who were members of four ;  and 37 who were members of th ree  o rgan isa -  
l i o n s .  The 61 te achers  who were members of  fewer than th ree  o rgan iza­
t io n s  included 42 teachers  who were members of two o rgan iza t ions :  15 
teachers  who were members of  one o rgan iza t ion ;  and 4 teachers  who were 
not members of any p ro fe s s io n a l  o rgan iza t ion .  In  genera l ,  i t  appears 
t h a t  the  p o t e n t i a l  voca t iona l  bus iness  and o f f i c e  educat ion  teachers  
a re  p r o f e s s io n a l l y  minded and, thus ,  may have a genuine i n t e r e s t  in 
teach ing  as a p ro fess ion .
Summary
Informat ion and da ta  about the bus iness  t eachers  in Oklahoma 
in 1964-65 were obtained from q ues t ionna i re s  re tu rned  by 555 teache rs .  
Considered in d iv id u a l ly ,  the  q ues t ionna i re s  presen ted da ta  th a t  were 
of  doubt fu l  value.  Therefore ,  q u a n t i t a t i v e  and cumulat ive methods and 
techniques  were devised to  eva lua te  the p o t e n t i a l  of t eachers  fo r  work 
in voca t iona l  bus iness  educat ion  in a composite manner. The f ind ings  
in the a n a ly s i s  of  the 555 ques t ionna i re s  re tu rned  by bus iness  teachers  
in t h i s  study were repor ted  in the f i r s t  s ec t io n  of  t h i s  chap ter  in 
terms of  s ig h t  eva lua t ive  a s p ec t s :  (1) t o t a l  academic p repa ra t ion ,
(2) teaching  experience,  (3)  o f f i c e  work experience,  (4) age,  (5) pro­
f e s s i o n a l  hiisinesfi education,  (6) bus iness  concen t ra t ion ,  (7) sponsor­
sh ip  of youth o rgan iz a t ions ,  and (8) membership in p ro fe s s io n a l  
o rg an iz a t io n s .  The 555 teachers  were ca tegor ized  in terms of  t h e i r  
r a t i n g s  in each of  the e igh t  a spec t s .  Each aspect  was handled inde­
pendently of  the others  and the  f ind ings  r e f l e c t e d  t h i s  independence.
The an a ly s i s  of the p o t e n t i a l  of the 555 bus iness  te achers  r e ­
vealed t h a t  t h e i r  q u a l i f i c a t i o n s  fo r  teaching voca t iona l  bus iness and
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o f f i c e  education were high in terras of academic p repa ra t ion ,  years  of 
teaching experience,  p ro f e s s io n a l  bus iness  educa tion ,  and s p e c ia l i z e d  
study in bus iness .  Approximately 90 percent  of  the te a c h e r s :  (1)  were
c e r t i f i e d  to  teach  bus iness ,  (2)  had a t  l e a s t  th r e e  years of  teaching 
exper ience ,  (3)  had p repa ra t ion  in p r o fe s s io n a l  bus iness  educa tion  in 
the form of s tuden t  teaching  or methods of  bus iness  education,  or  both, 
a t  the  undergraduate l e v e l ,  and (4)  had p re p a ra t io n  a t  the undergraduate 
leve l  in bus iness inc luding  course work in one or so re  bus iness  a reas  
inc luding genera l  bus iness ,  communication s k i l l s ,  record ing  s k i l l s ,  
and o f f i c e  p r a c t i c e .  Over one-ha l f  of  the bus iness  t eachers  were be­
tween the ages of 25 and 44 and were thus in a prifee age b racke t .  Mem­
bersh ip  in p ro fe s s io n a l  o rgan iza t ions  was not a p a r t i c u l a r l y  s trong  
aspec t ,  but over one -ha l f  of  the  555 bus iness  t e ache rs  were members of 
a t  l e a s t  th ree  p ro fe s s io n a l  o rg an iz a t io n s .
The q u a l i f i c a t i o n s  of  the  555 bus iness  te achers  were le ss  ade­
quate in terms of  o f f i c e  work experience ,  p a r t i c u l a r l y  the  recency of 
i t ,  and the teachers  repor ted  l i t t l e  exper ience  in sponsoring youth 
organ iza t ions  in the business a rea .  Although over one-ha l f  of  the 
teachers  had had a t  l e a s t  one year of  o f f i c e  work exper ience ,  much of 
t h a t  experience  was gained a r e l a t i v e l y  long time ago. A la rge  number 
of  the 555 teache rs ,  a c t u a l l y  85 percent ,  had never sponsored a youth 
o rgan iza t ion .  With the exception of o f f i c e  work exper ience  and sponsor­
sh ip  of  youth o rgan iza t ions ,  the 555 bus iness  t eachers  appeared to  be 
f a i r l y  well  q u a l i f i e d  for  teaching voca t iona l  bus iness  educa tion.
The second major s ec t ion  of t h i s  chap te r  d e a l t  with da ta  about
. / * ^ 1  ^  ^  m  1 • . •  — - — .£.oc 0 1  me 300 ous iness le acne rs .  rnese teacne rs  were lound to  have
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immediate read iness  fo r  employment as voca t iona l  t e ach e r - c o o rd in a to r s ,  
except  t h a t  they needed to  s a t i s f y  the  requirement of  12 hours of  course 
work in methodology of  o f f i c e  educa tion,  in t ro d u c t io n  to  voca t iona l  
educa tion ,  o f f i c e  education conten t  and methods, and o f f i c e  ad m in i s t r a ­
t i o n ,  management, and supe rv is ion .  This they could complete concur­
r e n t l y  with employment in the reimbursable phase of  voca t iona l  bus iness  
education.
All  of those 232 teachers  met the th re e  c r i t i c a l  q u a l i f i c a t i o n s  
of  adequate academic p rep a ra t io n  leading to  c e r t i f i c a t i o n ,  th re e  years  
of  teaching exper ience ,  and one year of  o f f i c e  work exper ience .  F u l ­
f i l l i n g  these  c r i t i c a l  minimum requi rements,  they a l s o  e x h ib i ted  r e a d i ­
ness in the  th r e e  o the r  aspec ts  of p ro f e s s io n a l  bus iness  educa tion ,  
bus iness  co n ce n t ra t io n ,  and membership in p ro fe s s io n a l  o rg a n iz a t io n s .
In  a d d i t io n ,  i t  i s  s i g n i f i c a n t  t h a t  over 60 percent  of  them were between 
the ages of  25 and 44 y ea rs .
The read iness  of  the se  232 teachers  was le ss  adequate in  terms 
of  the recency of  t h e i r  o f f i c e  work exper ience and was very low in terms 
of  sponsorsh ip  of  youth o rgan iz a t ions .  There were 22 teachers  55 years 
old or o ld e r .  They were perhaps too old to now engage in voca t iona l  
bus iness  educa tion  because of  t h e i r  advanced ages they would not reap 
much advantage from f u l f i l l i n g  the requirement of  12 hours of  advanced 
graduate p r e p a ra t io n ,  and many of them would exper ience  d i f f i c u l t y  in 
updating t h e i r  o f f i c e  work experience.
In gene ra l ,  the 555 teachers  c o l l e c t i v e l y  exh ib i ted  the same 
types of  s t r e n g th s  and weaknesses as the more s e l e c t  group of  232 who 
met the minimum q u a l i f i c a t i o n s  of  c e r t i f i c a t i o n ,  th ree  years  of teaching
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exper ience ,  and one year  of  o f f i c e  work exper ience .  The 232 were some­
what s t ronger  in each of  the c r i t i c a l  aspec t s ,  and they had g r e a t e r  
s t r e n g th  in the aspec t  of  p ro fes s iona l  membership. These d i f f e re n c e s  
were in degree of s t r en g th s  r a t h e r  than in the type .  Thus, in the four 
aspec t s  of  age, p ro fe s s io n a l  bus iness educa tion,  bus iness  concen t ra t ion ,  
and sponsorship of  youth o rgan iza t ions ,  the re  was l i t t l e  d i f f e r e n c e  be­
tween the s t r e n g th s  of  the 555 business teachers  who p a r t i c i p a t e d  in 
t h i s  s tudy and the 232 teachers  who s e t  the th ree  c r i t i c a l  a s p e c t s .
CHAPTER IV
REASONED JUDGMENT CONSIDERATION OF 
THE BUSINESS TEACHER POTENTIAL
In an e f f o r t  to i l lum ina te  the p o t e n t i a l  of bus iness  teachers  
fo r  work in vocat ional  business and o f f i c e  education,  a reasoned judg ­
ment e v a lu a t iv e  technique was app l ied  to the information gathered  from 
the 555 qu es t io n n a i re s .  This reasoned judgment i n t e r p r e t a t i o n  involved 
c a r e fu l  an a ly s i s  of  the information gathered from each teacher  r a th e r  
than the  grouping of  da ta  so th a t  numbers of  t e ache rs  were found to meet 
c e r t a i n  eva lu a t iv e  c r i t e r i a  without  re fe rences  to  o the rs  of  equal  impor­
tance .
The m a te r ia l  in t h i s  chap te r  c o n t ra s t s  sharp ly  with t h a t  in 
Chapter I I I ,  wherein a l l  da ta  were presen ted only from the  numerical 
po in t  of  view. The numerical technique t r e a te d  the t eacher  as a number 
or  percentage and did not r e l a t e  d i r e c t l y  to  the "value" of the  i n d i v i ­
dual  t e a c h e r .  The reasoned judgment an a ly s i s  pointed up two s i g n i f i c a n t  
kinds of  information.  F i r s t ,  i t  revea led  t h a t  c e r t a i n  teachers  do in 
f a c t  have p o t e n t i a l  fo r  working in the voca t iona l  program, even though 
these  teachers  f e l l  in to  the category of low p o t e n t i a l  when only numeri­
c a l  f a c t s  were considered.  Second, i t  revea led  t h a t  o ther  te ache rs ,  a 
smal le r  number, do in f ac t  have much or su s ta ine d  p o t e n t i a l  f o r  working
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in the prograsi, even though they f a l l  in to  the high p o t e n t i a l  category 
when only numerical e v a lu a t iv e  r a t i n g s  were used.
The reasoned judgment e v a lu a t iv e  technique,  based on the es sen­
t i a l  elements in the Oklahoma S ta t e  Plan,  was app l ied  by t h i s  w r i t e r  as 
an ind iv idua l  deeply immersed in the study and r e l a t i v e l y  wel l  informed 
of the  genera l  and s p e c i f i c  q u a l i f i c a t i o n s  de s i r ed  fo r  te ache rs  of voca­
t i o n a l  bus iness  and o f f i c e  education.  I t  e n t a i l e d  a p a in s tak ing  study 
of  information about each of  the 555 te achers  and c a r e fu l  eva lua t ion  
of  both the  immediate and long-range aspec t s  of  the  read iness  of  the 
teachers  fo r  work in voca t iona l  bus iness  educa tion .
Method of Applying Reasoned Judgment
The reasoned judgment e v a lu a t iv e  technique was not l im i ted  by 
e s t a b l i s h e d  c r i t e r i a  with narrow l im i t s  from which the a n a ly s i s  could 
not d e v ia te .  I t  provided an opportuni ty  to  cons ider  each teacher  in 
terms of  h is  own unique s t r e n g th s ,  and, of  course,  hi s  own l i m i t a t i o n s .  
Logical  cons ide ra t ion  of  the value of  each teache r  was used to  d e t e r ­
mine his  p o t e n t i a l  from a fu n c t io n a l  viewpoint .  Af te r  each teacher  
was r a ted  s e p a ra t e ly ,  the  revea led da ta  were summarized c o l l e c t i v e l y  in 
terms of  four degrees of p o t e n t i a l :  high,  medium, low, and none. Each
te acher  was ra t e d  on the  ba s i s  of  h i s  long-range p o t e n t i a l  as w ell  as 
h is  immediate p o t e n t i a l .  This s tudy does not promulgate the use of 
s u b je c t iv e  reasoned judgment over the  use of  ob je c t iv e  q u a n t i t a t i v e  
a n a l y s i s .  However, i t  was developed with the assumption th a t  both pro­
cedures were necessary in e s t a b l i s h i n g  the " t ru e "  p o t e n t i a l  of the  b u s i ­
ness t eachers .
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Each of the 555 bus iness  te achers  was evalua ted  i n d i v id u a l ly  
to a s c e r t a i n  h i s  p o t e n t i a l  f o r  teaching voca t iona l  bus iness  and o f f i c e  
education under the p rov is ions  of  the  Vocat ional  Education Act of  1963. 
Each teacher  was r a ted  as having p o t e n t i a l  a t  one of  the four  degree 
le ve l s  of  high,  medium, low, and none. Many of the 323 bus iness  t e ach ­
e r s ,  who did not meet the t h r e e  minimum q u a l i f i c a t i o n s  of  adequate 
academic p rep a ra t io n ,  th re e  years  of  teaching  exper ience ,  and one year  
of  o f f i c e  work exper ience ,  were ra te d  as having high p o t e n t i a l  and a 
few of the  232 who met the  th re e  c r i t i c a l  aspec ts  were r a t e d  as having 
l i t t l e  or  no p o t e n t i a l .
Result s  of  A pplica t ion  of  Reasoned Judgment
The r e s u l t s  of the  a n a ly s i s  of  the  555 v oca t iona l  bus iness  
t e ache rs  with the  reasoned Judgment ev a lu a t iv e  technique a re  p resen ted  
in Table 2. The t a b l e  p re s en ts  the p o t e n t i a l  r a t i n g s  of  the bus iness  
t e ache rs  a t  the four  l e v e l s .  This p r e s e n ta t io n  al lows th e  reader  to 
compare the le ve ls  of  the  p o t e n t i a l  r a t i n g s  of  the  232 bus iness  t eachers  
who met the th ree  c r i t i c a l  aspec ts  with those te ache rs  who were not  so 
well  q u a l i f i e d .
I t  i s  s i g n i f i c a n t  to  note t h a t  in the numerical  a n a l y s i s ,  only 
41.80 percent  of  the business te achers  met the minimum q u a l i f i c a t i o n s  
in terms of  the th re e  c r i t i c a l  a s p e c t s .  However, when the  q u a l i f i c a ­
t i o n s  of  the bus iness  te ache rs  were reviewed and eva lua ted  with reasoned 
judgment, the re  were 71.71 percent  of  the 555 teache rs  who showed po­
t e n t i a l  as te achers  of  voca t iona l  bus iness  and o f f i c e  educa tion .  This 
71.71 percent  included 43.60 percent  who had high p o t e n t i a l  and 28.11 
percent  who had medium p o t e n t i a l .  When the  reasoned judgment technique
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TABLE 2
REASONED JUDGMENT EVALDATION OF POTENHAL VOCATIONAL BUSINESS 
AND OFFICE EDUCATION TEACHERS IN OKLAHOMA IN 1964-65
Rat ings  of  the 
P o t e n t i a l  of
Three Immediate Minimum Q u a l i f i c a t i o n s  
fo r  the Vocational  Business Teachers* Tota ls
355 Business 
Teachers Number who do 
meet the 
q u a l i f i c a t i o n s
Number who do 
not meet the 
q u a l i f i c a t i o n s
Number
Percent  
of  555
High 137 105 242 43.60
Medium 59 97 156 28.11
Low 31 92 123 22.17
None 5 29 34 6.12
Tota ls 232 323 555 100.00
Percent  
o f  555 41.80 58.20 100.00
1---------------
SThe ainiHïis q u a l i f i c a t i o n s  of  voca t iona l  bus iness  and o f f i c e  
educat ion  te achers  under the  Oklahoma S ta t e  Plan a r e :  (1)  bus iness
teaching  c e r t i f i c a t e ,  (2)  th ree  years of  teaching exper ience in bus iness  
s u b je c t s ,  and (3) one year of  o f f i c e  work experience .
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of eva lua t ion  was app l ied ,  the re  were 398 bus iness  teachers  with e i t h e r  
high or medium p o t e n t i a l  who were q u a l i f i e d ,  or could become q u a l i f i e d  
in a sho r t  time,  as vocat ional  bus iness  and o f f i c e  education teachers  
while the re  were 15? teachers  with l i t t l e  or no p o t e n t i a l .
On the  bas is  of the foregoing information,  one may assume th a t  
as many as 398, and no fewer than 232, of the 555 business te achers  
could become q u a l i f i e d  as voca t iona l  bus iness  t e ach e r s .  However, t h i s  
assumption i s  an o v e r s im p l i f i c a t i o n  of  the  s i t u a t i o n .  Other f a c t o r s  
en te r  i n t o  the  f i n a l  a na ly s i s  of bus iness  t eacher  p o t e n t i a l .  One may 
s a f e ly  a s s e r t  t h a t  the number of  p o t e n t i a l  voca t iona l  bus iness  and 
o f f i c e  educat ion te achers  i s  somewhere between these  two numbers.
High P o t e n t i a l
Of the 232 bus iness  t eachers  who met the  minimum q u a l i f i c a t i o n s  
in terms of t o t a l  academic p repara t ion ,  teaching  experience,  and o f f i c e  
work exper ience ,  the re  were 137 who were a l s o  r a t e d  as having high 
p o t e n t i a l  as te achers  of  voca t iona l  bus iness  and o f f i c e  education when 
they were considered  with reasoned judgment. There were 105 a dd i tona l  
bus iness  t e ache rs  who were not judged as having p o t e n t i a l  when evaluated  
with the  numerical  cons ide ra t ion ,  but who where eva lua ted to  have po ten­
t i a l  when the reasoned judgment technique was app l ied .  This scans th a t  
the re  were 242, or 43.60 pe rcent ,  of the 555 teache rs  in ' t h i s  s tudy who 
were judged as having high p o t e n t i a l  as voca t iona l  bus iness t eachers  when 
reasoned judgment was app l ied .  This information i s  made c l e a r  in Table 2.
A sample case i s  presented  below to  a s s i s t  the reader  to  under­
stand more r e a d i ly  the cons t ruc t ion  of  the high p o t e n t i a l  r a t i n g .  The
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example provides information about the e ioh t  q u a l i f i c a t i o n s  of the
te acher  and the eva lua t ion  of  those q u a l i f i c a t i o n s .
Aqe—This t eacher  i s  between the ages of  25 and 34.
T o ta l  academic préparâ t ion^-She  i s  a c e r t i f i e d  business 
teacher  and has a m a s t e r ' s  degree with a d d i t i o n a l  course 
work above the degree .
Business p r e p a ra t io n —She has had p rep a ra t io n  in  bus iness  
in the a rea s  of  communication s k i l l s ,  record ing  s k i l l s ,  
genera l  bus iness ,  and o f f i c e  p r a c t i c e  a t  the high school ,  
undergraduate,  and gradua te l e v e l s .
P ro fe s s io n a l  educa t ion—She has had graduate and under­
graduate courses in methods and p r i n c i p l e s  of  bus iness  
educa tion ,  and she did  her s tuden t  te ach ing  in bus iness  
educa tion .  She has a l s o  had a th ree -hour  course in 
voca t iona l  bus iness  education a t  the graduate l eve l .
Teaching exper ience—She has f iv e  yea rs  of  bus iness  teaching  
exper ience  in a la rge  high school .  She has taught  in the 
communication s k i l l s  a rea ,  the record ing  s k i l l s  a rea ,  the 
genera l  bus iness  a rea ,  and the  o f f i c e  p r a c t i c e  a rea  a t  the 
high school  leve l  and communication s k i l l s  a t  the co l leg e  
le v e l .
Work exper ience—Her o f f i c e  work exper ience  i s  r ecen t  and 
i t  was in both la rge  and small  s i z e  f i rms.
P ro fe s s io n a l  membership—She ind ica ted  membership in s ix  
of  the p r o fe s s io n a l  o rgan iza t ions  inc luding  Phi Beta Lambda.
Sponsorship—She has sponsored a chap te r  of  Future Business 
Leaders of America.
E va lua t ion—The age of  t h i s  te acher  ind i c a te s  th a t  she has 
many years  of  oppor tun i ty  fo r  s e rv ic e  before her .  She has 
gccu p repa ra t ion  in bus iness  s u b jec t s  and in p ro fe s s io n a l  
bus iness  educa tion .  Her teaching exper ience i s  good, and 
she i s  p r e s en t ly  teach ing  in a school  system where she w i l l  
be ab le  to  e f f e c t i v e l y  u t i l i z e  her  a b i l i t y .
In every a sp ec t ,  t h i s  t e acher  i s  well  q u a l i f i e d  to  
teach voca t iona l  bus iness  and o f f i c e  educa tion .  She i s  
en ro l l e d  in one of  the  s t a t e  u n i v e r s i t i e s  to  complete the 
requ i red  12 semester  hours of graduate study in voca t iona l  
bus iness  educa tion .  She has high p o t e n t i a l  fo r  working in 
the  voca t iona l  program in the very near  f u t u r e .
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This example of  a t e ache r  with high p otent ia l  for teaching  
voca t iona l  bus iness  and o f f i c e  education i n d i c a t e s  t h a t  even teache rs  
with such p o t e n t i a l  s t i l l  need the advanced educa t iona l  p repa ra t ion  in 
the  voca t iona l  area  in order  to  become f u l l y  q u a l i f i e d  and c e r t i f i e d .  
There were o the r  t eachers  who rece ived  high r a t i n g s  who needed only 
one year of  teaching  exper ience  or a few months of  o f f i c e  work e x p e r i ­
ence.  These were young t e ach e r s  who could r e a d i l y  overcome the  de­
f i c i e n c i e s  in a r e l a t i v e l y  s h o r t  period of  t ime.  Thus, high p o t e n t i a l  
r a t i n g s  were given to  those te ache rs  who could f u l f i l l  the  necessary  
q u a l i f i c a t i o n s  with r e l a t i v e  ease.
Medium P o t e n t i a l  
There were 28.11 percent  of  the  555 bus iness  teachers  in t h i s  
s tudy who were evaluated  with the  reasoned judgment a n a ly s i s  as  having 
medium p o t e n t i a l  as t e achers  of  voca t iona l  bus iness  and o f f i c e  educa tion .  
Table 2 in d ic a te s  th a t  th e re  were 59 teache rs  who met the minimum r e ­
quirements in the th ree  c r i t i c a l  a reas  and were eva lua ted  as  having 
p o t e n t i a l  a t  the medium l e v e l .  There were 97 a d d i t i o n a l  bus iness  teachers  
who had l i t t l e  p o t e n t i a l  a t  the  medium leve l  when evaluated  with reasoned 
judgment.  An example of  a t e acher  who was eva lua ted  as having p o t e n t i a l  
a t  the medium level  fo l lows:
Age—This t eacher  i s  between the ages of  35 and 44.
To ta l  academic p re p a ra t io n —She is  c e r t i f i e d  to  teach b u s i ­
ness and holds a m a s t e r ' s  degree from a s t a t e  co l lege .
Business p r e p a r a t i o n —She has p re p a ra t io n  in bus iness  a t  
the high school leve l  in communication s k i l l s  and a t  the  
undergraduate l e v e l  in communication s k i l l s ,  record ing  
s k i l l s ,  genera l  bus iness ,  and o f f i c e  p r a c t i c e .
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' P r o f e s s i o n a l  business  education—She has a l imited  amount 
of  p ro fe s s iona l  education in bus iness .  Her graduate  work 
was in elementary educa tion.
Teaching exper ience—She has taught  fo r  four teen  years  in 
a small high school in the areas  of  communication s k i l l s ,  
record ing s k i l l s ,  genera l  bus iness ,  and o f f i c e  machines.
Off ice work exper ience—She has s ix  months of  o f f i c e  work 
experience ,  but i t  was not within the l a s t  f i v e  yea rs .
P ro fe s s io n a l  membership—She i s  a member of  four p ro fe s ­
s io n a l  o rgan iza t ions  not inc luding Phi Beta Lambda.
Sponsorship—She has not been as soc ia ted  with any bus iness  
youth organ iz a t ion  as sponsor.
Eva lua t ion—This teacher  i s  a mature bus iness  t eacher  with 
good undergraduate p repara t ion  in bus iness .  Her graduate 
work in p ro fe s s io n a l  education i s  in a non - re la ted  f i e l d  
which does not d i r e c t l y  be n e f i t  her in teaching  bus iness  
s u b je c t s .  Her teaching  experience i s  wel l  d i v e r s i f i e d  in 
many areas  of  bus iness  education.  Her o f f i c e  work exper­
ience i s  over ten years  old and i t  i s  l e s s  than the  one 
year  required  in the Oklahoma S ta t e  P lan .  She should more 
a c t iv e ly  p a r t i c i p a t e  in p ro fe s s io n a l  o rgan iza t ions  and 
overcome her lack of experience in dea l ing  with bus iness  
youth o rgan iza t ions .
While t h i s  teacher  i s  q u a l i f i e d  in terms of  being 
c e r t i f i e d  and having th ree  years of  teaching  exper ience,  
she must work fo r  s ix  months in an o f f i c e  and a l s o  com­
p l e t e  the 12-hour requirement of  graduate  work in voca­
t i o n a l  bus iness .  Her p o t e n t i a l  fo r  working in voca t iona l  
business education r a t e s  a t  the medium l e v e l .
This  teacher  was ra te d  as having p otent ia l  in voca t iona l  bus iness  
and o f f i c e  educa tion;  however, she must overcome c e r t a i n  d e f i c i e n c i e s  
before  she can be f u l l y  c e r t i f i e d  to teach  in the voca t iona l  business 
programs under the Oklahoma S ta t e  P lan .  Other t eachers  rece iv ing  the 
medium p o t e n t i a l  r a t i n g  were q u a l i f i e d  in one or two of the  th ree  c r i t i ­
c a l  aspec ts  but they had d e f i c i e n c i e s  in a t  l e a s t  one of the  s i g n i f i c a n t  
aspec ts  which would r e q u i r e  cons iderab le  time and e f f o r t .
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Low P o t e n t i a l
Low p o t e n t i a l  r a t i n g s  were given to  t eachers  who e x h ib i ted  
only s l i g h t  p o s s i b i l i t i e s  fo r  teaching voca t iona l  bus iness  education.  
However, they a l l  evidenced degrees of  p o t e n t i a l  which enabled them to 
be r a ted  one s t e p  above those  te achers  ra t e d  as having no p o t e n t i a l .
Some of these  t eachers  had no o f f i c e  work experience and had been away 
from formal education fo r  a long time,  but t h e i r  ages were w ith in  a low 
enough range to  permit them to  s a t i s f y  the  12-hour requirement and com­
p l e t e  the o f f i c e  work exper ience  al though t h i s  probably would not occur. 
There were 123 of  the 555 bus iness  te achers  who were considered to  be 
a t  the low p o t e n t i a l  leve l  as teachers  of  voca t iona l  bus iness  and o f f i c e  
educa tion .  These 123 included 31 who were ra t e d  as having high p o t e n t i a l  
and 92 who had no p o t e n t i a l  when evalua ted  in the numerical a n a l y s i s .  
Thus, only 22.17 percent  of  the  555 bus iness  te ache rs ,  rece ived  low 
p o t e n t i a l  r a t i n g s .  An example of  a t e ache r  who rece ived  a low p o t e n t i a l  
r a t i n g  when evaluated  with the reasoned judgment technique fo l lows:
Age—This teacher  i s  between the  age of  55 and 65.
T o ta l  academic p r e p a ra t io n —She is  a c e r t i f i e d  bus iness  
te acher  and has course work above her m a s t e r ’s degree.
Business p r e p a ra t io n —She has bus iness  p repa ra t ion  in 
communication s k i l l s  and record ing  s k i l l s  a t  the high 
school  l e v e l ;  communication s k i l l s ,  record ing  s k i l l s ,  
genera l  bus iness ,  and o f f i c e  p r a c t i c e  a t  the undergrad­
uate l eve l ,  and genera l  business a t  the graduate l e v e l .
P ro fe s s io n a l  educa tion—She has graduate and undergraduate 
p repa ra t ion  in voca t iona l  educa tion ,  business education 
inc luding  s tuden t  teaching  a t  the  undergraduate l e v e l ,  and
p ro fe s s io n a l  bus iness  educat ion  a t  the graduate l e v e l .
Teaching experience--She has taught  fo r  tw enty-f ive  years  in 
communication s k i l l s ,  record ing s k i l l s ,  genera l  bus iness ,  and 
o f f i c e  practice in high school  and evening adu l t  programs.
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O ff ice  work exper ience--She has over one year  of o f f i c e  
work exper ience  which was with in  the  l a s t  f ive  yea rs .
P ro fe s s io n a l  membership—She i s  a member of four p r o f e s ­
s io n a l  o rgan iz a t ions .
Sponsorship—She has not sponsored a bus iness  youth o rg a n i ­
z a t io n .
E va lua t ion—This te acher  appears to  be wel l  q u a l i f i e d  in 
terms of  academic p rep a ra t io n ,  teaching  experience,  and 
o f f i c e  work exper ience ;  however, t h i s  t e acher  added a 
foo tno te  to  her  q u es t io n n a i re  in d i c a t i n g  she would be 
i n t e r e s t e d  in voca t iona l  bus iness  and o f f i c e  education,  
but she was only one year away from re t i rem e n t .
This  te ache r ,  in s p i t e  of  her  many years  of  s e r v i c e  
to  education and her deep background, must be given a low 
p o t e n t i a l  r a t i n g  on the bas i s  of  age alone.  Her p o t e n t i a l  
would be in  terms of  i n i t i a t i n g  a program, but she could 
not see the program develop in to  f u l l  m a tu r i ty .  She was 
r a t e d  as having low p o t e n t i a l  in  the  vocat ional  program.
Teachers with  low p o t e n t i a l  r a t i n g s  as te achers  in voca t iona l
bus iness  education had one or more d e f i c i e n c i e s  which v i r t u a l l y  l e f t
them out of  co n s id e r a t io n .  Some of these  teachers  were without  work
exper ience or had very l i t t l e .  When t h i s  weakness was considered
along with advanced age and need fo r  the  12 semester hours of  advanced
prepa ra t ion  in bus iness  educa tion,  the p o t e n t i a l  was less  than adequate.
No P o t e n t i a l
The teachers  of  bus iness  who rece ived  no p o te n t i a l  r a t i n g s  were 
obviously without  p o t e n t i a l  as bus iness  teachers  in vocat ional  bus iness  
and o f f i c e  education under the Oklahoma S ta t e  Plan for  they had d e f i ­
c i en c ie s  which were of such magnitude t h a t  in  a l l  l ike l ihood they could 
not be overcome. I t  i s  encouraging to  note in Table 2 th a t  th e re  were 
very few teachers  who were so obviously without p o t e n t i a l .
f  A  O  ^  A mm A  A mm m. 1 ^  ^  ^  J  ^  — S» — — * ^  ^\ /x vi ic  u w a i n c a a  t c a o i i c & d  m i u  wc&c c v o i u a t c u  a *  i i t tVi i iy
p o t e n t i a l  when the numerical  cons ide ra t ion  technique was app l ied ,  th e re
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were only 5 who %ere evalua ted  thrcagh reasoned judgment as being 
without  i t .  There were 29 a d d i t i o n a l  teachers  who were judged to  have 
no p o t e n t i a l ,  to give a t o t a l  of 34 bus iness  t e a c h e r s ,  or 6.12  percent  
of  the  555 bus iness  t eache rs  in t h i s  s tudy.  This means th a t  th e re  were, 
t h e r e f o r e ,  93.88 percent  of  the  bus iness  t eachers  who had a t  l e a s t  some 
p o t e n t i a l  f o r  voca t iona l  bus iness  education according to  the reasoned 
judgment a n a l y s i s .
An example of a t e ache r  who was evaluated  with the reasoned 
judgment e v a l u a t i v e  technique as having no p o t e n t i a l  fo r  teaching voca­
t i o n a l  bus iness  and o f f i c e  educa tion fol lows:
Age—This te acher  i s  between the age o f  55 and 65.
T o ta l  academic p re p a ra t io n —She is  a c e r t i f i e d  bus iness 
t eache r  and has a m a s t e r ' s  degree with a d d i t i o n a l  course 
work.
Business c o n c e n t r a t i o n —Her business  p repa ra t ion  was in 
communication s k i l l s  and recording s k i l l s  a t  the under­
gradua te l e v e l  and in genera l  business  and o f f i c e  p rac ­
t i c e  a t  the graduate  l e v e l .
P ro fe s s io n a l  p r e p a r a t i o n —She has undergraduate prepara t ion  
in methods and p r in c i p l e s  of bus iness  and graduate p repa ra ­
t i o n  in bus iness  education and voca t iona l  educa tion.
Teaching exper ience—She has taught  fo r  37 years in the 
a reas  of  communication s k i l l s  and record ing  s k i l l s .
Off ice  work exper ience—She has less  than one year of 
exper ience in an o f f i c e .
P ro fe s s i o n a l  membership—She ind ica ted  membership in f iv e  
p ro fe s s io n a l  o rg an iz a t io n s .
Sponsorship—She has sponsored a chap ter  of  Future Business 
Leaders of  America.
E va lua t ion—In s p i t e  of  the many s trong poin ts  in t h i s  
bus iness  t e a c h e r ' s  q u a l i f i c a t i o n s ,  her  work experience is  
l imited  and she has only one year before re t i r em e n t .  I t  
i s  un l ike ly  t h a t  she can r e tu r n  to  co l leg e  fo r  the graduate
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prepa ra t ion  requ i red  in voca t iona l  bus iness  and o f f i c e  
educat ion  under the Oklahoma S ta t e  P lan ,  and then gain 
the  necessary o f f i c e  work exper ience to enable her  to 
i n i t i a t e  a voca t iona l  program in her  school .  She was,
th e re fo re ,  r a t e d  as having no p o t e n t i a l .
This example of  a te acher  with no p o t e n t i a l  i l l u s t r a t e s  th a t
age alone can be a f a c t o r  which e l im ina tes  a t e acher  from a fu tu r e  in
voca t iona l  bus iness  educa tion .  In s p i t e  of  a good background in bus iness
p repara t ion  and in teaching  experience the te acher  must be ra te d  down
fo r  advanced age.  The te achers  who were prepared in a f i e l d  o the r  than
bus iness  education and who were only teaching  one business  course ra te d
no p o t e n t i a l  fo r  the  reason of  lack of  adequate p rep a ra t io n .
Summary
The reasoned Judgment eva lua t ive  technique as app l ied  in an i n ­
tens ive  in v e s t i g a t i o n  of  c e r t a in  f a c to r s  c o n t r ib u te s  to  a more compre­
hensive p i c tu r e  of  the p o t e n t i a l  of te achers  fo r  voca t iona l  bus iness  and 
o f f i c e  education under the Oklahoma S ta t e  P lan .  The f a c t o r s  r e l a t i n g  
to  te acher  q u a l i f i c a t i o n s  were probed in depth,  and judgments were
suspended u n t i l  cons ide rab le  evidence was gathered  to support  the  r a t i n g s
of high p o t e n t i a l ,  medium p o t e n t i a l ,  low p o t e n t i a l ,  or no p o t e n t i a l  for  
teaching in vocat ional  business and o f f i c e  educa tion .  The sample cases 
presented  in t h i s  chap ter  a re  i n d i c a t i v e  of d e t a i l e d  information and 
organizational structure u t i l i z e d  in the determination of  the rating of  
p o t e n t i a l  fo r  each in d iv idua l  teacher .
The analysis  of  the potentia l  of business teachers with the 
reasoned judgment eva luative  technique revealed that many of the 232 
teachers,  who were not quali f ied  in terms of being c e r t i f i e d ,  having 
three years of teaching experience,  and having one year of o f f i c e  work
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exper ience ,  were q u a l i f i e d  when considered  on t h e i r  in d iv idua l  m e r i t s .  
In t h i s  connection,  of  the 323 who had l i t t l e  p o t e n t i a l  when evaluated  
with a numerical a n a l y s i s ,  the re  were 105 teachers  who on the bas i s  of 
reasoned judgment were r a ted  as having high p o t e n t i a l  and 97 as having 
medium p o t e n t i a l .  These 202 teachers  were in favorab le  p o s i t i o n s  for  
moving in to  vocat ional  bus iness  education.  There were 36 of  the 232 
p o t e n t i a l l y  q u a l i f i e d  teachers  who met the minimum q u a l i f i c a t i o n s  in 
the th r e e  c r i t i c a l  a reas  but  were r a ted  as having e i t h e r  lew or no 
p o t e n t i a l  when evaluated  with the  reasoned judgment technique.  The 
r e s u l t s  of  the  reasoned judgment eva lua t ion ,  t h e r e f o r e ,  show, t h a t  
398 te ache rs  or  71.71 pe rcen t ,  were in a f avorab le  p o s i t i o n  fo r  t each­
ing voca t iona l  business  and o f f i c e  educa tion .  This  inc ludes  242 with 
high p o t e n t i a l  and 156 with median p o t e n t i a l .  On the  o the r  hand, th e re  
were 157 teache rs ,  or 28.29 percen t ,  who had l i t t l e  or  no p o t e n t i a l  and, 
undoubtedly,  should not seek c e r t i f i c a t i o n  in t h i s  a rea .
CHAPTER V 
SUMMARY AND CONCLUSIONS
For the  f i r s t  t i s e  in the h i s to r y  of  f e d e r a l  suppor t  fo r  voca­
t i o n a l  educa tion ,  f i n a n c i a l  a id  fo r  o f f i c e  education was provided in 
the  Vocational  Education Act of  1963. Under t h i s  a c t ,  funds may be 
expended fo r  voca t iona l  educa tion programs according to the  s t a t e  plans 
in the in d iv id u a l  s t a t e s .  These funds should enable bus iness  education 
to  keep pace b e t t e r  with the  demand fo r  bus iness  and o f f i c e  employees 
by ex tending and upgrading educa t iona l  programs of  voca t iona l  p r e p a ra t io n .
This a c t  i s  evidence of the  progress  of  bus iness  educa tion  in 
t h i s  country t h a t  began with ap p re n t i c e s h ip  p rep a ra t io n .  Throughout the 
h i s to r y  of  bus iness  education the in f luence  of the  p r iv a t e  bus iness  
schools has been f e l t .  Work exper ience  was requ ired  of  t e achers  who 
taught  in p r iv a t e  bus iness  schools and the  s tuden ts  a l s o  worked in b u s i ­
ness es tab l i shments  e i t h e r  during the  day while a t t end ing  school  a t  night  
or through pa r t - t im e  work a t  n igh t  while a t t end ing  school  dur ing  the day. 
This  kind of work experience i s  r e f l e c t e d  in the requirements in the 
Oklahoma S ta t e  Plan fo r  Vocational  Education.  In  the cu r r e n t  opera t ion  
of  the Oklahoma S ta t e  P lan ,  the classroom i n s t r u c t io n  and the  coord ina­
t ion  of on - the - job  p repa ra t ion  i s  done by the same person.  This person 
i s  known as a t e a c h e r - c o o r d i n a to r .
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Through coopera t ive  o f f i c e  education th e re  a re  c e r t a i n  b e n e f i t s  
fo r  the  school ,  the s tuden t ,  the community, and the te acher .  The school 
i s  ab le  to  use the f a c i l i t i e s  and equipment of  coopera t ing business firms 
and develop good w i l l  and understanding of  employers.  The s tuden ts  may 
earn money and a t  the  same time 'deceive p r a c t i c a l  p repara t ion  on the 
j o b .  The community i s  furnished with a supply of  p o t e n t i a l  f u l l - t i m e  
employees who have rece ived supervised p re p a ra t io n .  The t e a c h e r - c o o rd i -  
na to r  in bus iness  i s  a f forded  the opportuni ty  of  teaching the s tudent  
in the  classroom and observing the q u a l i t y  of h i s  production on- the - job ;  
thereby  being ab le  to  see the r e l a t i o n s h i p  between the means and the end. 
Thus, the  school  and the community a re  drawn c l o s e r  toge ther  through 
voca t iona l  bus iness  educa tion.
The elements of  the vocat ional  business  education curriculum 
now inc lude  foundational  bus iness  education designed for  a l l  persons,  
r e g a r d l e s s  of t h e i r  ca re e r  i n t e r e s t s  and t h e i r  c u l t u r a l  or s o c i a l  s t a t u s ;  
p reoccupa t iona l  bus iness  education designed to  develop bus iness - type  
s k i l l s  common to  many fam i l ies  of  occupat ions;  and occupat iona l  business 
educa tion  fo r  some persons to gain s a t i s f a c t o r y  employment in bus iness  
and o f f i c e  p o s i t i o n s .
Guidance of  s tuden ts  i n t e r e s t e d  in o f f i c e  p os i t ions  in vocat ional  
programs r e s t s  with the vocat ional  counselor  p r i o r  to t h e i r  commitment 
to the program. Vocational  counselors enable s tu den ts  to  s e l e c t  the 
proper courses in the foundational  and preoccupat iona l  phases of the 
voca t iona l  program. Af te r  the s tuden ts  a re  en ro l led  in coopera t ive  o f ­
f i c e  educa tion ,  the counseling r e s t s  p r im ar i ly  with the t e a ch e r -co o rd i -  
na to r .  To provide proper balance in the voca t iona l  program, s tu den ts
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have o p p o r tu n i t i e s  to  p a r t i c i p a t e  in youth o rgan iza t ions  th a t  sup­
plement the i n s t r u c t i o n a l  program and provide o p p o r tun i t i e s  fo r  
le arn ing  bus iness  manners.
The success of  vocat ional  business education depends upon the 
competency of  t e ach e r -co o rd in a to r s ,  who must have s p e c i f i c  q u a l i f i c a ­
t i o n s  according to  the ind iv idua l  s t a t e  p lans .  For a bus iness  teacher  
in Oklahoma to  teach voca t iona l  bus iness ,  he must meet the requirements 
s e t  f o r th  in the Oklahoma S ta te  Plan.  He must have academic p repa ra ­
t i o n  leading to  c e r t i f i c a t i o n  in bus iness ,  a t  l e a s t  th re e  years  of  expe­
r ienc e  in teaching bus iness ,  a t  l e a s t  one year  of  o f f i c e  exper ience ,  and 
12 semester hours of gradua te  prepara t ion  in methodology of  o f f i c e  edu­
ca t ion ,  theory of  coopera t ive  o f f i c e  educa tion,  in t roduc t ion  to  voca­
t i o n a l  education,  o f f i c e  education content  and methods, and o f f i c e  
ad m in i s t r a t io n ,  management, and superv is ion .
Restatement of  Problem
The problem of t h i s  study was to appra i se  the p o t e n t i a l  of b u s i ­
ness t e acher  in Oklahoma in 1964-65 fo r  o f f e r ih g  i n s t r u c t io n  with the 
major emphasis on p repa ra t ion  fo r  s p e c i f i c  kinds of  bus iness  and o f f i c e  
occupations.  The problem was to analyze and evalua te  s p e c i f i c a l l y  the 
ex tent  and the nature of  educa tiona l  background, the teaching exper ience ,  
and the work experience of  cu r re n t ly  employed high school bus iness 
te ache rs .
In making the a p p ra i s a l ,  seve ra l  procedures were followed.  F i r s t ,  
ques t io n n a i re  techniques were analyzed to  determine t h e i r  a p p ro p r i a t e ­
ness fo r  c o l l e c t i n g  da ta  r e l a t i v e  to the q u a l i f i c a t i o n s  of  Oklahoma
business  te ache rs .  Second, th e re  was developed a ques t ionna i re  tha t
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was submitted to c r i t i c a l  a n a ly s i s  by knowledgeable caa ca to rs ,  by 
graduate stud3nts in a research seminar in business education, and 
by ten  bus iness  te achers  in Oklahoma City and Tulsa .  The ques t io n n a i r e  
was organized in to  f iv e  p a r t s .  (1) personal  da ta  about the responding 
bus iness  t e acher ,  (2)  the  t e a c h e r ' s  educa t iona l  background, (3)  the 
teaching exper ience of the t e acher ,  (4)  the t e a c h e r ' s  o f f i c e  work expe­
r i en c e ,  and (5) the t e a c h e r ' s  p ro f e s s io n a l  memberships and work in 
youth o rg an iz a t io n s .
The ques t io n n a i re  was mailed to  the 962 high school business 
t eachers  l i s t e d  by the  S t a t e  Department of  Education .  The S ta t e  Depar t­
ment considered bus iness  t e ache rs  to be those  who taught  a t  l e a s t  one 
s ub jec t  in the business a rea .  D i s t r i b u t i v e  education teachers  were 
only included i f  they taught  a t  l e a s t  one o the r  bus iness  s u b je c t .  There 
were 579 bus iness  teachers  who responded and 555 of  the q u es t io n n a i re s  
were usable.
A procedure was devised so t h a t  the q u a l i f i c a t i o n s  of  the  Okla­
homa high school  bus iness  t eachers  in 1964-65 could be evaluated  f i r s t  
with an ob je c t iv e  numerical technique and second by a s u b je c t iv e  reasoned 
judgment technique .  The numerical  technique was appl ied  to  da ta  obtained 
from the 555 q u e s t i o n n a i re s  in terms of e igh t  elements r e l a t e d  to the 
q u a l i f i c a t i o n s  s e t  f o r th  in the Oklahoma S ta t e  P lan .  These aspec t s  were: 
(1)  t o t a l  academic p repa ra t ion ,  (2)  teaching  experience,  (3) o f f i c e  work 
experience ,  (4)  age, (5) bus iness  concen t ra t ion ,  (6) p ro fe s s io n a l  b u s i ­
ness education,  (7) experience in sponsoring youth o rgan iz a t ions ,  and 
(8)  membership in p ro fe s s io n a l  bus iness  education o rgan iz a t ions .  A 
point  s c a le  was devised and app l ied  to the eva lua t ion  of each of these
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e igh t  aspec ts  of t e acher  p o t e n t i a l .  Once the  leve l  of  s t r e n g t h  was 
determined fo r  each teacher  in each of  the a s p e c t s ,  the  da ta  were key 
punched in to  in t e g ra te d  da ta  process ing  c a rd s .  The punched-cards were 
submitted to  a s e r i e s  of  s o r t i n g  opera t ions  in order to  t a b u l a t e  the  
da ta .
The reasoned judgment technique cons idered the  long-range poten­
t i a l  of the  t e a c h e r s ;  whereas,  the numerical  a n a ly s i s  judged the  more 
immediate read iness  of  the te ach e r s .  The reasoned judgment technique  
involved a p a t t e r n  whereby the q u a l i f i c a t i o n s  of  each of  the  555 teachers  
were reviewed in terms of  t h e i r  in d iv idua l  va lue.  Af te r  each teache r  
was r a t e d ,  the  da ta  were summarized c o l l e c t i v e l y  in terms of  four  degrees 
of  p o t e n t i a l ;  high,  medium, low, and none.
Summary of  Findings
The most s i g n i f i c a n t  f ind ings  of  the numerical  e v a l u a t i v e  tech­
nique a re  l i s t e d  here in terms of  the e igh t  aspec t s  of  bus iness  t eache r  
p o t e n t i a l .
1. Business t eache rs  in Oklahoma in 1964-65 were wel l  q u a l i f i e d  
in terms ox t o t a l  academic p repa ra t ion  with over 90 percen t  of  555 
teachers  having adequate p repa ra t ion  fo r  c e r t i f i c a t i o n  in bus ines s .
There were 40 teachers  who were not s u f f i c i e n t l y  prepared to  be c e r t i ­
f i ed  as bus iness  t eachers  al though they had b ach e lo r s '  degrees.
2. Business t eachers  in Oklahoma were adequa tely q u a l i f i e d  in 
terms of teaching experience s ince  approximately 80 percent  of  the 555 
bus iness  teachers  had taught  business  s u b je c t s  fo r  a t  l e a s t  th ree  yea rs .  
Of these  434 bus iness  t e ach e r s ,  the re  were 345 te achers  who had taught  
business s ub jec t s  fo r  a t  l e a s t  f i v e  yea rs .
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3. In te rn s  of amount of  o f f i c e  work experience,  the business 
teachers  were f a i r l y  well  q u a l i f i e d ,  but they were not so well  q u a l i f i e d  
in terms of  recency of t h a t  exper ience.  There were over one -ha l f  of  the 
555 business teachers  who had a t  l e a s t  one year  of  o f f i c e  experience.  
There were 168 of  these  310 business t eachers  who had not had any work 
experience with in  the pas t  f iv e  yea rs .
4. The ages of  Oklahoma business  t eache rs  were in a favorable  
range fo r  nearly 60 percent  of  the business teachers  were between the 
ages of 25 and 45. This age range was such th a t  few teachers  should be 
handicapped in engaging in vocat ional  bus iness  education because of t h e i r  
yonthfu lness  or because of t h e i r  advanced age.
5. The p ro fes s iona l  p repa ra t ion  of  bus iness  te achers  was a t  a 
high leve l  with about seven-e igh ts  of  the te achers  having prepara t ion
in methods of  teaching  bus iness  s u b jec t s  and having had a s tuden t  te ach­
ing experience,  or both,  in t h e i r  co l lege  p repara to ry  programs a t  the 
undergraduate l eve l ,  the graduate l e v e l ,  or a t  both le ve l s .
6. Host of  the t eachers  of  business had ex tens ive  concen t ra t ions  
of s tudy in bus iness .  Approximately 99 percent  of  the bus iness  teachers  
had received a t  the undergraduate leve l  some type of  formal p repara t ion  
in communication s k i l l s ,  record ing  s k i l l s ,  genera l  bus iness ,  and o f f i c e  
p r a c t i c e .  Many of these  a l so  rece ived  p repa ra t ion  in business a t  the 
high school and/or the graduate le ve l s .
7. The teachers  were not so well  q u a l i f i e d  in the aspect  of 
sponsorship of  youth o rgan iz a t ions .  Ju s t  under one-s ix th  of  the b u s i ­
ness teachers  ever sponsored a bus iness  youth o rgan iza t ion  of one type 
or another .  Eleven percent  sponsored a chap ter  of FBLÂ.
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8. The bus iness t eachers  were moderately s trong  in terms of 
membership in p ro fe s s iona l  o rgan iza t ions .  Approximately 60 percent  
of  the  555 te achers  in t h i s  s tudy were members of  a t  l e a s t  th ree  
p ro fe s s io n a l  o rgan iza t ions .
I t  i s  evident  th a t  Oklahoma bus iness  t eachers  were in 1964-65 
well  q u a l i f i e d  in terms of  academic p repa ra t ion ,  teaching experience ,  
p ro f e s s io n a l  business educa tion,  and s p e c ia l i z e d  study in bus iness .  
However, the  t eachers  were q u i t e  weak in the aspec t  of recency of 
o f f i c e  experience al though over one-hal f  of  them had a t  l e a s t  one 
year  of  exper ience .  The bus iness  teachers  were a l so  weak in the aspect  
of  sponsorship  of  youth o rg an iz a t io n s .  P a r t i c i p a t i o n  in p ro fe s s io n a l  
o rgan iza t ions  was ye t  ano ther  a rea  of  weakness because very few had 
memberships in more than th re e  o rgan iza t ions .
There were le ss  than one-ha l f  of  the  bus iness  teachers  who were 
q u a l i f i e d  in terms of  the th r e e  c r i t i c a l  a spec t s  of  being c e r t i f i e d  to  
teach bus iness ,  having th re e  years  of  teaching exper ience ,  and having 
one year  of  o f f i c e  work experience-. Only 42 percent  of the 555 te achers  
met the se  a rea s  c r i t i c a l  fo r  voca t iona l  bus iness  and o f f i c e  education 
under the Oklahoma S ta t e  P lan.  Even some of these  232 te achers  need to  
update t h e i r  o f f i c e  experience,  and a l l  of  them must complete the 12 
semester  hour requirement of  graduate p rep a ra t io n .  There were 408 
teachers  who had the necessary teaching  exper ience  and were c e r t i f i e d ;  
but 176 of  these  408 teachers  did not have th re e  years  of  teaching 
exper ience in bus iness .
In the reasoned judgment a na ly s i s  the q u a l i f i c a t i o n s  of each 
teacher  were considered in terms of whether the teacher  had p o t e n t i a l
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a t  four l e v e l s :  high, medium, low, and none. In t h i s  eva lua t ion  the
w r i t e r ' s  judgment was withheld  u n t i l  enough evidence was gathered  to 
form an opinion about the p o t e n t i a l  of  each ind iv idua l  t e ache r .  The 
r e s u l t s  of  the a p p l i c a t i o n  of  the  reasoned judgment an a ly s i s  a re  as 
fo l lows:
1. Over 70 percent  of  the  teachers  were well  q u a l i f i e d  in 
terms of  long-range p o t e n t i a l  f o r  te ach ing  voca t iona l  bus iness  and 
o f f i c e  educa tion .  Of these  398 t e a c h e r s ,  242 had high p o t e n t i a l  and 
156 had medium p o t e n t i a l .  This means th a t  these  te achers  were in a 
favorab le  age range,  could without  a g r e a t  dea l  of  d i f f i c u l t y  gain
the necessary graduate p rep a ra t io n ,  and could gain the necessary o f f i c e  
experi ence  by working fo r  one or  two sunmers to  extend and upgrade 
t h e i r  exper ience  to  become c e r t i f i e d .
2. The remaining 30 percent  of  the teachers  were judged as 
having e i t h e r  l i t t l e  or no p o t e n t i a l  as voca t iona l  bus iness  t e a c h e r s .  
These te achers  rece ived  low r a t i n g  fo r  e i t h e r  one or more of  the  f o l ­
lowing reasons :  lack of  o f f i c e  exper ience ,  less  d e s i r a b l e  age range,
and weak p repa ra t ion  in bus iness  or  in bus iness  educa tion.
The reasoned judgment ev a lu a t iv e  technique revea led  a g r e a t e r  
number of  t e ache rs  with p o t e n t i a l  than did  the  ob je c t ive  numerical  
a n a l y s i s .  Both of these  p ro jec ted  analyses  were only t h e o r e t i c a l  in 
n a tu re  and should not be i n t e r p r e t e d  as being conclus ive .  On the bas is  
of  these  t h e o r e t i c a l  da ta ,  i t  appears t h a t  the supply of p o t e n t i a l  voca­
t i o n a l  bus iness  teachers  i s  s u f f i c i e n t  to  f i l l  the a n t i c ip a t e d  openings 
fo r  voca t iona l  teachers  in Oklahoma.
In the f i n a l  a n a l y s i s ,  the  bus iness  teacher  p o t e n t i a l  may be 
lower than th a t  r epor ted  in t h i s  s tudy inasmuch as c e r t a i n  unknown
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elements may reduce the a c t u a l  number with p o t e n t i a l .  One of  these  e l e ­
ments i s  the lack of  i n t e r e s t  in voca t iona l  bus iness  education on the 
p a r t  o f  a te ache r .  A teache r  with good p o t e n t i a l  might very well  re fu se  
to accep t  the  r e s p o n s i b i l i t i e s  of  coord ina t ion  of  a work program because 
of  h i s  lack of  i n t e r e s t  in the program. The aspec t  of  age has been d i s ­
cussed in t h i s  s tudy as another  element t h a t  could l im i t  th e  t e a c h e r ' s  
a c t u a l  p o t e n t i a l .  In t h i s  regard ,  22 te ache rs  who were 55 to  65 years  
of  age,  had a r e l a t i v e l y  low p o t e n t i a l  because a l imi ted  amount of  time 
remains fo r  them to  ob ta in  the  necessary work exper ience and gradua te  
p r e p a ra t io n .
Conclusions
On the  bas i s  of  a c a r e f u l  a n a l y s i s  of  the  f ind ings  of  t h i s  r e ­
search  in v e s t i g a t i o n ,  the fo l lowing f a c t s  and conclusions  a r e  s i g n i f i ­
cant .
1. Approximately 40 percen t  of  the te ache rs  in Oklahoma meet 
t h re e  of  the  four most e s s e n t i a l  requirements f o r  teaching  under the 
Oklahoma S ta t e  Plan fo r  Vocational  Education.  These teachers  a re  c e r t i ­
f i e d  to  teach  bus iness ,  they have th re e  or  more years  of  teaching  expe­
r i e n c e ,  and they have one or  more years of  o f f i c e  work exper ience .  In 
order to  become f u l l y  q u a l i f i e d  voca t iona l  bus iness  and o f f i c e  educat ion  
te ache rs ,  each of  them must complete a minimum of 12 semester  hours 
of  s p e c i f i e d  graduate p re p a ra t io n .  On the  b a s i s  of  t h i s  evidence,  i t  
may be concluded th a t  the immediately a v a i l a b l e  resource  of  s u b s t a n t i a l l y  
q u a l i f i e d  Oklahoma business  t eachers  i s  conducive to  the rap id  develop­
ment of  programs of  i n s t r u c t i o n  in which the major emphasis i s  on prepa­
r a t i o n  fo r  s p e c i f i c  kinds of  bus iness  and o f f i c e  occupa t ions .
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2. Approximately 30 percent  of  the  te achers  in Oklahoma have 
an appropr ia te  background of p repa ra t ion  and a re  of such ages as to 
permit  them to even tua l ly  acqu i re  the a d d i t i o n a l  graduate p repara t ion ,  
work exper ience ,  and/or  teaching exper ience  requ i red  fo r  teaching  in 
the  program of voca t iona l  bus iness educa tion .  Thus, i t  may be concluded 
th a t ,  in terms of  the long-range p o s s i b i l i t i e s  fo r  the development of 
voca t iona l  p repara t ion  for  bus iness  and o f f i c e  occupations in Oklahoma, 
the  outlook fo r  having a more than adequate supply of q u a l i f i e d  te achers  
i s  e x c e l l e n t .
3.  Perhaps none of the remaining 30 percent  of the bus iness  
t eachers  in Oklahoma can be expected to  p a r t i c i p a t e  in the  voca t iona l  
programs. The teachers  in t h i s  group are  not now and w i l l  not become 
q u a l i f i e d  because they lack the bas ic  p repa ra t ion  in bus iness ,  they have 
l i t t l e  or  no o f f i c e  work experience ,  and they a re  of  such ages t h a t  they 
cannot expect to  b e n e f i t  much from p a r t i c i p a t i o n  in the voca t iona l  pro­
gram. Even though t h i s  r e l a t i v e l y  la rge  group of  teachers  w i l l  not be 
a v a i l a b l e ,  i t  may be concluded th a t  t h e i r  u n a v a i l a b i l i t y  w i l l  not d e t e r  
the  development of  the t o t a l  voca t iona l  program.
4.  In genera l ,  t h i s  study r evea ls  th a t  bus iness t eachers  in 
Oklahoma a re  well  q u a l i f i e d  in terms of:  (a)  academic p repa ra t ion ,
(b)  teaching exper ience ,  (c)  p ro fe s s iona l  bus iness  education,  and
(d) spec ia l i z e d  education in bus iness .  They are  less  q u a l i f i e d  in terms 
of  p ro fes s iona l  a c t i v i t i e s  and o f f i c e  work experience ,  p a r t i c u l a r l y  
the recency of such experience.  They a re  extremely weak in exper ience 
in sponsoring youth o rgan iza t ions .  All  of the bus iness  teachers  a t  
t h i s  time need a t  l e a s t  some of the 12 soec if ier i  hours of oraduate
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prep a ra t io n .  I t  i s  s i g n i f i c a n t  t h a t ,  for  the most p a r t ,  the ages of 
the teachers  a re  such th a t  they can b e n e f i t  from working in vocat ional  
educa tion .  Thus, i t  may be concluded th a t  the major concern of  bus iness  
educa tors  in Oklahoma should be to f ind  ways to  enable s i g n i f i c a n t  
numbers of  te achers  to gain the needed o f f i c e  exper ience ,  to  help  them 
gain exper ience in dea l ing  with youth o rg an iz a t io n s ,  and to  provide 
the graduate  p repa ra t ion  s p e c i f i c a l l y  requ i red  by the Oklahoma S ta t e  
Plan .
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BUSINESS TEACHER QUESTIONNAIRE
The purpose of  t h i s  s tudy is  to c o l l e c t  information to  be used in eva lua t ing  the 
academic background, teaching  exper ience ,  and work experience of  bus iness  teachers .
For the  most p a r t ,  the  items r e q u i r e  e i t h e r  a check mark or  2  sho r t  response .
A number 0 1  ques t ions  were d i f f i c u l t  to formulate and undoubtedly the  respondent  
may a l s o  have d i f f i c u l t y  in answering.  Comments in margins and in blank spaces 
w i l l  be app re c ia te d .  P lease  answer a l l  i tems.
Return the completed ques t io n n a i re  to  Ronald L. Vaughn, College  of  Education,
The U n ive rs i ty  of  Oklahoma, Norman, Oklahoma. A r e tu rn  envelope is  enclosed.
P a r t  O n e - Personal  Data
Informat ion given by the respondent  w i l l  be held in s t r i c t  conf idence.  The 
r e p o r t in g  of  th e  da ta  w i l l  in no way revea l  the i d e n t i t y  of  the  respondent .
A.
Name of Respondent
B.
Name of School
C. Age of  Respondent . (Check one)
Under 25 : 25-34 ; 35-44 : 45-54 ; 55-65 ; Over 65
P a r t  Two—Education
A. Degrees:
Degree Year I n s t i t u t i o n  Granting Degree
CBS,MS,etc.) Conferred Name Location
B ache lo r ' s   ___________   ________________
M as te r ' s   _______  .. ___________ ' __________________
Other __________
(Assoc. J r .  C o l . ,  P ro fe s s io n a l  C e r t i f i c a t e ,  e t c . )
B. Major F ie ld s  of  Concent ra t ion:  (Business ,  Education,  Engl ish ,  S oc ia l  S tudie s)
B ache lo r ' s
M as te r ' s  '
Other  :_______________________________
C^  Approximate Number of  Semester Hours beyond Highest Degree .
D. I n d i c a t e  yout approximate grade average.  Uadereraduate Graduate __
(P lease  use l e t t e r  grades A, B, C)
E. Short  courses and workshops t h a t  you have a t tended .  No. of
Name Location Year Weeks
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F. How aany high school u n i t s  and co l lege  semester hours do you have in these 
a reas?  ( I n d i c a t e  q u a r t e r  c r e d i t s ,  p l e a s e . )  Carefu l  es t imates  w i l l  be s u f f i c i e n t .
AREAS
COMMUNICATION SKILLS;
Typewrit ing .................................
Shorthand and T ransc r ip t ion
Business Communication .........
Other:  ( s p e c i fy )  __________
RECORDING SKILLS:
Accounting ...................................
HIGH
SCHOOL
(Units)
UNDER­
GRADUATE GRADUATE 
(Semester  Hours)
Business Mathematics 
General Mathematics , 
Other:  ( s p e c i fy )  _
GENERAL BUSINESS: 
General  Business . . . .
Business Law ................
Economics ......................
Business Management . 
Finance ...........................
Marketing inc luding  R e ta i l in g
Off ice  Management ........................
Other: ( s p e c i f y )_____________
PRACTICE OH LABORATORY COURSES:
O ff ice  Procedures  or S e c r e t a r i a l  P r a c t i c e
O ff ice  Machines ....................................... ...............
Data P rocess ing  Machines ...................................
Other: ( s p e c i f y )  _________________________
VOCATIONAL EDUCATION:
In t ro d u c t io n  to  Vocational  Education . . . .
P r i n c i p l e s  of  Vocational  Education ...........
Theory of  Cooperat ive O ff ice  Experience .
Theory of  D i s t r i b u t i v e  Education ................
Other:  ( s p e c i f y )   ___________
PROFESSIONAL BUSINESS EDUCATION:
P r in c i p l e s  of  Business Education ................
Methods of  Teaching Business Subjec ts
Problems of Teaching Basic Business .........
Curriculum Studie s  in Business Education 
Business Education in Secondary Schools . 
Student  Teaching in Business Education 
Other: ( s p e c i fy )  ________________________
OTHER PROFESSIONAL EDUCATION:
Psychology and Measurement .....................................
Histo ry  and Philosophy of  Education .................
Guidance .............................................................................
Supervision ......................................................................
General A dmin is t ra t ion    .....................................
Higher Education ...........................................................
General  Education ......................................
Student Teaching in area o the r  than Business 
Other: ( s p e c i fy )  ____________________________
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P a r t  Three---Tsachir.û Experience
A. How long have you taught? years .
B. How long have you taught  in your p resen t  po s i t io n ?  __  years .
C. Do you hold a s tandard  c e r t i f i c a t e  fo r  teaching  bus iness? Yes No
D. How much time do you devote to teaching business?  F u l l  time  P a r t  time
E. What s ub jec t s  a re  you c u r r e n t ly  teaching? _______________________________
F. P lease  in d ic a te  in the app rop r ia te  grade leve l  column or columns the 
number of  years fo r  each of the below l i s t e d  s ub jec t s  which you have taught .  
(Carefu l  es t imates  w i l l  be s u f f i c i e n t )
AREAS
6 ÎADE LEVELS
J r
H?
Evng.
Adult
J r .
Col.
Pvt .
Bus.
College or 
Univers i ty
Other 
( m i l . . e t c . )
COMMUNICATION SKILLS: 
Typewrit ing I ...........................
Typewrit ing I I  ......................
Shorthand I ...............................
Shorthand I I  ...........................
T ra n s c r ip t io n  ...........................
Business Communications . . 
Other: ( s p e c i fy )
RECORDING SKILLS:
Bookkeeping I ...........................
Bookkeeping I I  ......................
Business Mathematics . . .
Recordkeeping ...........................
Other;  ( s p e c i fy )
GENERAL BUSINESS:
General Business ..................
Consumer Economics . . . .
Economics ...................................
Business Law ...........................
Other: ( spec ify ) . T  1
PRACTICE OR LABORATORY;
Off ice Procedures ..................
Off ice Machines ......................
Data Process ing Machines . 
Other: ( spec i fy )
VOCATIONAL EDUCATION: 
Cooperat ive Office  . . . .  
Cooperat ive D i s t r i b u t i v e  . 
D iv e r s i f i e d  Occupations . . 
Other; ( s pec i fy ) ------------------- ----------------------
107
Part Four—Busineg-s and Office Work Experience
Please l i s t  your business and o f f i c e  work experience placing la te s t  employ­
ment f i r s t .  (Include mil itary  i f  i t  i s  applicable ) .
Ful l  time, Part Inclus ive  Dates
Job T i t l e  time, or Summer Name of firm ( i . e .  6 /52—6/56)
P a r t  F ive—P ro fe s s io n a l  Organiza t ions
A. Check the  o rgan iza t ions  in which you e i t h e r  a re  now or have been a member.
  National  Education Associa t ion   _ Oklahoma Education Associa t ion
 ____ American Vocational  Associa t ion  ___ _ Delta  Pi  Epsi lon
_____ National  Business Education _____ Pi  Omega Pi
Associa t ion  ____  Phi  Beta Lambda
_____ Oklahoma Business Education 
Assoc ia t ion
B. Which of  the fo l lowing o rgan iza t ions  have you ever sponsored?
No. of  Are you cu r re n t ly ?  
Years (Yes or No)
  Phi Beta Lambda ______ __________
Future Business Leaders of  America ______ _________
 __  D i s t r i b u t i v e  Education Globs of  America ______
 Local Business Education Club ______ _________
C. Have you engaged in any study of the im pl ica t ions  for  bus iness  education 
in the Vocational  Education Act of  1963? Yes  __  No .
D. With an understanding th a t  a t  l e a s t  a po r t ion  of  f e d e ra l  funds w i l l  be 
used to  supplement t e a c h e r s '  s a l a r i e s ,  a re  you i n t e r e s t e d  in meeting the 
s tandards  of  graduate  educat ion and work exper ience fo r  employment under 
vocat ional  education? Yes No
APPENDIX B
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The ch i -square  t e s t  was used to  e s t a b l i s h  the r e p r e s e n t a t i v e ­
ness of  the 579 business te achers  who re tu rned  the ques t ionna i res  th a t  
were mailed to  a t o t a l  of 962 te ache rs .
The f i r s t  s tep  was the c a t e g o r i z a t i o n  of the high schools i n ­
volved in terras of  the numbers of  t eachers  in them. There were 51 
f i n i t e  ca t e g o r ie s  of schools ,  ranging from those with only th re e  te ach­
e r s  to  the combined high school system of Oklahoma City with 1,168 
t e a c h e r s .  A d i s t r i b u t i o n  was made of the  business teachers  in the  
var ious  c a teg o r ie s  of  schools to  determine the t h e o r e t i c a l  (expected? 
responses .  The d i f f e re n c e s  between the t h e o r e t i c a l  responses and the 
observed ( a c t u a l )  responses in each of  the 51 ca tego r ie s  were used to 
determine the ch i -square  values .  The composite ch i -square  was 39.560 
with 50 degrees of  freedom.
To br ing a l l  of the t h e o r e t i c a l  responses up to the requ ired  
number of  5, i t  was necessary to  combine a few of the ca tego r ie s  of 
school  s i z e .  When t h i s  was done, the new ch i -square  value was 33.629 
with 32 degrees of  freedom.
For a study s o l id l y  based on s t a t i s t i c s ,  t h i s  value would be 
l e ss  than adequate.  I t  does in d i c a te ,  however, t h a t  for the purposes 
of  t h i s  p a r t i c u l a r  s tudy the re  was no s i g n i f i c a n t  d i f f e re n ce  between 
the  579 business teachers  who re tu rned  ques t ionna i res  and the t o t a l  
popula t ion of  962 business t eachers .
